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This booklet was designed as part of the
Erasmus + funded project ‘INCLUSION’.

The INCLUSION project has enabled faculty, administrators and
colleagues from NGOs and Ministries of Higher Education to work
together to develop guidelines, resources and training materials that
will enable teachers from high schools and universities to:

“promote inclusive education for all learners, including those from
disadvantaged socio-economic backgrounds, those from a migrant
background, and those with special educational needs.”

We have done this through designing:
“measures to empower teachers, school leaders and academic staff,
helping them convey common values, and promote active citizenship

while transmitting a sense of belonging and responding to the diverse
needs of learners.”

COUNCIL RECOMMENDATION on promoting common values, inclusive
education, and the European dimension of teaching, COM (2018) 23,
2018/0007 (NLE), Recommendation 4, 16.

This booklet has several sections named “Reflection Activity” where
you can discuss ways in which you can develop excellent practice in
your own institutions.

Our main focus is on working with students from diverse backgrounds;
and the effective management of their transition from high school to
university
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1. Introduction

“All human beings are born free and equal in dignity and rights. They
are endowed with reason and conscience and should act towards one
another in a spirit of brotherhood.”!

(United Nations, 1948)

Article 1 of the Universal Declaration of Human Rights adopted by the
UN General Assembly on 10 December 1948 contains the central
postulate of the equality in rights and dignity of all human beings. The
pathway towards equal enjoyment of human rights led to a plethora of
human rights instruments that reiterate the values of non-
discrimination and inclusion in all areas of life. Education, as Katharina
Tomasevski, former UN Special Representative pointed out, herein "is
the key to unlocking other human rights."? To do so effectively, it is on
the one hand necessary to teach human rights awareness to learners in
kindergartens, elementary, secondary and high schools, colleges and
universities and beyond in life-long learning programs or through
informal learning. On the other hand, educational programmes
themselves have to be sensitive to the human rights and diversity of
learners, parents, teachers, administrative staffers and of the members
of the respective societies they are embedded in.

1 UN General Assembly, Universal Declaration of Human Rights, 10 December
1948, 217 A (III), Art. 1.
2 Camille Roch/Amnesty International, 10 quotes on the power of human
rights education, Quote 7, online:
https://www.amnesty.org/en/latest/education/2016/02/10-quotes-on-the-
power-of-human-rights-education/ [accessed: 13 June 2018].
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In the context of European Union (EU) primary law, Art. 2 of the Treaty
on European Union (TEU) reflects the abovementioned values: “The
Union is founded on the values of respect for human dignity, freedom,
democracy, equality, the rule of law and respect for human rights,
including the rights of persons belonging to minorities. These values
are common to the Member States in a society in which pluralism, non-
discrimination, tolerance, justice, solidarity and equality between women
and men prevail.”3

To implement this postulate in the area of education, the European
Council (EC), based on evaluations carried out within Union member
states (MS), recommended that MS should “promote inclusive education
for all learners [including those from disadvantaged socio-economic
backgrounds, those from a migrant background, and those with special
educational needs].”* Also, with regards to higher education and
teaching, the EC reiterated the importance of MS implementing
“measures to empower teachers, school leaders and academic staff
helping them convey common values, and promote active citizenship
while transmitting a sense of belonging and responding to the diverse
needs of learners.”s This tradition of “soft governance” - the EU
encouraging its MS via the Open Method of Coordination (OMC) rather
than setting European legal (hard law) standards - is inherent in the
Bologna Process. According to academia, there has been significant
progress in some areas, e.g. regarding the common grading system

3 European Union, Consolidated version of the Treaty on European Union, 13
December 2007,2008/C 115/01, Art. 2.
4 COUNCIL RECOMMENDATION on promoting common values, inclusive
education, and the European dimension of teaching, COM(2018) 23,
2018/0007 (NLE), Recommendation 4, 16.
5 Ibid., Recommendation 7, 17.
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(“European Qualifications Framework”).6 However, in the agenda of
social justice, problems have arisen, and, according to experts, there
"has been a lack of accord between the priorities set by the EU and
those of member states the definition of which groups count as under-
represented [because this definition] reflects complex and competing
political priorities that are often highly idiosyncratic."” Hence, one can
deduce that there are indeed issues left to resolve inside the Union and
in states of the European neighbourhood to guarantee inclusive
learning environments.

In this context, the ERASMUS+ project “INCLUSION - Development and
Implementation of Social Dimension Strategies in Armenia and Bosnia
and Herzegovina through Cross-regional Peer Learning” has done
important work on the ground at higher education institutions and
related stakeholder groups in Armenia, Bosnia and Herzegovina and
within the participating EU member states in the spirit of inclusiveness
in education. The consortium aimed to clarify how higher education
institutions (HEIs) can tackle theoretical, methodological, institutional
and practical aspects of implementing inclusive learning environments.
In this endeavour, partners are bearing in mind the goal to contribute
to the further development of HEIs that promote the enjoyment of
human rights, the respect of human dignity and putting inclusion into
practise. To do so, extensive text-based research setting the tone and
clarifying the state of the art provided the basis for discussions,
workshops and exercises at the partner institutions inspired by the
ideas of cross-regional and peer-learning. This practical, hands-on
approach was even more fruitful in the light of the different

6 See Sheila Riddell & Elisabet Weedon (2014) European higher education, the
inclusion of students from under-represented groups and the Bologna
Process, International Journal of Lifelong Education, 33:1, 26-44, 42.
7 Ibid.
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experiences, views and angles of all contributors, which cover a wide

range of different stakeholders (higher education professionals,
students, administrative staff and government officials).

For all these reasons, we are glad to be able to provide you with the
ERASMUS+ INCLUSION Guidelines for Inclusive Learning and Teaching.
Herein, you find the outcomes of the consortium’s research on
inclusive  curricula, classrooms, presentations, assessments,
technologies, resources, trips and visits, admission policies and further
readings and resources. Herewith, we, the consortium members, hope
to contribute to closing the implementation gaps by providing new and
easily transferable approaches to the creation of inclusive learning
environments at in universities and high schools in the EU, the partner
regions and beyond. The Guidelines are a set of useful tools and
information for university faculty and high school teachers, so that you
and your students can explore all the possibilities and opportunities of
inclusive learning and teaching in your own institutions and
classrooms.

Be curious!
INCLUSION Project Team

This booklet offers high school teachers and university faculty a
general overview of inclusive approaches to learning and teaching, and
may be used as background reading when planning training events and
workshops. It may also be used as the basis for policy development in
your own institution.

Please see the INCLUSION website
for more information at:

http://inclusionerasmus.or
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2. Understandings of Inclusion

In this Project, we acknowledge that educational institutions such as
universities and high schools vary enormously in the provision that
they make for different groups of students. The five countries involved
in the INCLUSION project (Armenia, Austria, Belgium, Bosnia and
Herzegovina and the United Kingdom) all have very different
populations, with a variety of national and regional political systems.
They also have different ways of training teachers and supporting
university faculty to develop their teaching skills. Yet we all agree that
students in our education systems should be entitled and able to access
a full range of academic courses at age 18+; that their teachers should
be aware of best practices in the area of inclusion and support for
learning; and that the institutions they attend should each have a clear
understanding of the need to ensure inclusive approaches to learning
and teaching.

Inclusive practice can be defined as attitudes and methods that ensure
all learners can access mainstream education. Everyone works to make
sure all learners feel welcome and valued, and that they get the right
support to help them develop their talents and achieve their goals.

(ALFFIE, 2018)

We recognise that students may come from a wide range of family
backgrounds and socio-economic settings. Some of them may be
studying in their first language, whereas others are studying in their
second or third languages. In some areas, there are high percentages of
migrant families, who have moved to their new homes from areas of
conflict or high unemployment. Typically, around 10% of any
population may have a disability or learning difference of some sort
(such as a physical disability, or a condition such as dyslexia or
autism).
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According to Booth and Ainscow (2002), inclusion involves change. It
is an unending process of increasing learning and participation for all
students. It is an ideal to which universities and schools can aspire, but
many institutions may never fully reach. But inclusion happens as soon
as the process of increasing participation is started. An inclusive
institution needs to constantly revise and enhance its approaches to
learning and teaching, to ensure that all students are fully included in
the day to day activities and learning opportunities on offer.

Inclusion in education involves:

v
v

Valuing all students and staff equally

Acknowledging the right of students to an education in their
locality

Restructuring the cultures, policies and practices in educational
institutions so that they respond to the diversity of local as well
as regional / international students

Increasing the participation of students in, and reducing their
exclusion from, the cultures, curricula and communities of the
education system

Reducing barriers to learning and participation for all students,
not only those who are categorised as ‘having special
educational needs' or a ‘disability’

Learning from attempts to overcome barriers to the access and
participation of particular students to make changes for the
benefit of students more widely.

Viewing the difference between students as resources to
support learning, rather than as problems to be overcome.

Emphasising the role of schools and universities in building
community and developing values, as well as in increasing
achievement.
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v" Fostering mutually sustaining relationships between schools
and communities.

v" Recognising that inclusion in education is just one aspect of
inclusion in society.

According to the blog by Concordia University of Portland on
inclusive education, inclusive educationis when all students,
regardless of any physical, mental or medical challenges they may
have, are placed in age-appropriate general education classes that are
in their own neighbourhood schools to receive high quality instruction,
interventions, and supports that enable them to meet success in the
core curriculum (Bui, Quirk, Almazan, & Valenti, 2010; Alquraini & Gut,
2012).

The school and classroom operate on the premise that students with
disabilities are as fundamentally competent as students without
disabilities. Therefore, all students are encouraged to be full
participants in their classrooms and in the local school community.
Much of the movement is related to legislation that students receive
their education in the least restrictive environment (LRE). This means
they are with their peers without disabilities to the maximum degree
possible, with general education the placement of first choice for all
students (Alquraini & Gut, 2012).

Successful inclusive education happens primarily through accepting,
understanding, and attending to student differences and diversity,
which can include the physical, cognitive, academic, social, and
emotional. This is not to say that students never need to spend time out
of regular education classes, because sometimes they do for a very
particular purpose—for instance, for speech or occupational therapy.
But the goal is this should be the exception.
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The driving principle is to make all students feel welcomed,
appropriately challenged, and supported in their efforts. It's also
critically important the adults are supported, too. This includes the

regular education teacher and the special education teacher as well as
all other staff and faculty who are key stakeholders, including parents.

Inclusive learning and teaching methods

Inclusion does not only mean that we are all equal, or that we all agree,
instead it creates a new attitude towards all our students, including
those from different regions or countries, those with learning
differences, disabilities or other minority backgrounds. An inclusive
approach encourages schools and universities to consider different
admissions regulations or offer different ways of learning, rather than
solely focusing on medical issues or terms such as “typical” or
“normal”. When envisioning the model of an inclusive educational
setting, the following dimensions will need addressing:

1. Creation of inclusive policy
2. Creation of a welcoming, inclusive culture
3. Development of inclusive practices, resources and technologies

Inclusive practice can offer teaching staff and administrators a range of
practical solutions to ensure that quality teaching and learning is
taking place, and also enable students with learning differences (such
as dyslexia or autism) to remain with their peers and study alongside
them.

It is necessary to be aware of the individual characteristics and
learning needs of each student, and to review how staffing is
organised; which technologies can be used to support learning; and to
ensure that all students are able to succeed according to their interests
and abilities.

10
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Inclusion support methods

In today’s practice, four key areas of inclusive practices can be
identified:

Collaboration: Faculty will sometimes need to liaise with other
professionals such as psychologists, school teachers, therapists, social
workers, etc. to ensure that the students’ needs are being fully met at
university

Context-specific support: some universities may need to employ
specialist support staff or counsellors, or to have access to specialist
technical support when required (e.g. for specialist equipment or
software)

Staff training: Professional development should be offered at all
universities, for both faculty and administrators, to ensure that an
inclusive approach is developed

Suitable resourcing: Ensuring resources and technology support for
schools and universities (such as electronic textbooks, accessible
accommodation, transportation facilities, etc.).

Important conditions that have to be fulfilled for a successful inclusion
process might include:

v Creating a positive atmosphere, an atmosphere of support and
acceptance

v Creating a sense of security, success and peer-cooperation

v Creating opportunities for learning new skills and addressing
the developmental potential of each student

11
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Creating enough time and space for an individualised approach
where required

Some students may need an individualised approach in class, which
may include:

v
v
v

v

Developing student independence through gradual support
Allowing additional time for solving tasks / assessments

Individual assignment of tasks / offering a range of different
formats for resources

Mutual planning of work with the student and the tutor

What do we mean by “inclusion”?

There are many understanding of the word “inclusion”, which include
the following:

v

pedagogies should meet the diversity of learners’ needs, and
should not create barriers for particular students or student
groups

pedagogies should enable accessibility and be crafted through
consultation amongst a variety of institutional stakeholders

assessment should be multimodal and flexible while
maintaining academic standards

institutions should adopt a more holistic, comprehensive
approach to supporting teaching and learning for diverse
groups of learners.

12
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3. The Inclusive Curriculum

A vital part of improving the quality of learning and teaching in our
educational institutions is to offer a curriculum which addresses issues
of liberation, equality and diversity and includes all students as equal
participants. Such a curriculum will not only reflect the experiences
and interests of students in the classroom, but also introduce them to
alternative ways of understanding the modern world.

[t is an imperative on institutions that they design their curriculum in
such a way as to promote success among all students. An inclusive
curriculum design approach is one that takes into account students’
educational, cultural and social background and experience as well as
the presence of any physical or sensory impairment and their mental
well-being. It enables higher education institutions to embed quality
enhancement processes that ensure an anticipatory response to
equality in learning and teaching.

(Higher Education Academy, 2011)

13
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a. Content and diversity

The concepts and ideas involved in debates concerning inclusive
education are subject to struggles over their meaning and application.
It is needed to emphasise that social, political and educational
movements which support the struggle for equality and widening
participation in community education, regardless of difference, have to
contend with other dominant and deeply entrenched processes, ways
of thinking and organisation which are based on a construction of the
normal and normative ways of thinking about teaching and learning
and desirable outcomes of education (Armstrong & Barton, 2007).

An inclusive curriculum addresses each student’s cognitive, emotional,
social and creative development. It is based on the four pillars of
education for the twenty first century: learning to know, to do, to be
and to live together. It has an instrumental role to play in fostering
tolerance and promoting human rights, and is a powerful tool for
transcending cultural, religious, gender-based and other differences.
An inclusive curriculum takes gender, cultural identity and language
background into consideration. It involves breaking negative
stereotypes not only in presentations and textbooks, but also, and
more importantly, in each teacher’s attitudes and expectations
(UNESCO, 2009).

Liberating the curriculum requires teachers to review the books and
learning resources listed on the syllabus, as well as the way course
content is delivered and assessed. Creating a more inclusive learning
environment is also vital if all students are going to feel welcome in the
classroom or laboratory. If widening student participation is to really
be effective, institutions need to focus not just on admissions but also
on the retention of students after arrival. A key way of doing this is to
encouraging teachers with a responsibility for curriculum design to

14
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embed liberation, equality, and diversity in the learning experience, so

that students from under-represented backgrounds know they are
valued as equal members of the learning community.

An inclusive curriculum ensures that education continues to act as an
agent for liberal and democratic values, and encourages a mutual
understanding of different viewpoints. Since all students’ needs are
considered, students have an increased chance of progression and
academic success.

b. Inclusive course timetables (including exam and
assessment schedules)

Curriculum Content

One of the main ways that diversity can be embedded in the curriculum
is through incorporating these issues into the content of the course.
This is easier for some subjects than others, but there is scope in all
subjects to make the curriculum content more reflective of diversity
and more thoughtful about issues of liberation. However, it is
important to avoid being tokenistic. Diversity should be embedded into
the mainstream curriculum, rather than being singled-out as separate
from the main curriculum. Some elements of curriculum content that
can be considered are (Gore and Viney, 2006):

v" Course topics: Wherever possible, course topics should include
the perspectives of minority groups, different religions and
nationalities, disabled people and both men / women.

v Suggested readings: Suggested readings should ideally feature
writers from a wide variety of backgrounds. Alternative
perspectives to the ‘mainstream’ narrative should be
considered.

v Case studies: Case studies are used across many disciplines and
are an easy way of incorporating diverse views. Instead of
stereotypical examples, the people featured in case studies can

15
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be more nuanced and reflective of the diversity of the learning
community.

v Identity as part of the curriculum: By incorporating issues of
identity into the curriculum, all students are given a chance to
consider the way that their identity shapes their learning
experience and how this relates to their place in society.

The Quality Assurance Agency’s UK (2010) Code of Practice on
Disabled Students indicates several ways that institutions should be
seeking to make their courses more accessible to disabled students and
those with learning differences. Several of these points can also be
considered best practice for other groups of under-represented
students and could be readily adapted to help contribute to a more
inclusive curriculum:

v" The design of new programmes and the review and/or
revalidation of existing programmes should include assessment
of the extent to which the programme is inclusive of disabled
students.

v" The design and implementation of learning and teaching
strategies and related activities, as well as the learning
environment, should recognize the entitlement of disabled
students to participate in all activities provided as part of their
programme of study.

v' Academic assessment practices should ensure that disabled

students are given the opportunity to demonstrate the
achievement of learning outcomes and competence standards.

v" Academic support and guidance should be accessible and
appropriate for disabled students, as well as all those from
other minority groups

16
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c. Staff / faculty roles and responsibilities

A major challenge in initiatives which seek to liberate the curriculum is
embedding this within the culture and structure of the institution; staff
need to understand the importance of liberation, equality, and
diversity in the curriculum and should be equipped with the tools
necessary to incorporate these issues into their courses and foster an
inclusive learning environment.

At universities, teaching staff need to consider each student's previous
experiences and assessments, inside and outside the classroom.
Teaching or support staff should construct a profile for each student
with information about gender, age, language knowledge, preferred
ways of learning and access requirements. There might also be
information about the student’s specific learning needs, or information
on any learning differences such as dyslexia, deafness, or speech and
language delay. All sensitive information will need to be kept in a
secure place, and remain confidential unless the student has given
permission for the data to be shared.

The teacher or support staff will need to have a conversation with each
student about their interests and observe the student in the classroom
setting. This helps the teacher tailor their teaching to match each
student’s needs and consider if any modifications and assessments to
use into their weekly lesson plan. The teaching staff may need to learn
about different teaching styles, how to be aware of different students’
needs, especially they must learn about the different educational needs
of students currently registered at the university, so they are better
equipped to help them learn.

REFLECTION ACTIVITY

What sort of data do you collect about your current students? Is this
information shared sensitively with teaching staff so that they can plan

17
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for inclusive learning and teaching activities?

Think about a programme or course in your own institution. How can
you make the curriculum more inclusive?

Can you find some examples of inclusive curricula from other schools /
universities that are fully inclusive? What can you learn from these
examples?

How can technology / e-learning help you to develop a more inclusive
curriculum?

What sort of faculty / staff training is needed at your institution?

18
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4. Inclusive Assessments

Inclusive assessment is based on the principle that all students should
have a way of demonstrating that they are able to evidence the
learning outcomes of their module or course. Inclusive assessment
does not make assumptions about the needs of certain students;
instead it considers the strengths and weaknesses of all students.
Inclusive assessment uses the full range of assessment options
available, and often students will be offered a choice from a range of
assessment formats. Plymouth University suggest that there are seven
steps to inclusive assessment:

1. Underpin your assessment with good assessment design
principles

2. Use a variety of assessment methods within your module /
programme

Incorporate choice to your assessment
Design inclusive exams and tests

Consider how technology can assist you and your students

o 1ok W

Prepare, engage and support students in the assessment
process

7. Monitor, review, and share practice with other faculty

Let’s be clear, inclusive assessment is not about ‘easier assessments’,
the aim is to assess students equitably, and for them to achieve and
demonstrate all aspects of their learning with as limited a hindrance
from their personal circumstances as is practical. By assessing all
students on the same basis, we hope to minimise discrimination, and
students’ feelings of isolation and ‘separateness.’

Some people will need specialist additional support, but these should
be exceptions. Very importantly inclusive assessment must not
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compromise academic or professional standards. It should improve the

chances for all students to demonstrate their knowledge and skills and
to meet their learning outcomes.

(Plymouth University, 2015)

Oxford Brookes University have some useful questions for faculty
to consider when choosing appropriate and inclusive
assessments:

v’ Are you able to offer students alternative methods of
assessment to demonstrate the same learning outcomes? e.g.
for a student whose first language isn’t English; for a student
with dyslexia who has difficulties writing essays; for a student
who is blind or deaf (is it reasonable for them to present their
work in Sign Language?).

v" Do you use a variety of assessment methods? e.g. examinations;
in-class tests; multiple-choice questions; group presentations;
viva voce examinations; course work; creation of audio-visual
material; performance; reflective diaries; laboratory work.

v" Do your assessment questions enable students to demonstrate
their understanding of issues by providing examples from their
own experience?

v' Are your assessment questions inclusive? Do they refer to
inclusive case studies? Do they perpetuate a certain view?

v' Rather than offering special examination arrangements or
additional time for specific students, can you offer an
alternative assessment instead?

20
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Inclusive Assessment

Inclusivity is a very important factor in assessment design as fair
assessment must reflect the needs of a diverse student body. In order
to provide all students with an equal opportunity to demonstrate their
learning, you need to consider the different means of demonstrating a
particular learning outcome. Ensuring that students have variety in
assessment and some individual choice, eg, in the topic or in the
method/format of the assessment, can lead to overall enhancement of
the assessment process to benefit all students.

Assessment procedures and methods must be flexible enough to allow
adjustments to overcome any substantial disadvantage that individual
students could experience.

Inclusive practice means:

v' Ensuring that an assessment strategy includes a range of
assessment formats

<\

Ensuring assessment methods are culturally inclusive

<\

Considering religious observances when setting deadlines

v Considering school holidays and the impact on students with
family care responsibilities when setting deadlines

v" Considering students' previous educational background and
providing support for unfamiliar activities e.g., for students
unused to group work

In most cases, institutions must ensure that the assessment evaluates
learning outcomes and not the speed, manual dexterity, vision, hearing,
or physical endurance of the learner.

21
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Personalised learning and assessment

Involving students in both their learning and assessment provides
opportunities for them to influence their progress, and use their own
preferred methods to access the curriculum. Contributing to the choice
and design of assessments ensures that they are able to contribute fully
no matter what their access needs are.

Self-assessment and peer assessment are also powerful motivational
tools which can be used with most assessment techniques.

Making the most of assistive technologies

Students should be allowed to use their own assistive technologies to
access questions and evidence their answers. This benefits different
students in different ways, for example:

v" A student with motor impairments independently handling the
exam paper

v Blind students accessing the assessment using a screen reader

v Students can personalise their view of the questions (e.g., font
types, sizes, colours)

v' Those with visual difficulties or dyslexia can adapt the
appearance and layout of the text to make their reading more
efficient and productive

v Text-to-speech software can read questions out loud - students
who are dyslexic or visually impaired can independently access
the meaning of the questions or accompanying resources. You
will need to check that this software works well with any maths
or science formulae.

Students can also check their own progress and get instant objective
feedback which will help reinforce and embed learning. This may be
particularly useful for those with short term memory problems and
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students on the autistic spectrum who may prefer automated feedback
with limited personal interaction.

Evidence-based assessment

Many professional associations such as those for medical, health and
engineering now use evidence of achievement as qualification criteria
for professional progression. This evidence is collated within a digital
portfolio system or_e-portfolio.

Using an e-portfolio enablesindividuals to demonstrate their
competence in a personal and customised way. The restrictions of
formalised testing are no longer barriers to the demonstration of
achievement.

Sources of evidence can include documents produced as part of work
activity, records as photographs or videos of the product or the
process. Witness testimonies, assessor observations or authenticated
candidate reports can be recorded using audio or video to validate the
activity.

Barriers

Although e-assessment has great potential for accessible experiences
the potential is not always realised. This can be due to design faults in
the questions, the quiz software or the delivery platform on which the
quiz sits.

Different disabled learners experience different barriers; an e-
assessment that works well for a dyslexic learner may be completely
inaccessible to a blind learner. Some barriers (such as poor question
design) can be addressed quite quickly but others, such as accessibility
issues in the quiz software or the virtual learning environment on
which it sits, can be more difficult to address.
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Anonymous Marking

Anonymous marking, sometimes called ‘blind marking’, is a system of
assessment where the student’s name is unknown to the assessor. The
most common form of anonymous marking involves assigning students
a number which is used instead of their name to identify their work
throughout the assessment process. Research suggests that
anonymous marking can help to reduce both the fear of and the
likelihood of discrimination. Anonymous marking does not solve the
problem of discrimination, but it is an important component of
liberating the curriculum.

REFLECTION ACTIVITY

How can you make assessments more inclusive in your own
institution?

Are there some new types of assessment that could be included on
your current courses?

How does your institution cater for different groups of students, to
ensure that they all have opportunities to demonstrate what they have
learned?
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5. Inclusive Classrooms

Your classroom

Make sure that you consider the most effective layout of the room, and
that all students are able to see you clearly and hear you clearly from
where they are seated. You may need to use a microphone for large
groups, especially in a noisy setting such as a workshop or laboratory.
Lighting is also important - ensure that the room is adequately lit so
that students can see you and your presentation, and also have
sufficient lighting for note taking or other activities. This is especially
important for deaf students (who need to see your face clearly) or for
students with a visual impairment (who need to be able to read their
notes),

The acoustics are also important - check for excessive background
noise as this may make it difficult for some students to concentrate on
your session.

If you have a student who uses a wheelchair, or who has mobility
difficulties, check that the entrances, exits and seating / working
arrangements are suitable. Some students may also need to use sound
recording equipment during a lecture - check that they are sitting in an
area of the room with good audibility / acoustics.

Making the most of technology

Use blended learning resources to support what you are teaching in
the classroom. Many students find these resources useful when
preparing for an exam, or when working on their assignments. You
might like to look at some of these platforms to get some ideas for your
own subject area:
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Khan Academy; https://www.khanacademy.org/

Future Learn: https://www.futurelearn.com/courses

Make your own resources using Screencastify, at:
https://www.screencastify.com/education/

Develop your online skills with a free course such as this MOOC:
https://teaching.unsw.edu.au/learning-teach-online-mooc

Group work

When organising group work, allocate your students to groups rather
than just letting them work with the same people each week. This will
encourage all students to take part, and enable quieter / more reserved
members of your class to feel more included. Give clear guidelines and
roles to each group, so they are clear what is expected.

Encouraging participation

Make sure that all your students can be easily heard and are
encouraged to participate in your classes. Use techniques such as
group activities, peer learning or group projects. Try to reduce the
potential for discussion to be dominated by an individual or specific
group of students, and make sure that everyone has a chance to
participate. Some students may find group work quite challenging (e.g.
a student with Asperger syndrome or a deaf student), so make sure
that you take their learning preferences into account during the
planning stage of any classroom activities.

Listening to what the students say

Ask students to feed back to you about whether they feel included. For
example, you could give out post-it in class for students to
anonymously write down what they think is working well or could be
improved. At the next session, you could follow up by suggesting some
changes based on their feedback. This is particularly important when
teaching a complex new theory, so that you can find out if everyone has
understood what you are teaching.
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Peer review of your class

Ask a colleague if they would be willing to watch some of your teaching
sessions and give you feedback. You can ask them to feedback on
specific topics relating to inclusion, such as the design of your
presentation; the way you are speaking; how you are explaining key
topics; or identifying particular elements of your class that some
students might have found difficult. See Appendix 1 for a proforma that
you can use for classroom observations with your colleagues.

This publication gives some useful guidelines for peer review and
observation of faculty:

https://www.wwu.edu /teachinghandbook/evaluation of teaching/ev
alteaching fac peer review.shtml

Accessibility of your buildings

The USA’s National Disability Authority (2012) has published some
useful guidelines regarding building and classroom accessibility, at:
http://nda.ie/nda-files /Improving-the-Accessibility-of-Schools.doc.
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6. Inclusive Presentations

Examples of inclusive teaching methods from practice

In this chapter, specific examples of inclusive teaching methods will be
represented. The examples come from experts in the field of working
with people with disabilities. It is important to emphasise that the
examples are presented through the fundamental characteristics of
inclusive presentations, and, therefore, they will address certain
disabilities.

One of the most significant characteristics of inclusive presentations is
the accessibility they offer their audiences, including people with
disabilities/difficulties.

a. Presentation clarity

In the process of preparing a presentation, a teacher or a lecturer must
always know whom they are making the presentation for.

At the beginning of each teaching or educational process, it is
important that the teachers/lecturers clearly present themselves to the
public and asks them to do the same. Through this approach, they give
themselves the space needed for better familiarisation with the
audience and for noticing whether the audience has certain disabilities
for which it will be necessary to adjust their teaching/educational
approach.

When we talk about presentation clarity itself, it is necessary for it to
be readable:

v" Concise - not to many words, but portraying the fundamental
purpose of the topic the teacher/lecturer will talk about,
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v' The font size should be visible - in case there are visually
impaired people present, enable printed copies of the
presentation or the displayed text in larger letters,

v" Not too many colors and animations diverting the attention
from the lecturer,

<\

Comprehensibility and simplicity are important.

v Provide seats closer to the lecturer for the auditorium with

hearing impairment (the lecturer should not turn their back on

the public).

b. Inclusive usage of the programme

All types of information technology (IT) programmes, that enable an
accessible teaching method, are implied under inclusive usage of the
programme. Some of them are Microsoft Office PowerPoint, videos,
computer and telephone applications, accessible websites, etc. In order
to create an accessible presentation using Microsoft Office PowerPoint,
it is necessary to follow certain steps:

PowerPoint presentations usually rely on a visual demonstration, so it
will be easier for people who are blind or visually impaired to
understand the content if the presenter pays attention to accessibility
when creating them. The following suggestions will help you to design
your presentations and lectures in a more inclusive way:

Content and design of your
presentation

Suggestions for good practice

Use a large, legible font (at
least size 28), and a simple
sans-serif typeface

It is necessary to decrease the reading load for people with
dyslexia or visual impairment. Reading can be made much
easier for them by using the familiar sans-serif typefaces of
fonts like Arial or Calibri. Avoid using only upper-case letters
or a large amount of cursive or underlined text.

Keep the design as simple as
possible and leave a

Always have a sufficient amount of blank space between
sentences and paragraphs.
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sufficient amount of blank
space.

People with dyslexia sometimes describe text as if it were
“floating” on the page (since one line of the text blends into the
line beneath it). They often see the text as blurred, connected
or distorted.

Check your
with a colleague

presentation

Check that your presentation can be easily read and
understood from the back of the classroom and adjust your
timings / the design if needed.

Insert alternative text to
describe any graphics or
tables.

Visual content includes
images, clip art, SmartArt
graphics, shapes, groups,
charts, embedded objects,

manuscript and videos.

Alongside the alternative text, people who cannot easily see the
screen will be able to understand what is important in the
images and other visualisations.

Important information has to be transferred exclusively
through the text displayed on the images. If an image
containing text has to be used, it is necessary to state that text
in the document.

In the alternative text, the image has to be briefly described, it
should be mentioned that it contains text and its purpose has
to be stated.

Appropriate content
sequence: check if the slide
content can be read in the
imagined sequence.

People who, while reading the slide, see elements like text or
images usually read in the sequence in which they appear on
the slide. A screen reader, however, reads the slide elements
in the sequence in which they are added to the slide. That
sequence can significantly differ from the sequence in which
elements are displayed, so may cause some confusion.

To make sure that everybody reads the content in the imagined
sequence, you must check the reading sequence.

If a new slide is created, you
can use built-in  slide
designs.

PowerPoint contains built-in slide sequences that you can
apply to any slide. When used with a new slide, these
sequences are automatically checked to see if the reading
sequence is adjusted to all users.

Add meaningful hyperlink
text and screen tips.

People who use screen readers can sometimes scan the list of
hyperlinks. The links have to convey clear and precise
information about the target. For example, the text Click here,
should not be used as a link, but you should use the complete
designation of the target page.

Tip: Screen tips appearing when the user holds the cursor on
the text or images containing a hyperlink can also be added.

Colour should not be used as
the only way of transferring
information.

People who are blind, visually impaired, or cannot recognise
colour can overlook the meaning transferred through certain
colours.

You can, for example, underline the hyperlink text in colour so
the people who do not recognise colour know that the text
represents a link, despite the fact that they do not see colour.
Bold or larger fonts can be used for titles.

Use an appropriate level of
contrast for the text and

There has to be a clear contrast between the text and the
background so that visually impaired people can use the
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background colours.

content. Use darker text on a white or light background, or
white text on a dark background.

Black and white colour schemes simplify the difference
between text and shapes for people who do not differentiate
colours.

Check what the print-out
version look like for your
students

If you have poor colour contrast, students will find it difficult to
read what they have printed out. Many students like to print
out a presentation in advance of the lesson, so make sure the
text and graphics are fully legible in print format.

Assign a unique title to each
slide.

People who are blind, visually impaired or have difficulties
reading use slide titles to go through the presentation. By
glimpsing or using a screen reader, these persons can quickly
look at the list of slide titles and go directly to the desired slide.
This is also helpful for students who use your slides at a later
date to revise for an exam.

Use a simple table structure
and state the information in
the column header.

Screen readers follow their position in the table by counting
the table cells. If the table is nested in another table, or the cell
is merged or split, the screen reader cannot count the cells
further, and, beyond that, cannot provide useful information on
the table. Empty cells in a table can lead the person using the
screen reader to think that the table does not have any more
contents.

Screen readers for recognising rows and columns also use
information in the header.

Use videos that are
accessible to people with
hearing or visual
impairments.

Subtitles usually contain a transcript (or a translation) of
speech.

Closed captions usually also describe sounds happening outside
the scene, such as music or sound effects. Video description
implies verbal descriptions of the key visual elements in a
video. The descriptions are inserted into pauses within speech.
Video description makes the video accessible for people who
are blind or visually impaired.

Taken from: https:,

'support.office.com/hr-hr/article/pristupacne-prezentacije-programa-

powerpoint-6f7772b2-2f33-4bd2-8ca7-dae3b2b3ef25#PickTab=Windows. Our translation.
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c. Inclusive teaching methods

This is a matter of creativity, acceptance and understanding without
deviating from the content of the lecture. For example - you can make
a “theatre” out of the classroom, use art, reviving their senses, better
memory, you can change places, roles during the lecture...you can play
“games” for improving the attention span, concentration...you can mix
groups, the better ones help those who are less so, the more active help
those who are less active...it is important not to play favourites, it is
important to give praise, it is important to accept each solution, it is
important that there is no right or wrong, it is important that they all
learn from everyone...

Example:

v' Finding functional advantages and abilities the student
possesses to a smaller or larger extent (if the student has
pronounced art abilities, the teacher should start an after-
school art club where the student will have a special, significant
role).

v" Provide technical and material support (adaptive movement
classes, work Kits, sitting, special devices, apparatus, tools,
magnifiers, etc.).

d. Delivery speed/presentation speed

Each lecturer/teacher has the most attention form their audience in
the first 10 minutes of the presentation. Immediately after that, 30
minutes, the audience’s attention starts to drop. It is important that the
lecturer shows the most important goals of their presentation at the
very beginning, when the attention is at its highest, and animates its
audience through images, videos, workshops, etc. near the end of the
presentation.

Other important characteristics of the presentation delivery speed:
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v Introduce a change within the presentation so as to keep the
attention and interest of the hearers.

v Point out the end if you want to achieve the ending effect and
full attention until then.

v' Make “smart pauses”, for example, the lecturer defines a topic
and gives the audience some time for critical thinking so as to
engage within the topic when the lecture starts.

v In cases where there are students or adults with certain
disabilities who, because of them, need more time, enable
enough room for its accomplishment through workshops.

REFLECTION ACTIVITY

What do students say about my presentations?

Am [ explaining key concepts or difficult topic in an accessible and
inclusive way?

Are my all presentations and resources available to students
electronically?

e. Inclusive technologies

Learning technologies can support inclusive practice in a variety of
ways, including motivating learners and deepening their engagement
in the learning process.

Technology can help learners achieve real gains in pursuing the
qualifications that they need. Learning providers can use technologies
to support competitiveness and social cohesion, to tackle inequities
and to ensure accessibility in a safe environment for all learners (Becta
2008). It is becoming easier to learn in the workplace, home,
classroom, community and even on the move, with access available in
all these places to high quality digital resources.
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Recent developments in technology for learning allow educators to
reconsider basic teaching and learning methodologies and practice.

They also mean learning can be personalised to meet the needs of
increasingly discriminating learners, with greater choice supported by
technology-based assessment and accreditation systems.

7. Inclusive Resources

Inclusion is a broad concept primarily implying the process of
including people with different needs to make everybody feel as equal
members of a community, with the goal of a more comfortable and
happier life. This process is highly important and significant for the
development of society, and, in order to make it as successful as
possible, it needs to have participation form everyone because
inclusion concerns us all. In a stage in life, growth, development and
maturation, all individuals need help, understanding and acceptance
because people are social beings who can hardly make it on their own.
[t is important to emphasise that inclusive groups are not only people
with disabilities, but also many other categories encompassing a large
number of the population (e.g. top athletes, mothers with students,
talented students, students with no parent/s, etc.) because it
additionally argues for the importance of this process, where empathy
and solidarity towards differences that do not represent an obstacle,
but wealth are needed. In order to enable equal opportunities for all,
inclusive resources simplifying and facilitating the inclusion process
are needed.

a. Inclusive library

Alibrary is a repository of knowledge, and, as such, it has to be adapted
for use by all social and inclusive categories. Principally, it is necessary
for the entrance to be accessible to all, which implies a special entrance
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for people with disabilities, and, it would also be desirable to have an
audible signalling device for blind and visually impaired people.
Within the library, there should be a separate room for using library
materials. The interior of the library should be decorated in such a
manner that everybody feels comfortable in it; that there is enough
light, that there is peace and quiet, that the necessary tables adapted
for people in wheelchairs are ensured. All library materials should also
be digitalised. So, for example, libraries can ensure a number of
computers and/or tablet computers with electronic books - for the
blind and visually impaired people, such books should be ensured in an
audio file format. Electronic books on the computer and tablet
computer can be of help to many other social and inclusive categories.
An inclusive library equally supports all those who have profound and
multiple learning difficulties, as well as those on many different parts
of the autism spectrum. For example, an online system of “renting
books” (sending books in PDF and audio file formats) can be a large
time-saver and an additional inclusive opportunity. The library
personnel have to be accommodating and pleasant, with a special
approach that simplifies and helps in using the services and library
resources. An inclusive library should be a learning area for the future
which contains diverse literature, a selection of focused case studies,
recognising mutual guidelines and ideas, as well as emphasising
national and regional diversity. An inclusive library implies that it
continually deals with the practical, efficient and developmental
strategies.

b. Inclusive reading lists/bibliographies

Specialised literature is an indispensable part of the teaching and
educational process, and personal development in general. Books that
(in)directly deal with inclusion should be compulsory reading in all
educational institutions, but, of course, adapted to the level of
education (e.g. visual imagery, comic books, etc. for lower levels of
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education). Learning about this process should start at the earliest age
of secondary socialisation - the preschool. Inclusion has to be learned
in primary, secondary and higher education institutions, in different
ways, using different sources dealing with this topic. Each library
should have a special inclusive list from which every teacher/professor
should chose at least on book/source during a school/academic year.
That library should be adapted and accessible to all social categories,
and it should also have digital, PDF and audio file formats.

c. Brochures, Worksheets and Teaching Materials

Raising awareness on the importance of the inclusion process is an
important step in the inclusive process for society to understand the
significance of this process. In order to stimulate empathy and
solidarity, it is necessary to explain to the general public what is
inclusion, why is it important that all individuals are equal in a social
community and, finally, how to achieve it. Besides education, one of
the ways of raising awareness is making interesting brochures that will
draw the attention and intrigue the public. These brochures should
definitely not have a lot of text, but one or several images with a
memorable message which will stimulate a person’s thought. They
should also have specific instructions on what to do, or how to help
(e.g. a link to a website, an invitation to a training course, a title of a
book or a manual), etc.

A number of simple steps can be taken to make teaching materials
more inclusive. Although many formatting recommendations are
designed for the benefit of dyslexic students, these changes actually
make the document more readable. Some of the ways that materials
can be made more inclusive:

v Font: sans serif preferable (e.g. Arial or Comic sans)

v Font size: preferably a minimum of 12 unless an electronic
version is easily available
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v Justify: to the left margin only; always leave the leave right
margin ragged

v Spacing: line spacing minimum of 1.5; check general spacing of
the document for clarity and readability as well

v' Important information: highlight using bolding the most
important elements of a document

v Paper: print on off-white or pale coloured paper if possible ( for
handouts)

\

Organisation: use page numbers, clear headings, and labels
v Electronic format: make available whenever possible

v Label all photos and graphs clearly

d. Practical classroom resources

During class, the pupils/students gain and perfect knowledge, skills,
habits, and develop certain psychological abilities. Teachers and
professors should have a specific work approach adjusted to all the
pupils/students they work with. Teaching is an extremely creative
process, so teachers and professors have to keep track that, during
work with pupils/students, they are always innovative, in line with the
time period and technology so as to make it easier and more
interesting for the pupils/students to be included in the education
process. In teaching, it is desirable for the teacher/professor to use as
many different work methods as possible, for example, alongside
teaching, they should encourage and include all students in a discussion
(whether they give the answers or comments themselves, or vote for
an option/statement, e.g. they can use separate cards enabling deaf
people to participate), use different practical exercises in line with the
teaching unit that will make it easier for the pupils/students to adopt
the material covered, use video and audio files that additionally explain
the thematic units (e.g. a video with sound and interpretation), use pair
and group work which would enable the pupils/students to develop
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team work, etc. It is important to offer students a wider worldview by
giving them room to share their experiences and listen to the
experiences of others. It is also important to offer them to manifestly
try to put themselves in another person’s shoes, open themselves to
other cultures, nations, religions through certain case study
workshops. The more different resources are used (e.g. presentations,
magazines, creating their own maps in class, listening to other voices,
having guest lecturers talk about the same theme from a different
angle, etc.) the better the effect on raising the students’ awareness on
the unity of opposites.

For example, in a Sarajevo primary school “Osman Nakas”, there was a
boy who could not hear from birth, and he also had difficulty talking.
However, thanks to his teacher, he was not prevented from
communicating with the other students in class, using sign language.
The teacher organised a sign language course so as to enable the rest of
the students to communicate and learn together.

The role of a teacher/professor is great. They primarily have to get to
know the pupils/students they teach, and, after that, make an
implementation plan for teaching, because not all classes/groups of
students have the same needs, that is, difficulties, but they have the
same goal and the same right - education!

e. Specialised resources for students

One of the examples for specialised resources that can be used in
education is an online system, that is, an online platform. Many
institutions have already established this work system, however, in
many cases, it is not completely accessible and adapted to all social and
inclusive categories. In order to make an online platform as functional
and as accessible to the largest possible number of students with
different needs, it should have different teaching content that would
imply: PowerPoint presentations, Word documents, audio lectures,
instructions for tasks and homework, a bibliography, additional
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literature (books, video links, articles) and additional instructions that
will simplify the education process for all pupils and students.

Each class, each group of students consists of different pupils/students,
which is why it is necessary for the teacher/professor working with
pupils/students to, at the very beginning of teaching in a
school/academic year, make a group analysis based upon which they
will make a special work strategy implying a specific approach, specific
(inclusive) literature, specific practical and specialised resources
adapted to the needs of all pupils/students they will work and
cooperate with. Students love change and innovation in teaching, they
love to be included and taught to express their opinions, attitudes and
ideas without fear. It is important that a professor has a vision of his
teaching unit, and adapts it to the group of students during the days of
giving lectures. Sometimes, areas in a building can serve this purpose,
and sometimes it is the areas outside of the building. In this way, the
education process will be more interesting and more successful for
both the pupils/students and the teachers/professors.

8. Inclusive Trips and Visits

Study trips and visits can be an effective way to demonstrate an
inclusive approach, as long as they are conducted in a purposeful and
meaningful way, which allows everyone to exchange ideas and
examine their practices. For example, students with mobility
difficulties may not be able to access some areas on a visit (e.g. an
international geology trip to a mountainous area), but their inclusion
must still be taken into account so that they can fully benefit from the
learning experiences on offer (Middlemas & Peat, 2015). In particular,
video and audio equipment can contribute to a good experience for
everyone involved, and all students can be encouraged to contribute to

39



P Co-funded by the
"}% i “ Erasmus+ Programme
i /sl of the European Union
the whole group’s learning experiences. It should be noted that

inclusion is always a priority at many institutions, so these trips and
visits need to be thoughtfully planned.

a. Planning for an inclusive experience

A good inclusive visit requires extensive planning and preparation;
therefore it is important to pay special attention when selecting a
suitable location. Choosing a location without sufficient research may
detract from fulfilling the objectives of the trip or visit, so in that
respect, we should carefully analyze the objectives, any health or safety
issues, cultural context, transport costs, participants’ needs, language,
distance etc. It is advisable that we have a list of locations that we can
choose from, based on specific criteria. This can be achieved through
good advance planning and a preparatory visit to the location
beforehand.

Next step is selecting participants, and it should be directly related to
the objectives of the visit. Attention should be focused on variety of
participants, not only on one group (for example only students, only
academic staff or only senior staff). In this way we make sure to
provide dissemination and wider impact of the activities. It is also
preferable to set clear selection criteria, so that we clearly avoid the
notion that the visit is some sort of academic tourism.

Choosing and managing the activities during the visit is a vital step in
organising a successful and inclusive visit. Recording, sharing and use
of the lessons learned should also be undertaken, so that participants
are encouraged to take photos, make video, take notes etc., which they
can compare during the reflection sessions afterwards. The reflection
sessions are very valuable tool, since the participants can compare
their understanding of the provided observations, which can lead to
very interesting discussions and learning opportunities with any

students who were unable to attend the visit.
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b. Including everyone in the learning activities

Inclusive trips and visits are intended for various groups of
participants (students, academic staff, senior staff, etc), and planned
activities should be aimed at providing inclusive learning experience
for everyone. This essentially means not only attending the same
activities, but also creating environment for providing genuine
feedback from all participants, as well as structuring activities and
preparing materials in an inclusive way. Also, if participants are
required to complete some tasks, they should be allowed to submit
their work in various ways (for example in writing, or to make a video
or photos). In that way there is an inclusive correlation in presenting
materials and producing feedback. Follow up activities are very
important in order to maintain sustainability of the visit/trip results.

c. Students who cannot attend a trip / visit

Students who cannot attend study trip / visit could still be included in
trip or visit, in sense that handouts, videos or photographs can be
presented to them. You may also be able to set up a live feed (e.g. on
camera or Skype). The learning outcomes / assessments should be as
similar as possible, so that all students can aim for a good grade.

If students are unable to attend for financial reasons, the university
should consider additional funding so that they have the chance to
attend.

Reflection sessions and video materials are useful tools to transfer the
experience to those students, and technology can facilitate the process.
Also, the aforementioned activities can be considered as dissemination
activities, because the main purpose of organizing the inclusive trips or
visits is to foster exchange of the experiences and good practices.
Participants should draw up an action plan to share what they have
learned with goal to include as many stakeholders as possible, and
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assign persons responsible for completion of the activity. Technical
support may also be required.

9. Inclusive Admissions

It is important to review your current admission arrangements, to see
if you are being as inclusive as possible during the admissions process.
These university websites offer a good range of sample policies and
guidelines:

University College London:
https://www.ucl.ac.uk/cam/sites/cam/files/migrated-
files/international-recruitment-2012-2017.pdf

Manchester University:
http://documents.manchester.ac.uk/display.aspx?DocID=11177

https://www.cacee.com/er disabilities.html

Rochester Institute of Technology:
https://www.rit.edu/emcs/oce/employer/recruiting-students-

disabilities#Recruitment%20Strategies

The University of St Andrews (UK) suggest that a good admissions
policy will be able to:

v Identify areas where discrimination could potentially occur.

v' Establish mechanisms to ensure the admissions process is
consistent and non-discriminatory.

v' Provide effective channels of communication to internal and
external audiences.

v" Regularly undertake reviews to assess and advance the
effectiveness of policy and practice.
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(University of St Andrews, see their website at: https://www.st-

andrews.ac.uk/hr/edi/inclusiveadmissions/ )

10. Further Readings and Resources

Inclusive curriculum design

Higher Education Academy (2018). ‘Embedding equality and diversity
in the curriculum: Developing a train the trainers model’ (useful for
programme leaders / senior management), at:
https://www.heacademy.ac.uk/knowledge-hub/embedding-equality-
and-diversity-curriculum-developing-train-trainers-model-0

Higher Education Academy (2011). Inclusive curriculum design in
higher education (with a range of examples from different disciplines).
At: https://www.heacademy.ac.uk/knowledge-hub/inclusive-

curriculum-design-higher-education

Strathclyde University (2005) Creating accessible course or
programme design and structure for disabled students. At:
http://www.teachability.strath.ac.uk/chapter 2 /reflectingonpractice2.
html

University College Dublin (2017) ‘Universal Design for Curriculum
Design’

www.ucd.ie/all/supports/informationforstaff/stafftraininga
nduniversaldesign/

University of Dundee (2017) ‘Inclusive curriculum checklist’, available
at: https://www.dundee.ac.uk/qf/documents/details/inclusive-

curriculum-checklist-guidance-and-good-practice-example.php
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General advice for staff / faculty

Equality Challenge Unit (2016). ‘Inclusive learning and teaching:
Providing support, adjustments and inclusive learning materials.” At:
https://www.ecu.ac.uk/guidance-resources/student-recruitment-
retention-attainment/student-retention/inclusive-learning-teaching/

Queen’s University, Belfast (2010). ‘Teaching For Inclusion In Higher
Education: A Guide to Practice’ at:
https://www.qub.ac.uk/directorates/AcademicStudentAffairs/Centref
orEducationalDevelopment/Usefullnformation/Inclusion/

Sheffield University (2012) ‘The Inclusive learning and Teaching
handbook'. At:
https://www.sheffield.ac.uk/polopoly_fs/1.18989!/file/The-inclusive-
learning-and-teaching-handbook.pdf

University of Bath (2016). ‘Inclusive Education Briefing: Small Groups
and Tutorials’. At:
http://www.bath.ac.uk/learningandteaching/pdf/inclusive_education
/Inclusive_Education_-_Small_Groups_x_Tutorials_Mar_2016.pdf

University of Plymouth (2017) ‘How can I be more inclusive? A list of
tips and advice videos for academic staff about fostering inclusive
teaching and learning environments.’ At:
https://www.plymouth.ac.uk/your-university/teaching-and-
learning/inclusivity /how-can-i-be-more-inclusive

Inclusive assessment

Chapman, C. (2015). “Top Ten Tips on Inclusive Assessment’ at:

http://www.learnhigher.ac.uk/learning-at-

university/assessment/top-10-tips-on-inclusive-assessment/

Equality Challenge Unit (2010). ‘Managing reasonable adjustments in

higher education’. At:

https://www.ecu.ac.uk/wp-content/uploads/external/managing-

reasonable-adjustments-in-higher-education.pdf

JISC (2016). ‘Transforming assessment and feedback with technology’
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https://www.jisc.ac.uk/guides/transforming-assessment-and-

feedback/inclusive-assessment

Sheffield Hallam University (2016) ‘Accessible Assessment - An
Inclusive Practice Guide’ (useful advice re students with disabilities)
https://blogs.shu.ac.uk/accessibleassessment/

Waterfield, ]. & West, B. (2006) Inclusive Assessment in Higher
Education: A Resource for Change (The SPACE Project) . The Student
Staff Partnership for Assessment Change and Evaluation (SPACE
project, HEFCE).

Inclusive use of Moodle / other e-learning ideas
Bath University (2016) ‘Inclusive Education Briefing: Using Moodle’, at:

http://www.bath.ac.uk/learningandteaching/pdf/inclusive education
/Inclusive Education - Using Moodle Mar 2016.pdf

Methodist Church (2017) ‘Moodle for Beginners’ (a useful example of
how you might introduce your virtual learning environment to new
students / staff). At:

http://www.methodist.org.uk/for-ministers-and-office-holders/local-

preachers-and-worship-leaders/worship-leading-preaching/worship-

foundations/moodle-for-beginners/

Oxford Brookes University (2017). ‘Access to teaching materials before
lectures, seminars, practical classes and other teaching sessions’ at:
https://www.brookes.ac.uk/Documents /Staff/Academic/Inclusion/Ac

cess-to-teaching-materials-before-lectures/

Examples of university policy on inclusive and accessible
approaches to learning and teaching

University of Edinburgh (2018). At:
https://www.ed.ac.uk/files /atoms/files /accessible and inclusive lear
ning policy.pdf

University of Manchester (2018). At:
http://documents.manchester.ac.uk/display.aspx?DoclD=24540
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University of Reading (2017). At:
http://www.reading.ac.uk/web/files/qualitysupport/Policy_on_Inclus
ive_Practice_in_Teaching and_Learn.pdf
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Appendix 1: Samples of Workshop
Handouts to Use with Faculty / Teachers

CheckKlist for inclusive teaching

(university version)

Planning Yes | Why do you
v | think this is
important?

Does the lesson content clearly align with the learning
objectives and the assessments of the programme/module?

Are the learning objectives of each taught session made
explicit to students? E.g. in terms of inclusion in module
handbooks and on PowerPoint slides and handouts.

Have the learning objectives been prioritised so that
important topics have more focus placed upon them than
minor topics?

Is there a progression in the complexity of learning tasks
(from tasks which require students to describe or
summarise to tasks which ask students to critique or
evaluate) over the duration of the module?

Do you build in opportunities to evaluate student learning
during the taught sessions? And mid-module?

Do you ensure that key materials (lecture outline, key
vocabulary and a brief summary of the session) are available
electronically to students at least 3-4 days in advance?

Aer you fully aware of the learning needs of all the students
in your group, e.g. international students; disabled students;
mature students?

Have resources been digitised where necessary?

Are any video or YouTube clips accessible, providing
captions, transcripts or audio described versions where
required? Are all photos clearly labelled?

The learning environment Yes | Why is this
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v

important?

Have you taken the physical environment into account, to
ensure that it is as fit for purpose as possible? (levels of
lighting, distance between lecturer and students, acoustics,
distractions, visibility of screens, flexible seating
arrangements)?

Is there easy access for any wheelchair users or those with
mobility issues?

Have you asked students what they think about the learning
environment? Do they have any suggestions for organising
the room / laboratory differently?

Teaching Methods

Yes

Why is this
important?

Do you cater for different learning preferences? (lectures,
small group discussions, work in pairs, individual work)

Are your students aware of their own preferred ways of
learning / remembering?

Do you provide an overview or summary of the lesson
content?

Do you use a range of range of presentation techniques (e.g.
charts, diagrams, pictures, video clips) to accommodate
different learning preferences?

Do you break the lecture, tutorial or laboratory work into
manageable chunks to allow students time to process
information?

Do you let the students talk to each other about any new /
unfamiliar concepts during class?

Do you give students the opportunity to ask questions
during the session?

Do you provide a glossary of new terms / phrases in an
accessible format 3-4 days in advance of the session?

Do you speak clearly, avoid the use of slang, colloquialisms,
and jokes, which may offend or not be understood?

Do you make clear links between the different parts of a
lesson?

Teaching Methods
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Do you explain and rephrase difficult concepts and
encourage students to use these during the class to ensure
understanding?

Do you regularly build in activities during your session to
test what students have learned?

Is your verbal feedback specific and constructive? Do the
students understand what you are telling them?

Do you ensure that you face students when you speak to
them; can your face be seen at all times when you are
speaking?

Do you explain how to pronounce unfamiliar surnames /
formulae / foreign words?

If you are hand writing any text, is it very clear and easily
visible from all areas of the room?

Teaching Materials Yes | Why is this
v | important?

Do you limit the amount of text / graphics on a PowerPoint

slide or other visual resources?

Do colour contrasts on slides and videos ensure that the

graphics / photos are easily visible to all viewers?

Aer any presentations (e.g. in PowerPoint) also available as

print versions, and fully legible when printed in black and

white?

Is the font used in digital and paper-based material easy to

read? (Background colours of slides and fonts should be

double checked. Use sans serif fonts such as Verdana, Calibri,

Arial or Comic Sans)

Is the font used in visuals (or on flipcharts / whiteboards)

large enough to be read from all parts of the room?

Do you have adequate spacing between lines of text?

Do you use short simple sentences / blocks of text in the text

for PowerPoint or other visual resources?

Do you use high-frequency vocabulary in the text for

PowerPoint or other visual resources?

Do you use diagrams, tables and charts to clarify verbal

explanations? E.g. Highlight in bold and change colour of

new vocabulary / terms so students can easily identify these

on the slide.

Assessment and Feedback Yes | Why is this
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v

important?

Do you provide opportunities for students to give feedback
to you on the module and its assessment, both during and at
the end of the module?

Do you set guidelines and clear boundaries (e.g. for in-class
debates or group work) and make target / goal expectations
explicit?

Do you take a considered approach to managing group work,
particularly for students with Asperger syndrome and
autism?

Do you make it clear to students what you are assessing? Do
they understand the assessment criteria?

Do you have a range of assessment methods? Do these help
students to achieve success on your module?

Do you have exemplars of each assessment method that you
are using? Are students clear how to achieve success?

Are your assessment tasks flexible to allow for those with
certain disabilities to present their work in different ways?

Are your assessment tasks aligned to your learning
outcomes, so that they measure student learning?

Do you check the SoA report for students with exam
adjustments at least 2 weeks before any assessments?

Have you referred to the guidelines for marking the work of
students with specific learning differences?

Is your formative feedback given in time for students to be
able to use it to enhance their summative assessment?

Is your summative feedback timely i.e. within 20 days of
submission?

Do you offer students any suggestions about how to plan
their assignments / manage their workloads?

E-learning, technology and social media

Why is this
important?

Does your Moodle site / website adhere to current web
accessibility  guidelines (e.g. W3C guidelines at:
https://www.w3.org/WAI/intro/accessibility.php )

Does your Moodle site include clear links to academic
writing support / workshops / library support / tutorial
arrangements etc?
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Do you track student visits to your Moodle site? What do you
do when students do not engage with your Moodle
resources?

Are all your students familiar with the software needed to
complete their assignments; and are they aware where to
access support to improve their IT skills?

Are you making full use of equipment such as a docucam /
visualiser to reinforce learning?

Do you offer support students on the effective use of
software (e.g. SPSS, NVIVO, GIS software etc) where this is a
required part of the taught programme?

Are your students aware of planning software to help them
with essay / dissertation planning (e.g. mind mapping
software such as Inspiration)

Are digital photos and graphs clearly labelled with an
explanation of the content?

Do you record or allow students to record your lectures? Do
you need any training in this area?

LTEU Workshop - Inclusive approaches to learning and teaching.

Adapted from: The University of Monash (2009). Inclusive Teaching. http://www.monash.edu.au/lls/inclusivity/
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Appendix 2. Creating an Inclusive
Curriculum

Several components relate to creating an inclusive curriculum, and the
statements provide an idea about the types of actions that institutions could
take to move towards an inclusive curriculum (May & Thomas, 2010):

Component 1: Curriculum Design

v

v

Learning outcomes and/or competence standards do not adversely
impact upon or discriminate against particular students or groups

Curriculum content is sensitive and varied, informed by different social
and cultural perspectives and builds on students’ educational interests,
experiences, and aspirations

Programmes provide a range of learning and teaching approaches that
take account of the diversity of students and build effective working
relationships.

Curriculum is designed to provide a range of assessment and feedback
approaches. The institution provides sufficient organizational flexibility
in all programmes to accommodate student diversity and individual
pathways.

Programmes are routinely assessed to ensure that equality groups are
not adversely affected.

Staff have access to information, advice, and guidance in order to design
an inclusive curriculum.

Component 2: Curriculum Delivery

v

v

Learning is student-centred and interactive, engaging all students
through a range of methods.

The materials, resources, and examples provided positively embrace the
diversity of students’ backgrounds, interests, experiences, and
aspirations.

Learning materials are available in sufficient time and in different
formats.

Staff offer flexibility in curriculum delivery to enable all students to
participate.

Staff review incorporates inclusive curriculum delivery.

57




a¥alll
|

I B |
1wl

Co-funded by the

m Erasmus+ Programme
of the European Union

Appendix 3. 10 Point ChecKklist for

Inclusive Curriculum Design (university

version)

Adapted from the University of Dundee (2017)

CheckKlist items

Observa
tions
and
action
points

1. All staff (academic and support) involved in the
programme have completed the University’s mandatory
training on inclusion, equality and diversity, and are
aware of policy in this area.

2. Curriculum development has taken account of a diverse
range of viewpoints, from students as well as staff and
other stakeholders.

3. The learning environment promotes equality of
opportunity in class as well as in the assessments used

4. The learning outcomes are realistic, and achievable for all
students

5. Curriculum content reflects an appropriate range of
cultural and political perspectives.

6. An appropriate range of teaching approaches is used, in
class as well as online

7. Strategies are in place to engage all students in class
activities, and to allow the student body to integrate with
one another.

8. Assessment methods take account of the range of needs
and backgrounds of the student body.

9. Feedback given to students on their work is sensitive to
the need to maintain the dignity of the individual; and
supports each student’s future progress
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10.

periods of learning abroad have been scrutinised in
relation to inclusion, equality and diversity issues.

Where used, visits, placements, internships and

Appendix 4. Discussion Activity for
Faculty

Designing inclusive assessments

v

v

How inclusive are the assessment methods currently used on your
programme?

What do your students think of assessment and feedback on your
programme?

Do your students know how to improve their work for the next time
they do a similar assessment?

What are the key challenges for assessment / marking / feedback on
your programme?

Are your assignment briefings timely, understandable and useful?
How many do you have each term?

Regarding assessment, do you consider that you provide adequate
information to students? Is this also available electronically?

How do your current assessment methods help students to fully
engage in your discipline area? Do some groups of students always
succeed better than others?

Do students get the chance to try different assessment methods over
the course of the programme? (e.g.

What would students say about your support mechanisms / tutorial
advice / writing workshops / library support etc? Are all students
able to easily access this support?

How can you work with all your students to enhance their motivation
and enthusiasm for learning?

Is there something you might do differently next term / next year?
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Appendix 5. EQquipment and Software
Suppliers

Please check availability and technical support available in your local
area. Inclusion in this list does not imply a recommendation from the
INCLUSION project.

1.

Kurzweil Education - provides literacy solutions, tools & training for those
with learning differences and challenges, or people

with blindness or partially sighted.
https://www.kurzweiledu.com/default.html

Live scribe 3 smart pen - Bluetooth Smart to send everything you write to
your smartphone or tablet.
https://www.livescribe.com/en-us/smartpen/ls3/

Keyboards with large print or high contrast lettering - They are the same
size as standard keyboards, they just have a larger print on each key.
https://nerdtechy.com/best-large-print-keyboard

Touchscreen - Provides a more direct connection between action and
result. https://www.arbor-technology.com/Event/Industrial-Panel-
PC/index.html?gclid=EAlalQobChMI1IrPxObk2wIVjoKyCh2xBgqjEAAYASA
AEgKYbfD BwE

Braille cells printer - Printer embosses data as tactile Braille cells, thus
allowing Blind users to read any document.
http://www.afb.org/prodBrowseCatResults.aspx?CatID=45

Eye controlled device - peripheral eye tracker that enhances computer
accessibility with the speed, power and accuracy of gaze interaction. The
device replaces the standard mouse, allowing you to navigate and control a
desktop or laptop computer using only your eyes.
https://www.tobii.com/group/about/this-is-eye-trackin

Transmitter - designed for use by teachers in both regular schools for the
hearing-impaired. The device facilitates communication for persons with
hearing impairments and is especially useful during noisy situations:
classes, discussions, etc.
http://earcommunity.org/hearing-loss/fm-transmitters

Streamer - The Streamer is intended to be used by wireless Oticon hearing
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10.

11.

12.

13.

14.

instrument users together with their hearing instruments. The Streamer is
a communication interface between the hearing instruments and other
devices. The alternative is COMFORT CONTEGO.

www.oticon.global/hearing-aid-users/hearing-
aids/accessories/connectline

FM system transmitter - consists of a transmitter microphone used by the
speaker (such as the teacher in the classroom, or the speaker at a lecture)
and a receiver used by you, the listener. The receiver transmits the sound
to your ears or, if you wear a hearing aid, dlrectly to the hearmg aid.

systems
Hearing loop - works the same as a television remote control does. It sends

invisible infrared light to the device. The infrared hearing loop has one big
advantage over other systems. It does not permeate walls, ceilings, or
other obstacles. This means that a conversation, a lecture, or any other
spoken word stays within the room. Each room in a building has total

privacy from any other area in the building.
https://www.hearinglink.org/living /loops-equipment/hearing-
loops/what-is-a-hearing-loop/

MAGic - screen magnification and screen reading solution for low vision
computer users. MAGic can help you work more efficiently with business
applications, documents, email, navigating the Internet, and engaging in
social networking. MAGic delivers smooth, crisp letters, even at the highest
magnification levels.
https://www.freedomscientific.com/Downloads/Magic/MagicWhatsNew
Screen reader JAW - developed for chttps://www.sonocent.com/en-
us/audio-notetakeromputer users whose vision loss prevents them from
seeing screen content or navigating with a mouse. JAWS provides speech
and Braille output for the most popular computer applications on your PC.
https://www.freedomscientific.com/Products/Blindness/JAWS

Sonocent audio notetaker - captures full recordings of classes and
meetings and to work with that audio.The software makes recordings of
speech a real, tangible thing, by visualizing audio as chunks, phrase-by-
phrase.

https://www.sonocent.com/en-us/audio-notetaker

Overlays - Colored for dyslexia/Irlen Syndrome/ADHD/Autism - are the
only colored overlays available backed by more than a decade of scientific
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15.

16.

17.

18.

19.

research and used by more than 4,000 school districts worldwide.
http://irlen.com/colored-overlays/

Inspiration - Mind Mapping - takes notes, organize information, and
structure writing for plans, papers and reports, use the integrated Outline
View to focus on main and supporting ideas and to clarify thinking in
written form. With Inspiration's Presentation Manager, transform your
diagrams, mind maps and outlines into polished presentations that
communicate ideas clearly and demonstrate understanding and
knowledge. http://www.inspiration.com/

Alternative mouse - Ergonomic mouse, trackball, joysticks, touchpad, foot
mouse https://www.nhs.uk/accessibilityhelp/Alternative-mice.html
Dragon Naturally Speaking - takes voice command to the next level with
enhanced features for greater accuracy and speed when creating
documents, emailing, searching the web and more - at work, school, on the
go, or in the

office. https://shop.nuance.com/store?Action=Custom&Locale=en US&PI
D=8481714&SitelD=nuanceus&pbpage=resp-dragon-naturallyspeaking-
premium-13

C-Pen Reader - a scanning pen that displays a word definition and reads
text aloud to support dyslexic students and adults with reading difficulties.
https://www.dyslexic.com/product/c-pen-reader/

Franklin DMQ 2110 Collins Speaking Reference Library - Improve your
spelling and vocabulary with Phonetic spell-correction, from “nolij” to
“knowledge” in an instant. Use the Confusables vocabulary aid to identify
and define commonly confused spellings.
https://www.dyslexic.com/product/franklin-dmq-2110-collins-speaking-
reference-library/
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Appendix 6: Main Conclusions and
Findings of the Literature Review

University of Graz, 2017

Introduction

More than 200 papers and publications were reviewed in the first year
of the INCLUSION Project. This Appendix gives a good overview of the
main themes and discussions that emerged.

1) General Literature on the Social Dimension of the Bologna
Process and Inclusive Education

Social Dimension (SD) Bologna Process

v" The SD still has low popularity based on the fact that social
fairness seems to be a problematic and unproductive matter.
Still, solving the problem of equal chances on high education
access seems to be the best way to ensure social advancement.
The SD as it is framed now seems however, to be stabilizing
ongoing inequality, requiring an evaluation of education
policies and their effects in the EHEA.

v" Measures making the social dimension empirically tangible
could include (as suggested by the Bologna Process Working
Group)

v Measures to promote equal opportunities for access,
participation and completion;

v' Measures to widen access to and participation in higher
education,

v" Study environment that enhances the quality of the student
experience;

v' Student participation in the governance and organisation of
higher education
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Adequate finances in order to start and complete studies

General literature on the European Higher Education Area (EHEA)
- National Policy Level

e All countries in the EHEA have to develop a coherent set of policy
measures to address participation in higher education which identify
underrepresented groups in higher education and outline specific,

measurable actions (see above) to improve access, participation and

completion for those groups, consistent with national approaches.
National policies with regard to inclusive higher education shall thus
include:

v

<\

Cooperation with higher education institutions and other
relevant stakeholders to identify underrepresented groups and
the barriers to access, participation and completion;

Development of strategies to overcome identified barriers and
set objectives for underrepresented groups and the elimination
of barriers;

Outlined actions for both the national and institutional level;

Arrangements for the systematic collection of relevant
comparable data, making optimal use of existing resources, to
enhance the evidence base for policy development and enable
the effective monitoring of the common objectives on access,
participation and completion among under-represented and
disadvantaged groups in higher education.

Very few EU member countries integrated relevant measures
into a coherent national strategy. As a consequence, systematic
approaches of identifying barriers into and within the higher
education system based on reliable data remain insufficient or
missing.

In order to overcome these challenges a European strategy and
guidelines for national action plans have been developed to support
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members in their efforts to develop a coherent set of policy measures
and effective national plans or strategies to ensure greater access to

quality higher education for non-traditional learners and students
from disadvantaged backgrounds:

Widening Participation for Equity and Growth - A Strategy for the
Development of the Social Dimension and Lifelong Learning in the
European Higher Education Area to 2020.

The aim of the guidelines is to assist countries to meet the challenge of
developing or enhancing national plans or strategies, they serve as a
roadmap for member countries in the EHEA to ensure that national
plans or strategies are developed using a systematic approach to
identifying barriers into and within the higher education system, based
on relevant data providing evidence for action.

The guidelines foresee to:

1. Set up a coherent and inclusive process (Involve higher education
institutions, student representatives and all other relevant
stakeholders, but also to consult with the pre-tertiary education
system (schools, vocational education).

2. Set general objectives. (The national advisory or consultation
structure should agree on short-term (3-4 years) and long-term
(10-15 years) national objectives).

3. Analyse the current position. This step involves the analysis of two
different but critical elements: A) an analysis of the student
population entering, participating in and completing higher
education and B) cataloguing the existing measures designed to
promote the social dimension.

4. Identify data gaps and ways to overcome them. (Data gaps should
be taken into account and ways to close these gaps should be
considered for the future.)
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Identify barriers to access, participation and completion in higher
education. (Once the detailed composition of the student population
has been compared to the general population, certain groups can be
identified as being underrepresented either in the whole higher
education system or in certain sub-areas of the system. Usually, the

barriers are multidimensional and therefore appear sometimes
vague, unclear and difficult to designate.)

Contrast existing measures with identified barriers. (The following
kinds of questions should be discussed: Do the measures catalogued
in Step three address the identified barriers in a comprehensive
way? Are these measures effective, at least in the long-run? If the
measures being taken are effective, why do the barriers continue to
exist? What additional actions/initiatives are needed to overcome
them?)

Develop strategies to overcome these barriers. Strategies to
overcome the barriers to effective participation in higher education
may include:

v' Provision for the development of proactive strategies at
institutional level, including lifelong learning and outreach
activities, provision of information on educational and labour
market-related opportunities and outcomes, guidance on
appropriate course choice and skills acquisition and other
supports;

v Develop transparent progression routes into higher education
from vocational and other types of education based on the
implementation of national qualifications frameworks linked to
the overarching framework for qualifications in the EHEA;

v' Support the development and implementation of student-
centred approaches to teaching and learning. This includes
measures to increase opportunities for flexible learning
through diversifying modes of delivery of learning content,
including through part-time provision, modularisation of
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programmes and distance learning through the effective use of
e-learning and open education resources.

v' Address the overall structure of institutional funding, fees and
student financial supports. How can financial supports best be
targeted to achieve national objectives for access, participation
and completion?

8. Implement a follow-up process and set specific targets.
9. Restart the process.

If a member country has adopted measures that address barriers for
underrepresented groups, is monitoring the effectiveness of its policies
on access, participation and completion and has addressed the need for
data collection, then this can be considered equivalent to a national
plan or strategy.

One project aimed at strengthening the social dimension and inclusive
higher education has been the “Peer Learning Initiative for the Social
Dimension (PL4SD) project”. Its activities aimed to encourage policy-
makers and stakeholders in higher education to further develop peer
learning for the social dimension and to educate policy-makers and
stakeholders on the various approaches for addressing the social
dimension and the possibilities of peer learning.

One outcome of the project was the PL4SD database (www.pl4sd.eu)
with good practices and examples regarding the implementation of the
SD across the EHEA;

Furthermore, country reviews on the SD (Armenia, Croatia, Lithuania)
are supposed to provide a basis and example for the development of
national strategies on the SD. The objective of the reviews is to assist
the analysed country in the development of a coherent and effective
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national strategy for improving the social dimension of higher
education. The country reviews focus in particular on:

v Systematic data collection in HE in general and on the SD in
particular;

v Merit vs needs-based support,

<\

Inequalities in pre-tertiary education which impact on access to
HE,

Lack of alternative routes for entry into HE;
Social situation of students;

National targets for underrepresented groups

SRR

Division between vocational and academic education paths

Criticisms

Due to diverging interests of the member countries in the EHEA and
the diverging priorities set by the states with regard to the social
dimension of the Bologna process all attempts to harmonise state
activities have not brought the expected results (inter alia the Open
Method of Coordination (OMC)).

Especially the lack of comparable data resulting from different
perceptions on the social dimension impede truly coherent approaches
within the EHEA.

Inclusive education in universities - Projects related to HE in HE
institutes

v" In order to guarantee inclusive education as the expression of
every citizen having a basic human right to life-long learning,
HE institutions have to aim towards the inclusion of under-
represented populations as students but also at the leadership
and decision making level.
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v" Inclusive education is in the fundamental interest to do so.
Addressing inclusivity is central to remaining an educational
institution in an environment where technology and
globalization - through creating markets for educational

services are reforming universities as corporations which
adopt corporate competitive values.

v HEI’s have to have a clear definition of the term “inclusive”,
particularly the coverage of the definition to include, in
addition to disabled students, also other disadvantaged
students such as those living in remote areas. Once having
decided a definition:

0 It is critical to engage the senior management of HEIs to
implement inclusion strategies at the University level. A
useful way to gain commitment by the senior management
level is to tag the objectives of the project onto ongoing
commitments such as improving student experience.

0 For projects related to the inclusion of underrepresented
groups at HEI it is important to engage staff from an early
level on in the project including a piloting effort and
scoping staff and senior management commitment before
the start of the project.

0 Effective communication is necessary to make sure that the
staff who is not directly engaged in the implementation of
cultural change project “sees the evidence of the need for
project activities and that the aims and objectives of
projects align with existing ways of working”.

The lack of resources and of effective funding mechanisms may impede
the implementation of such changes projects aim to bring.

2) Group-specific literature

Students with Disabilities
v' Appropriate design of the infrastructure of HEI to ensure full
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accessibility of physical facilities is crucial for inclusive
education, but not sufficient.

It is important that universities consider the especially sensitive
transition of students with disabilities during their first year and
even the first weeks of attendance. The university should be
proactive in transition planning to avoid early leaving and to
foster academic success for students with disabilities. This can be
achieved via special orientation sessions, tutorials (e.g. assigning
a student in a higher year or an instructor as a counsellor) or
having reference persons or groups related to the disability
among the faculty.

University faculty have to possess the necessary knowledge and
skills on how to teach students with special needs. In this
context, universities should provide appropriate training course
for the faculty

Students with disabilities generally have lower incomes than
their peers without disabilities. These students rely on the same
federal, state, and institutional programs that serve low- income
students generally. Therefore, their opportunities have been
diminished by the inadequate levels of financial aid, particularly
grants that affect all low-income students. In addition, it is
expensive for low-income students with disabilities to meet the
special needs associated with daily life and academic life. These
additional costs are often not met because financial aid funds are
limited or the financial need of students with disabilities exceeds
the maximum awards in various programmes.

Students with disabilities also generally need more time for self-
care, daily living, and academic tasks than their peers without
disabilities. This results in students with disabilities taking twice
as long to complete their degrees as their peers without
disabilities. The longer time that students with disabilities need
to complete their studies increases their costs and the financial
barriers they face.
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v" Whilst students now have an expectation that their voice will be
listened to in relation to the quality of their higher education,
many institutions are embracing the opportunities of engaging
students as partners in their higher education. Through
meaningful and sustainable involvement, HEIs can achieve a
truly inclusive learning environment to the benefit of all students
and the institution itself.
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3) Country specific literature

Kosovo

Existence of significant challenges in the implementation of the Social

Dimension arising with regard to policy, financial, institutional and

personal issues negatively affecting equal opportunities for all in

higher education.

Key recommendations to overcome challenges for the

implementation of SD in Kosovo include the following:

a) Recommendations addressing legislators and higher education

authorities:

- Consider key issues related to the Social Dimension of the
Bologna Process in the current process of rewriting the legal
framework; draft a National Strategy for the Bologna Social
Dimension;

- Establish a sustainable system providing reliable and accurate
data and information on education of underrepresented groups;

- Raise awareness on the Social Dimension in higher education
and its practical implications among students, HEIs and HE
authorities; address also cultural barriers and stereotypes, in
particular among the Roma community and in rural areas of
Kosovo; also strengthen career guidance services at pre-
university level of education.

- Implement measures that improve the quality of higher
education provision for all, including targeted measures that
increase opportunities for underrepresented groups.

- Design and implement policies and measures to alleviate
administrative and legal obstacles (such as recognition of
documents) for members of non-majority communities and for
students attending the parallel system of education.

b) Recommendations addressing higher education institutions and

teaching staff

-  Implement awareness building measures to improve the
understanding and requirements in the implementation of the
Social Dimension.

- Design and implement an institutional plan of action for better
implementation of measures in the field of Social Dimension.

- Provide more study programmes in languages of minority
communities and in English language to diversify provision in
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Kosovo higher education as a means of preventing members of
minority communities from leaving Kosovo as a result of lack of
study programmes in their languages.

For HEIs to develop a scheme of incentives for teaching staff
providing individual and group support to underrepresented
groups (e.g. through mentoring).

Implement measures that address the needs of
underrepresented and vulnerable groups (e.g. stipends, career
counseling service, provision of transport etc.)

c) Recommendations addressing civil society organizations
Civil Society organizations can play a unique role in:

Building awareness and disseminating information among all
stakeholders including authorities, community political
organizations and NGOs, rural population, community and higher
education institutions;

Addressing cultural issues and causes behind
underrepresentation and marginalization;

Serving as a bridge between authorities and underrepresented
groups and at the same time

Acting as a currently missing voice for underrepresented groups
in HE;

Monitoring if adequate implementation of government policies is
taking place, including for enrolment quota, scholarships and
stipends, etc.

d) Recommendations addressing students/student unions

Participants identified a great potential for increased engagement
of students and student organizations which could greatly
contribute to the implementation of the Social Dimension in higher
education: They could play a role by:

Providing peer support for students members of the Roma
community and members from other vulnerable groups to
increase their academic performance, participation in and
benefits from higher education;

Increasing inclusion and voice of underrepresented groups in
their student organizations;

Engaging in dissemination of information on the Social
Dimension
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Croatia

In Croatia like in other countries there is a strong relationship
between the performance of students and the socio-economic
status of schools. Unemployment and education levels: an
uprising trend in the share of unemployed young people since
the beginning of the economic crisis in 2008/09.

Looking at the representation rates of different societal groups,
the review team notes that students coming from family
backgrounds with lower levels of education are more likely to
have a delayed transition into higher education compared to
their peers and they are also more likely to enrol in higher
numbers in professional studies.

Women in Croatia have attained higher educational levels than
men. At the same time though, there are considerably more
women than men that have only completed lower education.
Legal Framework: 2007, the Act on Student Council and other
Student Organisations strengthened the role of the student in
higher education governance. Also, the quality of higher
education has been addressed within the last decade through the
establishment of the Agency for Science and Higher Education
(AZVO0), responsible for quality assurance in higher education,
and the passing of the Law on Quality Assurance in Science and
Higher Education (2009).

The Croatian Qualifications Framework Act (MSES 2013) defines
and describes Croatia’s system of qualifications, learning
outcomes and competences and thereof resulting professional
profiles. It aims at improving opportunities of lifelong learning
and second-chance access to higher education. Furthermore, it
refers to social equality and equity in its principles and
objectives (Article 3, CROQF). A most recent draft of a Strategy
for Education, Science and Technology - profoundly referring to
the social dimension - is currently debated in Parliament.
Croatian higher education legislation does not specifically define
target groups. Following category of students are defined as
underrepresented groups in various steering documents on
higher education: Roma minority, students with special needs,
students from rural areas and students from single parent
families, mature students, students affected by the War of
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Independence, students with lower socio-economic status,
students with full-time employment and students without
parental care.

Research has shown that students from underrepresented
groups are more pessimistic about the options regarding
participating in higher education. For this reason, one of the
main goals for improving the equality of opportunities and the
inclusivity of higher education is to make special efforts to
prepare prospective students beforehand, providing them with
information about the available options and raising their
aspirations.

Bosnia
e Higher education in Bosnia and Herzegovina is regulated by the

F
C

rame Act of Law on Higher Education in Bosnia and Herzegovina

'Official Gazette", No. 59/07, 59/09).
The Frame Act of Law on Higher Education provided for
harmonization of the Laws on Higher Education in the
Republic of Srpska, ten cantons in the Federation of Bosnia
and Herzegovina and the Brcko District of Bosnia and
Herzegovina, after which Bosnian high school education is
fully transferred to the Bologna system of education
The Frame Act of Law on Higher Education does not contain
provisions which regulate in detail the rights and obligations
of students belonging to underrepresented groups. This law
only prohibits discrimination on any grounds, including the
prohibition of discrimination on the grounds of one of the
vulnerable groups.
Access to higher education will not be limited, directly or
indirectly, on any actual or presumed ground such as sex,
race, sexual orientation, physical or other impairment, marital
status, color, language, religion, political or other opinion,
national, ethnic or social origin, association with a national
community, property, birth, age or other status.
Higher education institutions in accordance with the
respective Acts on Higher Education and the statutes of
higher education institutions can prescribe other
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requirements for access to higher education, which also
implies the possibility of regulatory intervention in terms of
improving access, participation in and completion of
education at the universities in BH

e The general goals of education regulated by the Frame Act on the
Law on Primary and Secondary Education arise from the generally
accepted universal values of the society and proclaim, among
other things, ensuring optimum development for every person,
including those with special needs, in accordance with their age,
abilities, and mental and physical characteristics.

This law shall provide equal opportunities for education and
choice at all levels of education, regardless of gender, race,
nationality, social and cultural origin and status, family status,
religion, psycho-physical and other personal characteristics.
Primary and secondary education in public institutions in BH
is free. Free primary education is provided to all studentren.

e With regard to the financing of inclusion programs in BiH, some
provisions of the regulative framework are aimed to
accommodate the needs of underrepresented groups

Fund for Student Loans of the Federation of Bosnia and
Herzegovina.

Student loans are awarded according to the ranking list
established based on scoring the following academic and
social criteria. One criterion refers to the specific social
student status: The status of a disabled person with a
disability of at least 60%, civilian victims of war (except for
disabled persons with a disability of at least 60%), a student
of martyrs / Killed solders, a student without both parents, a
student without parental care or student without one parent
(except for student of martyrs / killed solders), a student of
both unemployed parents with whom lives in the same
household, a student of both retired parents or a student from
a households with three or more studentren in regular
education or studies (mostly based on two criteria which are
more favorable for a student).
In case of the equal ranking, students with a specific social
status have priority with regard to receiving a student’s loan.
Students from underdeveloped cantons - for students from
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Posavina, Bosnia-Podrinje Canton and Canton 10 as well as
Republika Srpska may receive subsidies to accommodation
and meals of

- Special funds may be allocated for incentive education of
Roma, citizens of Bosnia and Herzegovina who are studying in
higher education institutions in the Federation of Bosnia and
Herzegovina

- Support for students with disabilities, citizens of Bosnia and
Herzegovina who are studying in higher education
institutions in the Federation of Bosnia and Herzegovina

o Several Priorities for Development of Higher Education in Bosnia
and Herzegovina for the Period 2016 - 2026 (Draft), have been
identified for BiH in particular
- Good governance and management
- Resources
- The link between the labor market and higher education
- Qualification standards
- Student experience
- Internationalization
- Statistics

e There is also an intention to synchronize the activities of all the
government institutions, starting with the local community and
moving on to national levels, to achieve maximum efficiency of
investments, and concentrate resources in order to avoid
overlapping investments from several sources

e There is a need to engage the chamber of employment in a process
of inclusion and that could help the population of people with
special needs to make them desired applicant in competitions
through donations; then engage entrepreneurs and present them
with the competence of graduates and the advantages of
employing staff who falls into this category.

o There is a need to prepare a study on the comparative advantages
of the population of people with special needs in certain fields, as
well as propaganda activity in order to inform and sensitize the
universities, and the general public, with the aim to achieve full
inclusion in the processes of higher education of those groups of
the population which so far did not significantly participate in the
academic processes.
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¢ Six manuals were developed as part of the tempus project: ,,Equal
opportunities for students with special needs in higher
education“(EQOPP) (2011-2014) (project number: 516939-
TEMPUS-1-2011-1-BA-TEMPUS-SMHES). The main goal of this
project is to support B&H Universities in improving quality and
modernisation of higher education by creating institutional
capacity and by developing politics of practice, which will enable
all students to study on B&H universities. All manuals are
available on www.equopp.ba in three versions on Bosnian,
Croatian and Serbian language.

Armenia

In Armenia, the social dimension in higher education is regarded as a

policy priority, however, general perception in the society about

inclusive education remains twofold.

Policy and legislative Level:

e Inclusive education is poorly defined in policies and legal
framework, and it is primarily perceived in terms of disability and
special needs.

e Higher education is predominantly framed by the Law on
Education (1999) and the Law on Higher and post-Graduate
Professional Education (2004). Regarding the social dimension of
higher education, the Law on Education (1999) determines
(among others) that a certain number of students are provided
with state-funded study places.

e HEIs are obligated to provide additional free study places of an
extent of at least 10% of non-state funded study places

e The Law on Higher and post-Graduate Professional Education
(2004) determines that the state provides student financial
support such as full or partial refund of tuition fees, scholarships
or loans. According to the Law, tuition fee refunds shall be
provided to students who demonstrate high academic
performance, are “socially insecure”, as well as to students from
borderline or highland settlements

e Amendments to the Law on Higher and post-Graduate
Professional Education in 2014 reveal that the regulations
regarding the social dimension are still in progress. However, the
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legal and institutional reforms already done, included the

introduction of general educational schools that provide inclusive

education services (in addition to the two types of schools
inherited from Soviet system - Special Schools, and General

Education schools).

e Main Findings of the national review of the Social Dimension of
Higher Education of the Bologna Process in Armenia 2015
(PL4SD)
- Data: currently availability of data is limited for higher

education. More detailed and comprehensive data (eg on the
social background of students) could inform new policy
making and strategy development.

- Different ongoing initiatives and strategies: Different
initiatives and strategies are ongoing, being implemented by
different actors, but information is at times difficult to access.

- Definitions of social inclusion for institutional strategies: The
Law for HE from 2014 clearly classifies underrepresented
groups as those with a disability, those who are orphans,
studentren of war veterans or disabled parents, or studentren
of families classified as financially vulnerable. Whilst such a
broad classification is welcome and important for national
policy, it is also important that HEIs have their own strategy
related to the diversification of their student body.

What has to be done

Short term:

- - Importance to gather data on the social background students
in current initiatives

- - Need to develop benchmarks on the participation of
underrepresented groups in HE

Mid term:

- - Importance to develop a student support system, less
fragmented and based on needs, not on ability.

- - Need to develop an integrated strategy to decrease demand
for private tutoring at secondary school level.

- - Need to recognise the sustainability and effectiveness of the
HE funding system

- - Need to review policy-making and implementation
processes and develop a national strategy.
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e The ministry accepted the recommendations made by the review
team and had indeed already realised some of them: a tertiary
education information system has been launched and will be made
publicly available, an assessment of the social needs of students
had been conducted in 2014, Armenia intends to continue
participating in the EUROSTUDNET survey, and a revision of
secondary school curricula (financed by the World Bank) will be
implemented in the period from 2015-2019. Strong attention will
be given to the social dimension within the “National Strategy for
Education Development 2016-2025".

Higher Education system:

e There is a lack of holistic approach in the education system, which
is conditioned by the lack of formal and practical mechanisms for
information flow and exchange of experience among professionals

e The increase of enrolment is prioritized over improvement of the
quality of education. But together with the increase of enrollment
it is equally critical to ensure quality services for the
student/student with special educational need (SEN studentren).

e There is a strong need for capacity building and enhancement in
all the spheres and levels of education system related to inclusive
education

e It is important to ensure the funding schemes of inclusive
education allow to effectively address the needs of the disabled
and disadvantaged. For example it would be better if costs could
be separated for each SEN student/student and thus calculated
based on individual needs
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FOR DISCUSSION

How can you use topics from this literature review to inform your own
professional practice?

Do your own institutional and regional / national policies take account
of good practice as identified in this literature review?

How can the literature review inform your staff training in the coming
year? How can you share it with your staff / faculty?
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Juquuljipynipniuttph (29) b Yppnipjut bwppwpwupnipniaubph
wpjuwwnwlhgubphtt hwdwwnbny woiwwnt] b dowlbl] ninkgnyg,
nkunipulikp ni JEpuyunpuundu wyniphp, npnup
htwpwynpnipnitt juwt wdwq nwpngubph niumghsubpht b
hwdwjuwpwbph  puwuwpinuubphtt  «upwl; tkpunwlub
Uppnipmit  pnnp undnponubph’ Gkpuppu] unghwpuubu
whwywhny wbdwlg,  thwpunwlububtph b Yppoipjub
wnwidtwhwwnnil wuydwhtutph uphp niukgnnubph hwdwp»:

Ubklp wju woliunnwipl hpuljwiwgpl) bup  twjuwgsking
«lhongunnidutp, npnup httwpwynpnipmnit junwb b jodwunulyku
niunighsubipht, npupngubph nEjujupubphtt b hwdwjuwpwuubph
nuuwpinutphtt thnpuwigh] hwdpunhwtnip wpdbputp, fupwbky
wlinh] puwnqupughwlwb Yuipp  Jvhwdwdwiwl — wnwnyg
nruwtnnubpht wuwnlutb hnipjut qqugnnnipjnil i1
wpdwquipkiny tpwtg Yppwlub nuppkp juphputphie:

Fonphpph  jnphppunnniyeinil’ hundpbphwinip  wpdkphkpp,
bbpunwlwl [ppnipniap o pwuwywindwi  Eypnywlwl
sunthwlhobibpn jpwibin JEpupkpuy, COM (2018) 23, 2018/0007
(NLE), inphppuiunynijeinil 4, 16.
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U ninkgnygh mbh dp pwhp pwdhbbkp «Udhnhnids
Ybkplnugpny npunkn phinuplynid ki uyl dbkpp, npnip Jupng
El phpunyly dkp huamnunnnipinibhkpnid gkpuqubg thnpd
quipquighlynt hwyunnwlny:

Utiap hhdinulwinid phpwpiun/nply Eip wnwuppbp Gppwluwi
Juiphpllp nibbgnn niuwinnbkph hkn  wpiunmwbpp b
bpubg  wywq pupnghg pbkwyh  pnch  whglwl o ppowij
wpnynibwkn Junwywpnidp:
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1. VUNURUUL

«Pnnp dwpnhl Sudmd ki wquu b hwjwuwp  hphug
wpdubwywwnynipjudp b hpwyniupubpny: Lpwbp odnduws
i pwbwlwinipjudp nt jundny b wwpuwynpynud bkl
dhdjutg utjundwdp Jupyb] Enpuypnipjut ngni»t:

(UUY, 1948)

Uwpnnt hpuyniuptbph hudpunhwtnip hnswljugnph (pugniugbty
E UUY-h qluwynp wuwdpibwgh Ynnudhg 1948 p. nkljnkdpkph 10-
ht) 1-htt hnpwény wwhwbgynid E hwjwuwp hpuynitipubp nu
wpdwbwwywwnynipnith  pnnp dwppubtg  hwdwp:  Uwppnm
hpwyniupubph jhwjunup wuwrnyguinipjuip vhndws ninht
nwinid £ phkwh dwpnynt  hpwymibpubph  wuwownwywtnipju
wjuyhuh gnpShpukph  Yhpwodwbp, npnup okownwunpnud  Eu
hnpujuinipjut  pugupnidt nt Gkpunwlwbnipmniup  Jjubph
poinp nnpubkpnid: Poyybu  upnd . UUY-h  twjulht
Ukpyuyugmghs Yunwphu Sndwubuht' Yppnipniip dwppn:
ppun/niiphlbph  pugwhuyndwl  pwbuyh F4 Uju  gopdplpwugh
wpynitwydbn  hpwlwbwugubint hwdwp wihpwdbon L dwpngnt
hpwyniupubp unynpkgul] ujuws dwujuwywpntqhg, muppuljul,
hhdtwlwt ni wjugqg nupngubpnud, pnjkoubkpnud,
hudwjuupwibtpnid b swpnibwbwlut Yppnipjut Spugptph
Juwd hudnpdwy Yppnipjut vhongny: Uniu Ynnuhg, hkug Yppujut

L UN General Assembly, Universal Declaration of Human Rights, 10 December
1948, 217 A (llI), Art. 1.
> Camille Roch/Amnesty International, 10 quotes on the power of human rights
education, Quote 7, online:
https://www.amnesty.org/en/latest/education/2016/02/10-quotes-on-the-
power-of-human-rights-education/ [accessed: 13 June 2018].
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dpwgpbpp whwnp b Juqudusd (hukt dymbt b Gpuwohiuynpkb
puquuquimpml wpdwquipkny  unynpnnubph, Sunnukph,
nuuwywinnnubph, Jupsujut wojpwwnnnubph b unghwjwulju
wwppbp fadpbph kpluyugnighstbph hpunjntipbphb.

Gypwdhnipjut hhdtwlwt opkuph 2-pn hnnJusth wpunwugninid
b ytpnboju; wpdtplbpp, dwubuwnpuwbu'  «EJpwidpnigeniin
unkpsJl; F hEwnlbyuy  wpdkplbph  hpfwh  Ypw dwpplughh
wpdwiwuuumniynrl,  wquuanipinil,  dnnpnyppunjupnipintl,
hunjuruwpnipni b, opkiph  qbpwluynipimb b dwppm
ppun/nibpbhlph wwhuyymbmd’ bEpwnyuy wqquyhl
hnppuwdwubanipim Gbkp dEpluyughng widwbg hpuniipbbpp: Uju
wpdlphbpp hwdpbnphwbnip ki winwd Epgpakph hwdwp, uyh
hwuwpwnipyub opowlinid, npunkn Jofunid EF
hwbhpmpdnyulwinyenil, wppupnipintl, wpdwinuguunynyendl,
Jwhwbg o wpwdupnluig hwyjwuwpnipnia, o welu sk
Jinpuwluibnipingi»3:

Uju wdbkup Yppnipjutt nppunid  hpuwlwbwgubnt hwdwp,
Cypnwuyh  unphnipnp,  hpdudbng wbnud  Epypubpnud
hpuwwubwugdwus htwnwqgnuinipiniuutph Ypu,
lunphppunynipibitkp £ thpjujugpl)] winud  Epypubphi’
«jupwikint  Gkpupwlwl  [ppenipiniap popp o unydnpnnbbph
hunluip [aEpuinyuy unghuywuku winuwwhniy whdwbg,
thwhivnwubbbphl, §ppnyeyul wpwbdiiwhwunn wyuydwibbph
Juppp nibkgnpikppih®: Pugh wyn, pupdpugnyl Yppnipjui n
nuuuwyjwindwb  wpnudny, Gypnwuwjh  junphnipnpp Ypyht

* European Union, Consolidated version of the Treaty on European Union, 13
December 2007, 2008/C 115/01, Art. 2.
* COUNCIL RECOMMENDATION on promoting common values, inclusive
education, and the European dimension of teaching, COM(2018) 23, 2018/0007
(NLE), Recommendation 4, 16.
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gipuiunply £ winwd tpypubkph Ynnihg dkntwplybihp dhengubph
Gupnpmpmibp  «ppuwlwbwmghbinn  guuwpmuwlui - Gugdh,
nypnghbph pkhugupakph 0 niunighsbbph  Gupnnpnienibabph
qupquglwbl nipniws gqnpdplpughbp  oghkin Gpubg hunnpnky
hpiltnulpml wpdkphkpl m fjpwhly wlnp] punupughnipmiip’
thnpnulighyny wwwnlwikihnipui gquignnnipnii l
wpdwquibplkiny unynpnpikph  wnwppkp  Juphpbbphi»®: «Ubknd
junwupdwi» wyu uljqpnitipp, np  GYpnwuwyh  junphnipnp
wnwowplnud £ winwd tpypubphtt hwmdwlwupgdwt pug dbpnnh
ogunipjudp, wy] ny phk Eypnyuljut hpwjulut swihwihoubp
(Ynpwnn  opkupubtp) Upwlkny, ubkpjuyugus E Fnonthugh
qnpéplpugnd: Nunidbwuhpmpnibibph hwdwawi’ tywbwljwh
wnweplpug t gpuiigyt npny ninpunitkpnud, ophtiwly dhwubwlwh
qguwhwwndwt  hwdwlupg (Qpuiuynpnudubph  Efpnyulub
opowtiwl»)®:  Uypnihwinkpd, unghwjulwb  wpnwupnipjub
opwupgnid  unhputp bu  wpwowgk], U thnpdwugbknubph
Jupshpny «wnpluw E hwdwhmbsmpyut phpugnid  GYpnuugh
hunphpnh Ynnuhg dowlwés wnwotwhbtppmipniubph b winwd
kpypubkph wpwebwhbppnipmibbtph dhel, wyh £ ph np Judphph ka
uwhdwiynid  npwybu  phpubpuyugws, [npnghtnnb  wju
uwhdwinudp] wpunwhwynnd £ pupy b dpgulignn punupuljut
wnweoltwhbppnipjnitiitp, npnip hwdwj suhwquig nipophtwly
Ew»”: Zhknbwpwp, Jupbh b Eqpuljugul), np Gpudhnipjui b
Gypnwuyh  hwplwt  Gphypubtph  opowtnid  Ywb  npnpwljh

> Ibid., Recommendation 7, 17.
® See Sheila Riddell & Elisabet Weedon (2014) European higher education, the
inclusion of students from under-represented groups and the Bologna Process,
International Journal of Lifelong Education, 33:1, 26-44, 42.
" Ibid.
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hhuwpubinhpbp, npnup nhn wihpwdbon sk wwywhnybym
hwdwp tkpupwlwt Yppnipjut vhowduyn:

Uju hwdwwntpunnid Epwquniu+ «Inclusion-
Uhounnwpwuswopowiught gnpépultpnipjut Uhongny
unghwjuljub-utbpupwjutt  pwqUwupnipjuit dowlnudp U
hpwjwtwgnidp Zujwunwind nt Pnutthw b 2Zkpgkgnyhuygnid»
dpuwgnph opowbwfjubpnid Jupbnp woiwwnwip b hpuuwbwugyt
Zujuwunnwth, Pnubthuyh nt Zhpghgnghtugh, hiywbu  twlb
dwutimljhg BU wugwd bEpypubph pwpdpwugnyit ntunidbwlut
hwunwunnipnittubph b hwdwywnwupiwt pwhwlhgubph fadpkph
htin  Yppmipjub nppumd — Ghpupwljwimpju  JEpupbpyuy:
Qnpépultpubpp btyuwnwl niukt hunmwfbgubn, pk hyybu
Jwpnn b pwpdpugnyt nunidbwlut hwunwnnipniubbpp
(pnihtpp) hwnpwhwpl]  tbpwpwlwt  Yppeoipjubt  dhowduyp
unbndtint nt hpwjwbwgubint wbuwfuwb, dEpnpuputwlulb,
tupwlwunnigyuspuwjhtt nt gnpstwjutt hhduwpinhputpp: Opwqnph
gnpoépulkpubpp tyuwuwl Eu htnwyingmd tywunbne  wjb
pnthtph htwnwquw qupqugdwip, npnup pupwind tu dwppnt
hpwyniupubtph oy wunipiniup, dwupnuyht
wpdubwywwnynipjut ujuundwdp hwpquipp,
ubpunwlwinipjut Jhpunnidp: Lyuwnwlt hpugnpstnt hwdwnp
Jhpunytjny tu gnpstwljut Uninbkgnudubp,
niunidtwuhpnipjniuitp,  wohwwnwdnnngubp nt gnpstwljut
wnwownpubipikp gnpsphlkpikph htw' phuwplng  wwppbp
tpypubph thnpdbpp, mbuwbnubpp, swhwlihgutph (pwpdpugniy
Uppnipjutt  dwubwgbnttp, nuwbnnubp, Jupswiut juquh
ukpluyugnighstip, junwjupdwb dwpdhttubp) wpdwquptbpp:

Uju ponp  hwiqudwbpubphg kukm] Jkbp nipupe kup
wnwowphbint  Vhpwrwlwl puwuwjwindwb o niunigdwl
nipkgnijg Epuquniu+ Inclusion dpwgph opowbwlfjubpnid: Ujunkn
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nup  Ywupnn  &p qutbkp  Spwgph  gnpdpulkpubph
htwnwqgnuinipnititiph  wpyniupubpp  tbkpunwlwt  Yppnipjul,
nuuwpwbbbph, ubplyuyugnidutph, quuhwwnnidubph,
wnbpuuininghwitph, npbuniputbph, dwdthnpymipmniiubph
wjghnipiniubnh, pugnitbnipjut punupwlwbimpmniuitiph m
htwnnwqu puptpgdut ynipbph nt qpulijwunipjubt dwuht: Uju
Ytpy dpwgnh gnpspultpubpp hnyu mukt wowlgl) BU wunwd b
tpwlhg nnipu kpypubkpht’ hudwjuwpubbbpmd m pupngbpnud
ujuqtgubnt Yppului gnpdplpugh hpuwjwubwugdut
Junspunnunibpp. wpudwnpliny] tnp b dwwnskh  injuwbghih
Uninbkgmuubtp Ukpunwlub Yppnipjut dhounjuyp unbnstnt m
ubpwnwljuwt Yppnipjnit hpujubwgubint hwdwn:

Mnbkgnygp  ubkpwpnid £ oquuuljup  gnpdhpwluqd b
nbntjuwnynipnit hwdwjuwpwitbph ywuwpnuujut juqdtph
nt wjwq nupngubph ntunighsubph hwdwp, npwbuqh upwbp
Jupnpubwt pugwhuwjnby ubpunwlju Yppnipjntu
hpwjwiuwgubint  htwpwynpnipnibtbpt nt dnnbgnudubpp
Jhpwneku nputp hpkug hwunmwwnnipnitubpnud b juwpuiibpnud:

Sniguipkpk p hknwppppyjudninb:

INCLUSION Opwigph phd

Unyl nipkgnygn Gbpluyughnid b bbpunwlwl niunigdwl ni
puwuwywindwl phphwipulwl dnnbkgnidibp hudwyuwpwbabph
puuwfunuwlul Jugqdbphi ni wijuq npupnghbph niunighsbbphl b
Jupng F ogquuugnpdily npwhku Jhpuwyuwumpwuwnnidiabph oo
uppiunnwdnynybbph  Juquulkpyguwli hwdwp Ghpamyng
gnulwibnyemnil: Ujh Qupnnp F bwl Swnpuyl; npyku  hhdp
mumdbwlwl hwunwnnipul punupwlubnipiul  Uwllwl
hunfup:

ZunfEpuy wEnEjunnynipywi hwdwp juagpnid Eup uygly &y
INCLUSION $pugph upmounniuulwi uyply
hup://inclusionerasmus.org/
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2. LGIUNUYULNRE3UL CULFLNRULET

Uju  Sdpwgph opowbwlubpnid  wwpq E  pununwd, np
niumdbwlwh hwunwnmpnibbpp, ophtiwl wjwuq nupngubph
nt hwdwjuwpwitbpp juhun nmwppbpynid Gt hwwnniy Juphpubp
niutignn unynpnnubph wwppbp pudpbphtt hpktg wnwowplws
wuwydwuubkpny: INCLUSION  spwgpnid  ukpgpuyywé  hhug
tpyputpp  CQuwyuunwt, Uduuphw, ARhighw, PFnouthw m
zhipghgnhttmt U Uhwgywy pwquynpnipinil) nibbkbt wmwppkp
puwilsnipini, wwppkp  wqquyht ot mwpwswopewbiuyght
punupuwljutt  hwdwlwpgbp: ‘Lpwbp muklt twlb nupngh
niunighsubiphtt JEpuyunpuunkint i} hwdwjuwupuih
nuuwpinuittph  dwubtwghnwlwi qupqugiuip  twywuwnbnt
wnwppbp Uninbgnidubp: Unnihwtnkpd, pnjnpu hwdwdwu Gup, np
Ubp  Yppwlub hwdwlwupgbpnmd unynpnnubpp 18 b pwpdép
nuphpnid guijugws wjunkvhwljut puuptpwug Untinp gnpskint
hpwyniyp nt huwpwynpnipnit whkwnp L mibkbwb, utpwbg
niunighsubpp/nuuwjunutbpp wlinp k wnbnjul 1huktu
ubpunwlwinipjut nnpund jwujwugnyu thnpdbkph b Yppnipjut
dwwnskihnipjut dwuhl, husytu twle nruntdwjut
hwunwwnnmpmniiubpp whkwnp £ hunwl yuunbpugnid miukbtwb
nuuujuwinduwi b nwungdwt gqopépupugibtpnid  tkpunwljut
Uninkgnidubph §hpundwt withpudbynmpiub Jbpwptpuy:

UVkpunwlwinippul wypuwlnhlul Jupnng b ouwhdwinl; npuyba
Ununkgnidibph nt dkpnnbbph hwduypp, hish wwwhnynid F, np
ponp unynpnnikpp hbwpun/npnipinih nibbhwl  vnwbagn
hpdbwlwl  Gppnyenil: Snipwpwisinippn pwbnid E np  pnjnp
unynpnniabphl  wwwnowd  Ghpwyny phpniakh b wpdlnpka
mumdbwlwl hwunmwwnnipmpibnid, b np o Gpuip  uwnwinub
hunfwgunnwupnull wewlgnipnil ppkhg dke Enwé wnwnubnpp
qupqughlbynt I ppkig iywnmwabphl hwubkint hudwp:

(ALFFIE, 2018)
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Zwuwuwh  E np  unynponubpp  quihu o wwppbp
puwnwbhputphg bW mukt wwpplkp unghwj-nbtnbuwlut
Jupquyhdwly: ‘Lpughg ndwup gnigh unynpnd b dkY, dhtsybn
Umniuttpp  unynpmud B Gpypnpny Yuwd  Eppnpn  (Egni: Opno
nwpuwspubpmud owwn E tbpqunpwsd punnwuhputph pduputwlp,
nypkp php Bu Ynudyhuughtt ppugpdulnid hwynidus fud
suhwquig pupdp gqnpswqpnipjut dwjupnull niikgnn hpkug
huypkuppubpp: Cunhwtnip wndwdp, ptwlsnipjut Unwn 10%-n niuh
hwodwtnuunipnil Jud Yppnipjut wnwbdtwhwwnnily
wfititbph Yuphp (ophtly’ $hqhlulwt fulinhpiibp mibgnnitp,
nhujkpuhw jud wninhqu niukgnnubp):

Cun Pm$h U Ehuupnnih  (Booth and Ainscow (2002))
ubpunwlwunipniip Gupwnpmd £ thnthnpunipmoi: - Uja
owpnittwluwlwt qopépupwg L npp pwpdpugund L pnojap
unynpnnpikph niunigdut nt dwutwlgnipjut dujupnulp: dw wyt
Juwnwpbkjwnhyt E, nphtt hwdwjuupwbkpt nt nuypngubpp Jupnn
Eu Aqub), pwyg npny hwunmwwnnipjnitinbp Eppbp skt jupnn
wupnnonipjudp hwutlk): Ukpwnwlwunipniip mbtnh E nitbund
htug wjtt wuwhht, tpp ujuynd E unynpnnubph dwubwlgnipjut
hupwiunidt nt  pwpdpwgnidp: Ubkpwnwlwb hwunwwnnipniip
Juphp nith owpnibwluwpwp YEpwbugbint b pwpbthnjubnt
qpuuujuwinduit nt nunigdwt hp  Unnbkgnidubpp, npybugh
wwywhnyh pnInD unynpnnubkph wdpnnowljut
ubkpgpuyqusénipiniip wnopju b ntumdtimljutt gnpépupugubpnud:

Uppnipjub ninpuinid ikpunwluinipiniip ipunpnid £
v pnnp nuwbnnubph ot wyuiwwnwhgubph  hwjuwuwpuubu

wnpdunpnud,
v' nuuwbnnubph ntudw ppwdnitph juplnpnid,
v nunulbwljub hwunwinnmpniuubpnid Uowlnyph,
punupuluinipjut nL wpwlwnhlwubph wjiu huh
92



N g r L2 g Co-funded by the
w ] BN Erasmus+ Programme
PR of the European Union

Jbpwithnpunid, nph  wppmipnmd pputp  flupnpubwb
wpdwqubip] pk wbnugh, pk nwpuswopowbh  Ywd
Uhowqquhtt ntuminnubph puquuqubnipjuinp,

v nuwwbnnubph dwubwlgmiput  pupdpugnd (Gud  tpubg
pugundwt tjuqkgnid) Yppuljut hwdwljupgh dpwlnipughl,
niuntdtwljut b hwdwjupwght Yyutpnid,

v unynplnit b dwubwlgnipjuttt websynn  unspunnunbbtph
ujuqtgnid pnnp niuwbtnnubph hwdwp, b ny dhuytt tpubg
huwdwp, ndpkp npuwuwlupgymd Eu npwybu  «Yppnipjubte
wnwbdbwhwwnnll]  wwydwbubph Ywphp niukgnn» fJud
«hwpdwtnuunipinit niitgnn»,

v nuubkp  punk]  wpwidhl  nuwbnnubph Yppuljwb
gnpdpuipughtt hwuwbbjhnipnitt. m dwubwlgmpmnit
niutbwynt wpgbpubpp hwnpwhwpbnt thnpdtphg, npuytuqgh
wnwyl] pingpynit thnthnjunipynibitp Yngdbt' b pwh popnp
niuwbnnubnh,

v' unynpnnutph dhob wnwpphpmpnitubpp ghunwpyl] npybu
niunigniup odwinulynn nkunipuikp , wy ny pk fuuinhpukp, np
wtwup L hunpuwhwupytl,

v' nupngubph mt hwdwjuwpwubtbtph  gbph okyniunpmd
hwdwjuptip untnstnt b mpdtpubp dbwynpbint, htyybu ul
supniiwljuljut dknppipnidtp nitkbwnt gnpdpupwugnid,

v nupngubph m hwdwjiptbph dhol thnjuunwpd qupgugnn
hwpwpbpnipniuttph jppwinud,

v pdpninud uglt pwlh, np Yppoipjut hwdwlupgnid
ubpunwlwinipmniip  hwuwpwlnipjut  thpupwlwinipjut
Upwjt vh pununphyh E:

Zwdwduyh  Mopunjuinhugh  Ynbynpphw hwdwjuwpwih
ibpupwljul Yppmpjub dwuht pngh’  Gkpunwlwi Yppnipmniub
wju  k Epp pnnp nuuwbnpubpp, wblwpe  phpkug niubkgus
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dhqhujul, dwwiynp Juwd pdojulut dwpunwhpwytpubphg,
hwdwpinid Eu ppkg Unnmwlw nupngubph hpkug wwphpht
huwdwywunwupwt nuwuwpwbubph  hhdtwwt  Yppnipjut
nuubkpht wnwbwm pupdpnpul manopyod,  dhgunlinnipgnit b
wowlgnipini,, npp  bpwbg nunudbwlwubt gopépupwugnid
hwonnnipjutt hwutbnt htwpwynpnippit funw (Bui, Quirk,
Almazan, & Valenti, 2010; Alquraini & Gut, 2012):

Typngt nt guuwpwbp twpwybu pigniind Bu, np
hwwnnil] uphp nitkgnn nuwbnnutpp tnyupwb nitbwy G,
nppull wnpwug hwwnil] Juphputph niuwbnnubpp: Nuwnh
pninp niuwtnnubpht pwow) ipnid ku 1hwunpdtp
dwubwlgnipinit  gmgupbkpl] hpktg nuwuwpwbtbpnd b
nbnulijwt nupngh hwdwjupnid: Cwwn swpdnudubp Jul,
npnlip  Jhpupkpmd kb nuwbnnbbph iuqugngi
hunpwuinipnit gpubnpnn dhowduypnid  Yppnipnil
unwbwnt  opktugpnipjwip: Uw  wpwbwlnid E  np
hhdtwjut Ynpnipjul opowtiwljutipnid upwp
httwpwynphtiu swwn tu wnbsynid hpkug hwuwlulhgubph
hbtwn, nyphp sniuku nplk juunhp (Alquraini & Gut, 2012):

Zwonqws  Uhpunwlut  Yppoipmbt  hpulubwind b
niuwunnubph dhqhyuljuly, Swhwsnnuljul, Uppuljui,
unghuwjuljut b qquguniuipujhtt mwppbpnipnibttpp pugniubing,
ghnwlgbiny nt wwwpwd Ybppbpunip gmigupbpbinyg: Uw
wdkulht sh tpwbtwlnid, np nruwbnnubpp punhwbpuwybu Yuphp
skl juinbwynp puubphg pugh” wpnunuwuwpuught puukph,
npnlp wuhpwdtown ki junupwjhtt jud wy] nbkuwlh phpuwyhwgh
hwdwnp:

Zhdtwlut ulyqpniuptt wyu k, np ntuwbnnubpp hpkug guuljuh
nt uyuujws qquit b wuupwd wowlgnippit  unwbwb:
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Quihwquig Yuwplnp b bwb wewlgh] swthwhwutbpht: Uju
gnpdpupugnid  ukpgpuyyws  hhduwjut  pwhwlhgutphg Gu
punhwtnip Yppenipjub ntunighsp, hwwnnil] Yppnipjut niunighsp,

niuntdtwjut hwununnipjut wy wotwwnwljhgutp, husytu twb
dunnubpp:

Ukpwnwljui Yppoipjui b puuwjuinlui dkpnnutp

Ukpunwljwimpmitip  sh wwbwlnid  dhuyl, np  pnnpu
hwjwuwp Eup, jud np pnnpu hwdwdwyt Bup, thnpuwpkup wyh
unbndnud t inp dninkgmd Ubp popnp muwbnnibph Gjundudp’
ubkpwnju) tpwig, nypkp mwppkp opowtiitnhg Yud tpypubtphg b,
nypkp mubkt hwwnily Yppwlwb Ywphpukp, nypkp wqquyht
thnppudwutmpnittiph  ubpuyugnighsubp  bu:  ‘Uhpunwlwt
Unnbgnudp jupwjuniunid £ pupngubphtt nt hwdwjuwpwutbpht
phunwnpll]  ppmubmpjut wwuppip juintwlupgbp jud
wnwowpll] nwungdwt qubwqub  Gpwbwlukp, wy ny phk
pugwnuybu  Yhumpnbwbw)  pdouljut  juunhpubph  fud
wbkpdhutubph ypu: LEpunwlwb Yppnipjut Unplk] twppunbubihu
htnlyu npnyplbpp whnp Ehwoldh wnb]bh’

v Ukpunwlwt punupujuinipjut Upwlnud.

v pupthwdpnip b tkpurwluh dowlnyph unkndnud.

v Wkpunwlwinipnih wwwhnynn nkunipulikph,
wnbkjuininghwtbph nt thnpdbph Yhpwnnud:

Ukpwnwljut  Yppnipniip  puuwpinuuljut ot Jupswlub
Juquht upnn b wowowplly Uh pupp qnpstwlwb nismudibp’
huwunqytint, np wywhnyynmd b nuuwjuindwut nt ntunigdwb
npulp, dhbunybu dwdwbwl Ywpnn b htwpwynpnipmpit wnwg
wwppkpulfus  Yppnipput juphpubpny  (wnunhqd jud - wyg
futnhp) unynponubpht dowy ppkg hwuwlwhhgubph Ynnppt b
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unynpl] tpwtg hbkwn  dhwuht:  Quplnp b wnbnguly (hubkg
ipwpwisjnip unynpnnh wthwwnwlwb punipwugphg nt Yppuljui
Jwphputphg b hkwnbk), pk htyybku £ hpuljwbug]nd jppuljui
qnpéplipuigp, hliy wkjubnnghwibkp kb Yhpundnd  wewlghynt
wppynitwybn nunigdwtt nt puuwduwindwt  gnpépupwugh, b
hwjwunmhwtwni, np pnnp  unynpopubpp Jupnnpuind - Ea
hwonnmpniutiph hwutlk] puwn hpkug hknwppppmpmbtkph m
httwpwynpnipnitubph:

‘Uhpuwnwljub jppmpjut wewljgnpjut Ukpnnyutn

UjuopJw hpwljwinipjub dke Jupkih £ vwhdwib] utbpunwljwb
Ynpnipjut snpu hhdtwjwb ninnnipnitubn.

Zudwgnpsuygmipnit. twuwpinuwlwb juqlp Gppldt yhup L
hwdwgnpduligh wy] dwubwgbntbph htw, ophtwly hnghputikph,
nupngutph  nwunighsutph, pbtpuwybwnubph,  hwuwpululut
wohiwunnnbph  htwn hwingtn, np hwdwjuwpuind
unynpnnubph Yuphpubpp (hnght pudupupynid Gu:

Uuwubwghnuljut wowljgnipni. Npny hwdwjuwpwbbkpnid
Juwphp t  wpwowlinud woluwwnmwiph pupgmitbnt hwwnnlly
dwutimgbnubph Jud fpunphppuunniubph by dwubwghnuljut
wowlgnipinit gnigupbpbnt tywwwlny (ophttwl wbhuhfujh
Jud Spugpuyhtt wmywhnydwb dwubimgbnh):

Undtwjuquh Jkpuyuwwnpuwunmd. fnjnp hwdwjuuputbpnud
dwubwghnwlul  qupqugmdp  whwnp t wowowplylh  ph’
nuuwpmuwlui, pk Jupswlwb juqutphl, npybugh qupquglh
ubpunwlwb Uninkgnudp:

Zudwywnwujuwb nhunipulibp. Tuynngutph nt
hwdwjuwpwutbtph hwdwp phunipuitph b wnkjubuninghwubph
wywhnymd (ophtwl] EEYnpniwghtt gpuljuinipnil, dwungskih
Jugupwl, thnpjuwnpudheongubp b wy):
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Ukpwnwljut  gnpépupwgh hwonnnipjudp hpwljwbwgnidp

Jupny k ukpunk) hknbyjuy jupbnp wuypdwbibpp

v ppuiut  dpbnnpunh, wowlgnipjutt U pupnubjhnipjub
Uplun)npunh untndnud,

v wwyuwhnynipju, hwennmpjut b thnjphwudwgnpsulgnipjut
qqugnnnipjul wwwhnynid,

v tnp Jupnnnipnibbp dknp phpkint, jnipupwisnip niuwbnnh
qupqugdwt ubkpmdp qupqugubint htwpwynpnipnibiubph
unbinédnud,

v pun  wbhpudbonmput  puduluiwsuh  dudwbwlh
nwpwsph  wpudwnpnid nuunigdwt - wthwnwlwbugdus
Uninbkgnid wywhnybtint hwdwn:

Luwpwunid nnno unynpnnkp Junhp niukl
withwnwljwiwg]us Unnkgdwl , npp Jupnn kubpunk)
v unynpnnh  wiwjunmpjut  qupgqugnid  wunhdwbwlub
ogunipjut Uhongny,
v hwbpu) dwdwbwlh npudugpnmd hwtdtwpupnipniatbph/
wnwownpuipubph juwnwpdwbh hwdwp,
v wnwewnpuliptbph wthwwnwljwh hwtdbwpwpnud,
v uninpnnh m quuwjuinnnh wounwbph  hwdwnbn
wjwbwynpnid:

Pty Elip hwulwbnid «bbpunmlwby wukn:
Qnynipinit nitubb «ubkpupwlwi» punh pugunpnipyut vh puth
nwupphpuljulp, npnip plngplnud ko htnlyuy gpoyphbpp
v Uwlbujwupdmpmiip whwp b pwdwpuph  puqiuuhup
unynpnnubph Juphputpp b swbwp b wpgbjpubp uwnbnsh
wnwtdht ntuwbnnutph jud ntuwbnnutph jpdptiph hwdwp:
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v Uwbjujupdmpmiip  wbwp L wwwhndh  Yppoipjut

duwnsbihnipnit b dowlyh wwppkp owhwlhg Ynnukph

funphprulignipynitiitph dhgngny: ‘

v Quuwhwunnudp  wbwp E  jhth  puquuunpgl; b &ynih
wuwhywtbkng b wjunbdhwlwb suhwtthpubpp:

v Zwuwnwunipnibibpp whwnp L npghgpkt wnwdby

hwlwgupthwl m wdpnnowlub  Unnbgmd  uwwnuphim

unynpnnutph  pwquuwhuh  pudphph nwunigdwtt m
nuuwywbnduip:

3. LEUUYUL NRhUNRULUYUL NLUL

Munudttwjut hwunwnnipoitubpnd quuujutnpdut b
niunigdwt npufjh pupbjuddwt juptnpugnyt dwul wjbwyhuh
nuunidtwjut wypwuh Adbwynpnudt kE, npt wpdwquipnd L
wquunipjul, hwjuwuwpnipjut 61 puqUuquinipjut
hhdtwpunhputpht b pungpnud t pnjnp nuwbnnubphtt npybtu
hwjwuwp dwuttwhgubp: Ujuyhuh ntunidbwlwb wjwip ny dhug

Jupwnwgnih nruwnnubph thnpdwnnipjniub nL
htwmwppppnipniutpp  juwpuwbtnd, wy; twb  Junwowplh
dudwwjulhg wpjuwphpuupdu wypinpuipuyhtt
wnwppbkpuljutp:

Zwunwunipjntbtiph hwdwp hpudwyulwt £ dbwynpl)] hpkug
niuuntdtwljut - wjmbubkpt  wybwybu, np  upwbkt  pnmnp
niuwbinnukph wnwnupwgn: Ukpunwljub Ununkgnidp
niuntdtwljut - wywh  Abwynpdwbtp hwodh £ wntmd
niuwbnnubph  Yppwlwl, dpwlimpuwyhti nm1 unghwjulub
wnwppbpnipniutiipt nt thnpdwnnipniup, htyyhu twb nwppbp
Phqhjujutt  jud qquyuljut  jwbqupnidatpt nt tpwbg
hngbdwnwynp pupkltgnipniupn: Uyt htwpuwdnpnipinit £ vnwhu
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pupdpugnyu nuunidbwlwt hwunwnmpnittiphtt bppubno
npulh pupdpugdwt gnpépupwgubp, npnup wwwhnynd Eu

nuuwjwinuub i1 niunigdwt gnpdpupwugubpnid
hwjwuwpnipjut uljgpniuputipp (Higher Education Academy, 2011):

w. Fnjuimuynipnit b puquuquunipmniu

Ukpuwnwljut  Yppmipjutt  wnbsynn pwbwybdipnid  hiusng
npnyputph ni quputhwpubph onipg hwdwh Jhdwpwunipiniuubp
kb Swgnud  Gwws  npulg  Ghpwnkjhmpmbhg o
wpwbwlnipnithg:  Zwply L obowmwnpl], np  unghwjufudb,
punupuwlut b Yppwlwb swpdnidubpp, npnup wowlgmd Eu
hwupuyhtt  Yppnipjmtt  dbky  hwjwuwp b puguyudws
dwutiwlgm pyniip’ wtlwh dwpnuig Uholl wnljw
wwppbpupblbphg, whwp ko wupwpbl wy ghpholunn b
hinpuybu wpdwinwugws gnpépupwugubnh, dnwsnynipjut dukph
nt Junnygubph nbd, npnup hhdudwé Eu unpdw) nt tnpdwwnhy
Enwtwlubpny nungdwt b puwuwdwindwb, hbsybu  bwb
Yppnipjut gutjuih wpyniuputp gpuigkint yuwnlkpugdwt Jpu
(Armstrong & Barton, 2007):

Ukpwnwljut  nmunidbwut yuwbp  wpdwquipmd  k
mipuwpwibnip nuwbnnh  fwbhwsnnuljul,  qqugunitupuyghl,
unghwjwulub b vntndwgnpsujut qupqugdwip: Uyt hhdignud k
21-py quph Yppenipjut snpu hhdbwpwptph Jpu’ unynpk) huwbwyg,
Juwnwpk), (hul] b wypl] dhwuephtt ‘Ldwt ntumdbwjut wjuup
wnwbgpwjhtt nhp mbp hwipnipdnnqujuinipmt b dwppnt
hpwyniupubp pupwubint gnpénud, htyywbu twb  dowlnipuyhlb,
ypntwlub, qbunbpuyhtt b wy wwuppbpmipmitbbpptjuqbgubn.
wpynitwybwn vheng k: Ukpunwlju ntuntdbwlwb wyjwup hwpyh £
wnunud ghunbkpuyht, dowlnipuwhtt yunjuitnipjut b (kquljut
twpwnpuiubpp: Uju htwpwynpmipmit £ wwhu  Ynunpbn
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pugwuwlut jupspwwnhwbpp ny dhuyb ukpujugnidubpnud b
nuuwgppbpnid, wyp twl, np wdkbwluplnpt E puuwjunuh
YEpwpbpuniupnid b wljuljuhpubpnid (UNESCO, 2009):

Munudttwjut wwbp £4nit gupdubnt hwdwp ywhwieymd t,
np nuuwpnutbpp Jhpuwbugbt yyuinud thpujugdus gpplpt nu
niunidttwnnipjutt  phunipukpp, hwyywbku twwb  nuwuptpwugh
pnjuiiqunipjut dwwnnigdwtt nt quwhwwndwt dubkpp: Unwydby
ubpunwlwt numdtwluwt  Jhpwduwyph uwnbnénudp bu owwn
Juplnp E npybugh niuwbnnubtphg ndwip ppkig wbnbudus
sqqult  Juupwind b jupnpuunphwibpnmd: Opwybugh
nruwtnnukph dwutuljgnipjute punuyundu hujuybtu
wpynitwybn (huh, nundttwljut hwunwnnipnibtbpp whwnp L
JEunpnuwbtwt ny  dhuyt  puypmibbmpiut,  wyyp twb
punniubnipnithg htnnn niuwbnnubphtt wwhtnt gnpépupwugutph
Jpu: Uw wbbnt hhdtwjuwb tpubwlp nmumdbtwluwb ypubp
jwqunn npuwuwpinubbkphtt  jupwpnwubit k. npybuqh  upwbp
nunigdwt  gnpéphpugnid  thpuwntt  hwjwuwpmipmt m
puquuquunipini, nundbwub yuwbp  gupdubh o 4o,
wjpypuny  phpbbpuyugus  judpkph Gkpluyugnighy
niuwbnnubpp Jhwulwbwb, np  hpkug bu wpdinpmd o npybu
wljunbldhwuljut hwpnipjut hwjwuwp winwdubph:

Ubkpwpwlwt nuunidbwjut wyuwip wwywhnymd £ nop
Uppnipjntup  owpnitwlh  gopdh] npywbhu  wquuulwt o
dnnnypu]upuljui wpdkpubph ewnwgny pwowtpknyg nupphp
nbuwlbnubph thnjpowngupd pdppundp: PLwth np hwpydh B
wnbynd  pninp nwuwbnpubph  Yuphpubpp, nruwbnnubpp Jbs
htwpwynpnipnit.  mukth wpdwbwgplnt  wnwoptipug U
wlunbdhwljut hwennnipjniuttp:
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p- Ubtpunwlwt nuuptpwgutph dwdwbwlwugnyg (ubpunyuy
pulimpjul b quuhwuinmuubtph dudwwluynygutp)

Mumdbwlwh wywih pnjwinuilnipinti

Puquuquinipnitp . niunmdbwlut ypubnd  tbpunbn
hhdtwjut  nminhutphg dJbk4yp pwquuquinipjuitt wnbsynn
hhdtwhiinhputpp nuuplpwgh pnjuwlinulnipjub ko
ubpuyugubit £ Uw npnp wnwplubbph opowtwlutpnid wytih
htown E hpwljwbwgubkp, put dniutiph ywpwquynd, puyg pnjnp
wnwplubbkptt  §  nibkt htwpuwdnpmipmt . niumdbwufut
pnjutnulnipniip nupdibnt wpwybk] qquynit nt dwnwhng
puquuquinipjult nt mquuuljutnipjut punghpubph tjundwdp:

Ujuntwdbuwgihy, Juplnp b juntuwtht) jEnd pupbthnjunidubphg:

Puquuquinipniip wbkwp E ukpuyugdh  hhdbwlwb

niunitwjutt wywunwd, wy; ny pk npybtu wnwbdhtt dhwynp:

Mundtwljut wjwuh pnduwununipjut dky wuhpwdbown k hwoydh

wnlk] (Gore and Viney, 2006)

V' Nuuptpughbph phdwibpp: Ywuptipugubph phdwtbpp whnp
t plngpykt htwpunphiiu popnph wkuwknbbpp wqqupht
thnppuwdwutnipinititph, wwppkp Ypnbwluit b wqquyjht
yuwnlutbknipjut niuwbnnuknh, hwwnnily Juphp
niutgnnubtph, Jubwbg nt nqudwuppljuig:

v Unwowpnlyny puptpguimpnti: Unwowpljynn
puptpguunipjut wmpbkpp  whwnp Lt ubkpluyugubh
hwuwpwlnipjut mwppkp stpnbph gqponubtph: Zwpyuynp k
hwpiyh  wnbk]  ghphplunn  wuwwnudhg  wwppbipng
wypuinpuipuyhtt yunndubpp

v Yhuph niumdbwuhpm pyniubp: Thuph
niuntdtwuhpnipnibtipp Jhpwnynmd  Bu pwquuphy
ghnwlupgbpnid b pwquuqut wnbuwlbnubp punggplbnt
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myniphtt Enwbwl & Qwpspwwnhwuwyhtt  ophtwlubkph
thnjuupku ntwph niuntdimuhpnipjut dudwiuly
ubpgpuyquwsd dwpnhl Jupnn b wnwydb] uppwtjuwn hub oo
wpdwquipky wljunbdhuljut hwupnipjut
puquuquunipjubp:

v bupumipmitip npujbu nuunidbwljutt wjwuh dwu: bupunipjut
lbinhpubpp  munulbwlwi  wpwimd  Gkpunkn] popnp
niuwbnnubphtt htwpwynpnipnit £ wipynid nphwnwpybng, ph
htswtu L hpkug hupunipmiup dbwynpnid hpkug niunigdwb
thnpdwnnipinittt nt htyybu £ uytt wntsynid hwuwpwlnipjut
Ubko niikgwd hpkug ntiph htw:

Uhwugyu Fuquynpnipjui Npulh wwywhnydwt
qnpéuljunipyul (2010) hwodwminuunipmni niutgnn
ntuwbnnubph hbkn woppwwnbnt Ynpbpunid tpynid Gu dh pwth
tnwbwlubkp, npnup whwp E Yhpwunkt nrunidbwfub
hwuwnwnmpnibitpp hpkug Ynnuhg wnwowplyny
nuupbpwugubpp hwpdwtnuunipnil Jud Yppnipjut
wnwldwhwwinnmly wwjdwbubph Ywphp nibbgnn nruwbnnubph
hwdwp wnwyl] dwwnskih nt hwuwtbjh gupdubnt tyuwnwyny:
U Ywubnbubphg uh pwhup Ywpnn &b phwwpydbp npybu
jwjwgnyt thnpd wy] jdpbph nuwbnnubph hwdwp b jupng Bu
htpnnipjuldp hupdwpkgyl) niuwinyubph Yppwlut juphpibpht’
tyuwunkny tbpupwlwt ntuntdbwjut wiwth dhwynpdwip:

v Unp Yppwlub spwgptph dowlnudt ni gnpédnng Yppulul
dpwgpbph YEkpwbwynudp b/juwd JEpwhwunwnnudp whwnp
Ukpunh pununphs quwhwwnkin, ph nppuin] E Yppuljwb
Spwghpp  tkpwpwlwt  Yppnipjutt wpwbdbwhwwnnly
wuwydwbtbph Juphp nmutgnn ntuwbnnutph hwdwnp:

102



SE B

v Yuuwduingduwt b numgdwi mt hwpwulhg  wy
gnpépupwugubph npuqUuyupnipjniuitp Alwnptihu,
hpwlwbwgubihu, hyybu twb Yppulwb  dhowquypp
Juquuytkpytihu whwnp E gwtwsk] hwwnntly juphpubp niikgnn
ntuwbnnubph hpwyniupubpp, npntp tpuwbg dwubwlgnipyuip
Uppwlut  Spwgph  punlugnighy  dwu  Juqunn - popnp
Uhonguinnidubpht:

v Uppnipjut  ghwhwunnudp whwp b Gpwpluwynph, np
Uppnipjut wnwbdtwhwwnntly wyuwydwbutph Juphp niukgnn
niuwtnnbpht wpdnid £ htwpwynpoipimt gnigunpljnt
hptug 4&btnp phpwd  Yppwlwb  JhEpouwpmynitpubpt no
ynuybwnkughwitpp:

v Ujugbdhulut wowlgnipniit nt nmgnnppnudp whwp L
hwuwttih n1  wwwpowd (hth  husywbu  Yppenipjub
wnwbdtwhwwnntl] wuwydwbubph Juphp niubkgnn, wjtybu g
wqquyjhl thnppuwdwulinipjnt ukpluyugung PRI
niuwtnnubph hwdwnp:

q. Uwdbwhwquh ntpt m  wwunwuhwbwnmpnibubph
2pguitiuilyp

Munudtwjut wubp Yot gupdubnt  bwpwdbnuniput
qluunfnp  dwpunwhpubpibphg  dByp wyy  gnpdplpwgp
hwunwunnipyut dywlnyph nt Jupnigjuséph dbke ukppubkjh E:
Ubndtwjuqup wbkwp E  ghuwlgh nuunudbwut  wjwubnwd
dynitunipjul, huwjwuwpnipjul 61 puqUuquinipju
Juwplbnpmipmiip b whkwp L qhtdh hwdwywunwupwb
qnpshpuljuquni wyu hhdtwpitnhpitpp hpklg quupbpugibpnd
ubpwnbint b nundbwlub gqonpéplpugh wnwyl] tkpunwlwut
nupdubint  tyuuwlny: Zudwpuwpuwbibpnid  puuwjunuwljut
Juqup whwp E hwoygh wnth pipupwbynip ntuwtnnh twhiptpwg
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thnpdwnnipmnih m ghwhwindwl wpymbpibpp juwpubnd b
npuithg nponipu: twuwpinuwlut jud nunidbwodwinuly Juqup
wkwnp E  jmipwpwbynip nwuwbnnph  hwdwp  uwnbnsh  dh
pnpuwwiuwl, npp Jywpnitwlh wnbknbjunynipmnit niuwbnnh
ulinh, wwppph, (kqniukph hdwgnipjul, ntumgdwi nit gpub
hwuwtbjhnipjutt  bwpupuwnpkh  dbkph  m wwhwbeukph
Jbpwpbpyup: Qupnn L jhul] twb nbgbjungnippit ntuwbnnh
Uppwlwtt hwwintl] Yuwphpubph Jwd Yppuut gwuljugwsd
nwppbpulusdnipjut Jbhpwpkpuy, ophtiwuly hunipini,
hwudpnipinit jud fjunuph nt {Eqh qupqugdut hmywnnid: Fnjnp
wnbuwlh jungkih nmknEjunynipmniup yhwnp L ywhyh qununih, tpk
nruwbnnp wjujubph hpupywpwldwih hwdwdwjinipnit sh nyky:
Twuwpinuwjut jud nmunidbwodwinuly juqup whwnp E qpnyg
Juph jnipuwpwiygnip ntuwbnnh htwn tpw hbwwppppnipniuutph
Jbpwpbpu) b htnbh tpwb punhwiunip juwpwuh dhowduypnid:
Uw htwpwynpmipnitt £ nnwjhu guuwpinuht juquulbpybine
nuuujuinnidt wyuybu, np pujwpuph ntuwbnnubph juphpukpt
nt hwuljwbtw, pk wpynp thnthnpunipnibbp nt jpugnidubp
wihpwdtown L hpujutwgul] nuwuh swpupujut wjuunwd, ph ns:
Twuwpinuwluwt juqup wbwnp £ hdwbw puuwduindut wwppbp
wnbuwlubph dwuht, whwp b unynph, pt hwswbu Jupkh E
wnbnbjwbw] wwppkp  nuwbnnubph Guphpubph  dwupl,
hunjuwbtu hwdwuwpwinid gqpubgJus b unynpnnp  wyb
niuwtnnubph dwuht, npnup niukbt ppuut wpwtdtiwhwinnily
wuwjdwbtbtph Juphp, npybugh jupnqubw wykh phpwwght
wowlgnipnit  gniguplpl] pguuwuwinduwt b nwunigdwt
gnpoépupwugnid:
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Piswhup”  wnkpkjungnpmb  kp  mp  hwjupugpnid - 2Ep
bkphuyhu niuwinpbbph JEpupkpyuy: Uju  wnbkpbkhuwniyniemniin
wwpwdn U kp puuwpimuwlul Gugdh spewbnid, npykugh Gpubp
Jupnpubwl wlhly ppkig wjubp bkpunwlul puuwywbndub b
nrunigdull hwdwp:

Unwskp 2bp mumdbwlwl hwwnunnnippul nphF Gppwlwb
Spugph vwupl: Phswyku Jupng Ep niunulawlwd wpubp unfkh
bbpunwlwb nupdaky:

Yupny kp pkply  Gkpupwlwh  pumdbwlwb wpubbkph

opplnuljakp wy hwduyuwpubikphg /  nupnghbphg, npnip
wdlpnnompyunlp Gkpunwlmb kb: Py upng Ep unjnpky uyg

ophluulukpg:

Plswk v wpny kb nkfubnnghwbbpp / GEQunpnbughl nrunignidp
oqhlky 2kq Wpwlkn wnunky bkpupwlwh nrunidiulwl uyywb:

Quuwpmumlmt  Guqdp  hbsyhup” JEkpugunpuanndbp ko
wihpuwdbown Qkp ntumdiulwl hwuwnunnnipniinid:

4. ULELUNUYUL @LUZUSNRU

Ukpunwljut quwhwwnnidp hhdudws E wyt uljqpniph 4puw, np
pninp niuwtnnubpp whwp £ jupnqubwt gnyg wvwy, np hpkup dknp
ki  phkpkp  ppktg  dnpnyh  Yuwd  pguuplpwgh  Yppulub
JbEpotwpynitipubpp:  Lkpuwnwlwt quwhwwnnudp  sh hhdugnud
nuyptn nruwtnnukph Junphputph Yhpupkpyug
kupunpnipmitbph Jpw, thnjuwpkip wji ghnwpynud £ popnp
ntuwbnnubph pny; b nudbn Ynnubpp: Lkpunwlwt quwhwwnnidp
Yhpwonid k quuhwwndwt wnlju wnwppbkpuljutph
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wudpnnowljwunipniup, b hwdw ntuwinnubphtt wnwewplynud k£
punpnipnit juunwpl] guwhwndwt puquuuhuh dhwswthtphg:
Mhuntnh  hwdwuwpwup (Plymouth  University) upmid L

Ukpupwlwh ghwhwndwb e puy)

1. hhdtuwynpl] quwhwunmdp quwhwwndwt  jwjuqgnyb

uljgpnrupubph Yhpundwdp,
2. Yppunt] puquuqut guwhwndwt dkpagutp dngniyh jud

Yppwlul dpugph ppgwliwmlubpnid,

3. quwhwwndwl dudwiuly Jhpwnbyp punpniput
httwpuwynpnipnil,

4. Albwynpk) tkpwpwlut puunipniuutp b phunkp,

5. gphuwupll], pk htyywhu YJupnn Gu wbjubininghwtbkpp
odwunulk] dkq b dkp nruwbnnubpht,

6. nuwinnubphtt wwwpwuwnb, ubpgpudl; b wewlghky
quuwhwwndwt gnpéplpwugnd,

7. Upmnmwunphwnwpllk], YEpwbugl] b thnpdwnnipmitp  Yhuby
nuuwjunuwljui juquh htwn:

Udtkih  hunwlbgubng® wbkwp E Wk, np ukpwpwlwub
qguwhwwnudp  «hbon  quwhwwnnd» sk, tpm  tywwnwlu E
quwhwunt) ntuwbnnubtphtt wppupwghnpbt b htwpwynpnipmni
wnw] niuwbnnubpht dknp phpk] b gnyg ww] hpkug niunigdwt
ponp wpymibpbbkpp.  htwpufnphin - twuqbghkn]  hpkbg
hrwiqupnn hwiquuwupubph wqnkgnipniun:

Pnnp  nmuwbinnubpht Uhbingt hhdpny quwhwwnbng  hngu
nuktp Wjuqkgubint ppnpulwinipniut nt nuwbnnubph dnwn
«unutidtmgudnipjubtr b Ukntuugudnipjut qqugnidp:
Ndwup gnigk niubbtwt dwubwgbnubph hwwnntl oqunipjub
Juwphpp, puyg wyn nhwpbpp whwp E guntwb pugwunnipiniutbp:
Ukpunwljut quwhwwnndp sybnp E qhoh Yppuwlub Yud

106




Co-funded by the

“ Erasmus+ Programme
of the European Union
dwubwmghnwljut swthwuhoutpht: Uy whwp E pupbjudh pnnp

nuwbnnitph’  hpkg  ghubjhpp U Gupnnmpnibbbpp
ubpuyugtbint b Yppwlwb Jtpptwpnnitpubpp dknp phpbkinu

hiiupunpnipnibikpp’  (Plymouth University, 2015):

Opudnpnh Ppnipu hwdwjuwpwip Juqut] E npny oquuuljup
hwpgtp nwuwpnuwuwt juquh hwdwp, npnup whwp E hwoyh
wntdbt  hwdwywunwupwtt nt tkpwpwlut quwhwwnnid
plwnpbjhu
v Yupnquinid kp nuwbnnbbpht wpwewpljlk] gwhwindwi

wjpbnpubipuhtt  dbkpnnubp, np pny; juw  gpubnpbm
ppwlwb  Uhbinyt  Jkpotwpmynibiptbpp:  Ophtwly — wyl
niuwbnnh hwdwp, nph wnweht (kqnit wbqgikpkup sk, wyh
niuwbnnh hwdwp, ny tuuktbp qpbnt nddupnipiniuutp niuh,
wjit nuwtnnh hwdwp, nd Ynyp Ywd pjuny E (bpwbp
httwpuwynpnipini niukb ubpluyugtbynt hpkug
wpjuwnwuipubpp tpwtuknh (Eqyny):

v Yhpuent'd bp quwhwndwh puquuqui dkpnnubp, opptul
pulinipynitiitp, phunbp juupwinud, puquulh plbwnpnipub
wnwppbpwlutpny  hwpgbp, judpughtt ubkphuyugnidukp,
Unipuwght = wplownwtputp,  wbuwdwjbughtt | Wnipbph
yuwnpwuwnnid, ukpuyugnidubp, jupnpunnp wpjuwnwp:

v Upmynp qhwhwindwi hwpgbpp htwpudnpmpymb wwh’n b
niuwnnbpht gmgunplint  hpktg  jipugpus  ghnbjhpp
hptug ubthwlwb ophttwlutipp tkpuyugubiny:

v Qiwhwndwi hwpghpp thpupwljw ™ ki Upwbp Jkpupbpm v
i wpynp ukpwnwlwt pbhwypbph nruntdbwuhpnipjwbn:
Upmynp tpubp wpnwhwjnm U kb hwnml nkuwhn:
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v Mwwbnnubphg ndwbg hwunnl puimpmt jud hwdbpug

dudwbl] wrwewplknt thnjuwpkt jupnn bp wnwewplly
wypuinputipuyhtt quwhwwnnid:

‘Uhpuwrwljub guuwhunnmd

Ukpunwljuwtnipjnitip jupbnp gnpént L quuwhwwndw Uk, puth
np wppupugh quuwhwwnnudp whwp L wpunwgnih ntuwbnnubph
puquuqut fadpbiph Yuphpubpp: Pnnp nuwbnnubphtt hpkig
ghwnbippp  gnigunplint hwjwuwp  htwpwynpnipmnibubp
wwywhnybint  hwdwp whkwp £ ghuwpll] Yppuljub
JbEpotwpynitipubph ppubnpdwt qubwqut Jdhongubkp: Uju, np
ntuwbnnubptt mukt quwhwundwt puquuqui wnwuppbpuljubp b
qguwhwwndwt  dbpngp Juwd bEhpwbwlt pbunpknt  npnjwlh
wquunipnil, Jupnn b bygwuwnb] punphwinip  guwhwwndwt
gnpdpupwgh pupbkjwydwip, nphg Yowhtu pnjnp ntuwtingubpp:

Quwhwwndwt gnpdpupwgutpp b dbpnnutpp wbwp £ (hukl
pujulwuhtt  &4nit, npwbuqh hwpdwpbgkt nruwbnnubph
Juphputpht b oqukt  hwnpwhwpbtnt  wjt  hhdtwlwub
wipupbiyuwun yujdwbkpp, npnug jupnn b pujudt] wnwdht
nruwtinnkp:

Ukpunwljwh thnpd tpwbuymd £

v" hudnqyt), np qguwhwndwt puquuupnipmniip tkpuonud L
guwhwwndwb nnwppbp dbwswthbp,

v" hudnqyt), np quwhwwndw dkpngubpp dowlnipwhtt wnnidng
ukpunwlwi L,

v Jpotwdudjnttp uwhdwibjhu hwyyh wnbl] Ypnbwlub
wpwpnnnipjnibbbpp,
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v Jipotwdudtnitp vwhdwibkjhu hwogh wetlk] npuypnguljut
wpdwlnipyutpp 61 puwnwuhpnid niuwbinnubph
yuwwnwupiwbwwnynipnibuubpp,

v' hwodh wnbl] ntuwbnnubph twyht Yppopniat o tpubg
odwlnulnipnit  wpwdwnpl] wbdwunp gnpdpupwgubp
hpwlwiwgibjhu, ophtwl uwyh nuwbnnbph, npnip
hudpuyyhtt wpuwnwipitip hpwjwbiwgubnt thnpd snik:

Cwwn nhypipmd hwuwnwwnnipmniiubpp ywkwnp £ hwdngyty, np
quwhwwnnudp wpdinpnud £ Yppujut YEpgtwpnyniupubipp, wy ny

pt unynpnnh Yppnipjut nbkdyp, dwpylnipiniup, nkuyujuip b
$hqhjujut nnlyniunipniup:

Uthuwnuljutugjus ntunigmd b quuhuinmd

Muwunnutphtt  hpkg  nwunigdwt nt quwhwndwb
gnpdpupwgutph dke ubkpgpuybip htwpwynpnipiniuutp L wwhu
upwbg wqplgnipnit niubktwnt phpbktg wpweptipugh Jpw
Jhpwrebknt ntunidtwljwt wjwih guwhwndwt hpktg twhiptnpws
Ubkpnnubpp: Pupttwqwhwwnnid n1 gnpépuljipuyhtt qbwhwwnnudp
bu wqnptghl uUnwnhjughnt gnpshpukp &b, npnup Juwpnn Eo
Jhpwnyt] guwhwndwt puquuphy nkthiwutph htwn Jhwuhte

Odwinul] nkuninghwubkph Yhpwurnid

Miuwbnnutphtt whwnp b poyjunpl] jhpunt] hpktug odwiinuly
nbkjuinnghwitpp hwuwbbkjhmpmnit mukbwm  hwpghphtn m
ubpjuyugubint hpktg wuwnwupwutbpp: Uw ogunuljup E vnwppbp
niuwtnnkph hwdwp inwppbp wenudubpnd, ophtiwly’

v wyl ntuwbnnubpht, nypbp hktwpwpdwlub jpughp niukt b sk
Jupnnuinud ytpguby puunipjub ptpphlp,
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v Unyp nruwbnnibpht, ndpkp Jupnn o hwuwbbjhnipnia
nkiw;  phbwlwh  hwpgiphl  Yhpwnkn]  hunaml
puptpguwunipyut Eyputukp,

v muwbnnibpp Jupnn kb dbunhnjul] hwpgkpp pun hphig
Jwphpubph (ophtiwly wpwswth, qnul, nunwnbuwl b wyb),

v' tpwlp, nyphp nibkt wbunnquiwb juughptbp, Jupnnp &
puunpbk] wbkpunh wjtyhuh Adlwswth, npp hblowwgh b
wpynitwybn Ynupduh btpwig pupbpguinipniip,

v wbpunhg-funup Spwghpp Yupnn b pupdpwduyt Jupnug
hwpgtpp, npwbugh wbunpuljwt  juughpbtp niikgng
niuwbnnubpp  Jupnquwbwt hwuljwbw] hwpgbpt m wy
wwhwbeubpp: Zupuwynp k unnniqly, pt wpynp wju spughpp
wy E wohwnnmd twb gwujugws dwpbdwnhlulut jud
ghnnujut puttwdih ntypnud:

Muwunnubpp Jupnn B twb uinnigh] hpkug wpwepupwugh nu
unwbtiw] opjjnnhy wpdwquip, npp tpwbg Yoquh gqnpuguby; nu
wupwyink] unynpwsdp: Uwm jupnn E oqunnuljup (hul] hwnljuwybu
upwig hwdwp, nypkp nukt hhonpnipjut  juughpubp fud
wninhquh twhiwipwubp, nyptp twpiptnpnud o vwhdwbwthuly
dwpnuyjht othnud:

Quuwnbph Ypw hhdudué quuhwnnid

Cun dwubwghinwlui wunghwghwibp, ophtwly pdolulul,
wnnnouwwuwhwlwb b hudkubpulub, tkpluynidu fhpwend o
nruntdtwju Atnppipnudukph thwutnwgpnidp npyku
npulwynpdwt  swhwthy dwubwghnwlwt wpwohiunugldu
hudwp: Uju thwunwgpnudp akpjuyugynid b pduytugus jud
LEYyunpntughtt  wnpudnihnnud:  BjEjupntughtt - wnpwndnihngh
Jhpwenudp httwpwynpnipinitt £ tnwjhu wthwntbphtt gnigunpby
hpktg Yndybwnbtnnipniip whdtwlut n wthwnwjuugdws
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duny: Inplwjugus phunbtph vwhdwbtwhwlnmdubpp  wyjbu
hunspunnun skt dtnppipnudutiph gnigunpuwi hwdwp:

Npybu thwunwgpdwt wnpnip Jhpunynd o bwb  wgb
thwunwpnpbpp, npnup dpwlyl] Eu npnpwlh  wohiwnwtph
wpymbpnid,  gnpdplpwgh  Jud  wpyoiph JEpupbppuyg
mbuwympbpp ud  Gjwpbbpp: djwbbph Jupshpubpp,
quwhwwnnnh gphunwpynudubpp jud hwjuunugpus phljuusnth
hwoybinympmibbpp Jupny kb dwjiwgpyl; Yhpunkng nbuw
Jud duiugpnipinill’ gnpspipugh hunjuwunmiwh byuinwlng:

Ungtjputp

Quwyws EEjupntwghtt  quwhwwnudp  nibth  JkS ukpmd
hwuwtbjhnipnit wywhnybnt hwdwp, vwuyu wyny ubkpnidp
dhow sk, np Yhpwnynid E: Uw Jupny kjhut] hupgbph dbwdnpdwt
uhuwyh, Spuqpujhtt wywhnddwt jud wytt hwppuljh yquwndwnny,
npunkn mknunpdws £ hwpguowpn:

Swipptip hwwnntly uphp nititignn ntuwbnnubp hwinhynid tu
niunigdwt mwppbkp wpgljputph, fEjunpntwht guwhwwnnidp, npp
1wy E wohiwinnid ophttmy nhujkpuhw niutgnnubph hwdwp, Jupng
E dhwiquuuyt withwuwubjh (hul] Ynyp nruwbnnubph hwdwp:
Npnp wpgbkputp (ophttwl] hwpgbnh upuwy dbwynpnidp) Jupnn
puduwljuiht  wpwg sy, uwwluyt  dprutbpp, ophtwly
hwpgwowph spwgpuyhtt wywhnynidp Jud Jhpunniw) Yppuljut
Upgunjuypp, npnbn tkpyupugus b hwpgupwpp, wikh nddup
1nwSkh wpglputp Eu:

Utwintt ghwhunmd / ipunpnid

Utwtnit guwhwwnnudp / tpwynpnudp, npp Gppbdt Ynsynid k
«nyp guuhwwnnid», gpwhwndwt hwdwlwpg k, npuntn ntuwbnnh

wlniip wthuyn b quwhwwnnnh hwdwp: Uhwinit guuwhwndw
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wdkbwwnwpwsdws dutphg k wyl, np ntuwtinnh wunith thnpowpk
ogunugnpéynid £ Uh phy, npp dwnbwionid E ipu wphiwnwipp

quuhwwndw wupnne gnpdpupwgh nupwgpniu:
ZEnmwgnunmpjnibibph wpynitpubpp gnyg L lmwhu, np wbhwbni
qguwhwwnnudp jupnn £ tyuunt] tuqbgubnt ppnpuljutnipjut
hwjuwtwlwunipnitt nt pgpu  tjundwdp Jupup:  Uhwbnib
qguwhwwnudp sh ndnud junpulwinipjut fuunhpp, puyg wyh
Juwplbnp  pwnunphs E nuundbwluwb yuwbh  dynibnipniut
wwwhnybtjnt hwupgnid:

uvononruU

Piswku Quwpng Ep 2bp hwunmwwnnipmibnnd  ghwhunnodp
pupdaly wykjh Gkpunwlwb:

Yu't wpynp bnp qhwhunmifwml nkuwbbkp, npnbp Lwpng ko
bbpunyly 2kp Gkplughu nuupbpughbpnid:

Phswyku F Qkp huwnnnunnnipinilp hngnud niuwbnnbkph nwppkp

Judpkph hwdwp, npykugh  Gpwblp  nibkh pojnp
hinupun/npnipiniibbpp Apkag unynpwdp LEpluyughlin hunlwp:
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5. LGrUNrUguyL LUULS UL

Qb juupwip

Zuunqytp, nnp plwnpty kp Juwputih hwdwp
wdkbwwpnnibuybwn nuuwynpywénipinip, L PRI
niuwbnnubpp Jupnquind i wnbutb] m hunwl julp Qbq
wjinntinhg, npubkn  ppkbp Gunws b Zhwpwynp B Qmip
pwpdpwjunuh  Juphp nibbkbwp dbES  pudpbpnud, hwnljuuybu
wnUwhwpnyg  woliwwnwipbtp  hpulubugibihu,  ophtwly
woliwnwdnnny jud jupnpunnp wohtwnwbp: Lntuwynpnipniup
unyuwbu Juplnp L hwdnqybp, np uklyulp wwwnowd Yhpuyny
nruwynpdws b, npytugh ntuwbnnubpp jupnputiwt nkuil) Qkq
b Qbp ukpuyugnidp, jupnqubtwt gpuenidutp junwpb b wy:
Uw hwwnljuwbu Yupbnp b juny ntuwbnnubph hwdwp (nydpbp
Juphp niubkt hunwlnpbt wnbuubne QEp ghdpp) Jud  wjb
ntuwbnnutph hwdwp, ndpkp wbunpuiut pjunhpttp nibko
(Quphp niukb upnunt hpkug gqpuenidubpp):

Luwpwih winrtunplwb bu Juplnp k. wihpwdbon E unnighy
Juwpwith wybknpy $nttuyghtt wnudniyp, pwth np wybknpy wnuniyp
Jupnn E  QEp  pguupbpugp  ukme b jEbnpnuwbuno
ndyupnipniiitp  hwpnigh] nwuwbnpubph  dnwn: Gpk niubp
niuwtinn, np  widuuuwjuly b oquugnpénid  Yud  niuh
httwpwpdnnujut puunhpubp, wwyw uwnnigbp, np juwpwuh b
dwutiwpbuph dntnptipp, Gpkpt nt juwpwbttph tunwpwtbpp /
wohunwipuyhtt wuwjdwitbpp hwpdwpudbn (hukb: Zbwpugnp £
npny niuwbnnubp bwb dwjtwgpdwt vwppwynpnidubph Juphp
nitbbktwb. whwp E hwidnqyl], np tpwbp tunwés tu juwpwth
wjuu huh hwnduwénid, npnkn juy wintunhlu b jukjhnipemnit ju:
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Sthuuninghwutph Yhpwpnid

Yhpunkp uuwpp whwyh numglwi phumpuibp wewlghint
nuuwywindui gnpdplpwught Juwputinu: Puquuphy
ntuwbinntbph  Yupshpny wyu  pbuniputtpp Juplnp o
putinipjnitiitiphtt twpwywwnpwunybnt hwdwp jud wnwppbp
wnwewnpuiptp hpujubwgubjhu:

Qmp lupny bp nhuwplyl] twl hhnbju) hgmdikpp 2bp
wnwplujh opowbwlubpnid npnowlh qunuthwptbtp fhpwuntnt
hwdwnp:

Khan Academys; https://www.khanacademy.org/
Future Learn: https://www.futurelearn.com/courses

Ywpnn bp dpwlhl] Qkp nhumpuikpp Yhpwnkny Screencastify
htnliyu) hnnuuny https://www.screencastify.com/education/

Qupqugptp QEp  wngutg  hdnmpmibubpp widdwp
nuupbpwugh Uhongny MOOC:

https://teaching.unsw.edu.au/learning-teach-online-mooc

Tudpuyhtt wohiunutip

Iudpuyht. wppuwunwitp Juquuibpybihu  nuwbnnubpht
pwdwukp fudptph, wy ns pk yupquubtu pnyjuwnpbp tputg wdkh
owpwp woluwnk] dhlitinyt dupgluig htinn: Uw jpwewtph pninp
ntuwbnnubphtt Jwutwlglni, b tpwbp, nyptp phs 2thyny m
wnwbdwgyué L, hpkug ubpgpuyyws Yqquit juuputnid: Zunuly
ninkgnygkp U Juinbibp nk'p jmpupwbsp judpht, npuybkugh
upwip hunwl] wuwwnlkpwgukl, ph hy £ hpkughg wjuyuynid:

Uwutwygnipjut puowtpnid

ZwingUk'p, np pnpnp niuwbnnubph dwgip ubh b b pupwbkpt’p
tpulg dwubwlghint nuubpht: Yhpunk p wjiyghuh nkjthubhp,
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htswhuhp Gu pdpughtt wpuwwnwbpubpp, hwdwgnpdwlguyht
niumgnidp Jud fudpuyhtt sSpugpbpp: @npdk'p tuqbguty dky
wlhwwnh Ynnuhg pttwpynidubph donnwlut Jupnidp, npybkuqh
dwutmljgmpjutt  htwpwynpnippit wpdh  jadph ponp
ntuwbnnubphtt: Npny niuwbnpubph hwdwp judpwghtt wouwnwupn
dwpunwhpwytp b (ophttwl] juniy ntuwbnnubph Jud Uuwybpgkph
(Asperger) hwdwjunnwhoi nmiukgnn nruwbnnutph  hwdwp),
htnbwpwp huingt’p, np hwoyh tp woind tpwig Yppulwb
Juphpubpp juwpuwiughtt gmujugus wohtwnwtph wjmbtwynpdw
thnuynu:

Lut, pt his B wund ntuwtingutpp

vunpt p niuwinnukphg hbwnwnupd juy wji dwuhl, ph wpynp
upwip hpkug tpgpuyqus tu qgnid ntunidtwjut gnpéplupwght:
Ophtwl] Jwpnn kp muwbnnubkpht jigpl] whwinta Jepynd qply
hptlg Yupshpp quup ppugph dwuhb, byt £ pun hpkag, juy b
htgp pupkjunfuwt fuphp nibih: Zugnpny quuptipughtt jupnn tp
htwnlt] tpwbg Ynnuhg ubkpjuyugwé wnwowpynipmniuutpht
juwnwpking nnny thnthnhunipnitubp nuuplpwgh
Juquultpydwt nt hpujubtugdwt dke: Um hmnjuwbu Juplnp
E tnp pwpnp wbunipnit pwguwupbihu, wyju Yhpy Jupnn Gp
pUwbw), pk wpynp poppp hwuljughk; i hby kp mp
nuuuwyubnnd, ph ns:

Twunpupwgh gnpépuypuyhtt guuwhwnmu (puuwunid)

Zupgpt’p Qbp  gnpéphlkpibpht’ wpynp Gpwlp Yupnn b
ubpjw qunudk] QLp nuuht, wyw b Jupshp hwynbk); Ywpnn tp
upwg uunpk), np yupshp hwjnubt thpunwljuinipjuit wnhyynn
Inipbn  phdwbbph Ybwpbpuy, ophwl] Qbp  Ukplujugdul
Alwynpnudp, QEp punube dlp,  hhduwut  phdwubpp
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pugwunpbknt  dkpnnubpp, Jud dwnbwbpbt Ep quuh  wyb
pununphsutpp, npnup npny ntuwbnnubph dnwn nddupnipniuubp
El wmnwowgunid:

St'u hwybpjws 1-nud nbqunpjus dbwswihp, npp Jupnny k
oquuugnnpéyby qnpdpulkputph Ynnuhg puuwjunidubph dudwbwl:
zbnlyw) hynudny k) hwuwtbh Eu nunbgnygubp gqnpépuybpuyghte
quwhwndwb m puuwpnuulijui juqlh ghuhwntwt hudwp’

https://www.wwu.edu/teachinghandbook/evaluation of teaching/

evalteaching fac peer review.shtml:

Uwubwpkuptph dwngkhnipyniu

UUUL-h Zuwpdwbinudmpjut  wqqujhtt  dwpdhtp  (2012)
hpwwwpult) E ogunujup nintkgniyg dwutwpbph nt jumpwikph
dwwnskhmpjut JEpwpbpu): nigkgnygp hwuwubh £ hnbjug
hnnuuny http://nda.ie/nda-files/Improving-the-Accessibility-of-
Schools.doc.

6. LGIUNUYUL vBraudusnruuer

Uhpwpwjut puuujuindwb  mpdupyjus  dhpnnubph
ophtiwlikp’

Upu  qunid  Jukpjuyugytt  tkpwpwlut puuwduindub
Ubpnnutph Unuypbwn ophtwlukp: Ophuwlubpp Jtpgws Eu
hwodwtnuunipnit niikgnny wtdwtg htwn wohmwnmwupwht thnpd
niubgnn thnpdwgbntbphg: Ywplnp E k), np ophtwlubpp
ubpjuyugdws ko ubpwpwlwt  tkpjujugnidubph  wnbupny,
htnbwpwp bpwbp phpuwppwynpnd Bu hwydwinuunipjut
wnwtdhtt mbuwlubpnp:
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Ukpunwljut ubkpluyugnidutph wdkuwunplnp

punipwqphsutipnhg Ukyp Luulpuﬂlh\ ubkpwunju] hwwnnil] Juphpubp
niubkgnnubph hwdwp wywhnyynn dwwnskhnipniub k:

w. Lkpjuyugdwi hunwlmpiniu

Ukpjuwjugnid yuwnpwuwnbint gnpdplipugnid nwuwpunup wyhwnp
tE dhpnn hdwbw, pk nud hwdwp b yguwupwunnd wyy
ubpjuyugnidp:  S8nipwpwbynip puuwyuwindwi nt Yppuljub
gnpdpupwgh ulgpnid Juplnp E np ntunighsubpp / nuuwponuttpp
ubpuyumbwt  hpktg juwpuwiht m juugpbt, np bpubp
ubpjuyutut: Uju  dnnbgdwdp tpwbp htwpwynpnippit &b
nibbinud wpwyl] (uy dwbwgk] jumpwiht b GWunb, pk jub
wnpynp Yppuljut wnwtduwhwwnnil] wuydwutbph uphp niukgnn
wldhtp, npnug hwdwp whwp k npnowlhnptt hwpdwptgut] hpkig
nuuwywindub Uninkgnidubpp:

Ukpjujugdwt hunwlnipjutt dwuhtt junubjhu whwp k obkownky,
np Wkpuyugnudp (huh phptnubh:

Zunfwpnu. $1hukt owwn punkp, vwluyl wprnwhwjnygh ptdwgh
hhdtwljwb tyyuwnwlp:

Supuswihp  whkwp o owmbkuwbbh jpbh. wjt nhwpnud, bpp
wnbunnquliut jpunhputp niutgnn dupghly Eu tkpu, withpudton k
npudwnpl] ubpujugdwt pnpuyhtt mwuppbpulp’ wydbh ks
wnwnwswihbpny:

Junhwquig punn gnybbph m whhdwghwbbpp phgnid ki
Juwpulth nipwnppnipinLin:

Zwdwyupihulnyant il n1 wwpgnipinian uplonp Ei:

Spuwdwnpl] nuwuwinuhtt wykh dnn qniuynn tunnwnbnbp wjh
wldwig, nyptp junnujut puughputp niukt (puuwpinup sybtwp
Ukopny opouh juwpwtht / hmipnipjwip):
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p- Opwgph tbpunwlut Yhpunmd

Stntjunyuljut wnkjuninghwtbph pnnp wbuwlubpp, npntp
httwpwynpnipjnit Bt vnwjhu Jhpwuntint dwuwnskih puuujuungdwt
Ubkpnnutp, nhnnwplynd B npujbu Yppwljub sSpuqph tkpunwuljut
Yhpwend: Fpuighg L Microsoft Office PowerPoint, inkuwiyniptp,
hwdwlwpgsuyhtt b ppowyhtt hwbpwsutp, hwuwubkih Juypketp
wyj:  Microsoft  Office
wuwwpwunbnt hwdwup wihpwdbon b hknblk] tyqus puykpht.
unynpuwpwp  hhdugnud  El
nbunqulijutt gmigunpnipjutt Ypw, htnbwpwp, bEpt juupuinwd
Jwt dwpnhl, ndpkp Ynyp o jud mubkh nbkunnuljut ughpubp,
nuuwpinup tbkpjuyugnidp yuwnpuwuwnbihu ywhwnp £ hwoyh wnuh

PowerPoint-h  Uhongny ubkplujugnid

PowerPoint  ukpljujugnidubpp

wyy fuunhpubpp: ZEknljuw) wnwewpnipmniubpp Jupnn G oquby

ubpjuyugnidt. wykh wpyniiwybn n.  ubkpwnwlub
wwwnpwuwnbint hupgnid:
Ukpluyugdwi UppyniiunjEwn thnpdh
pojuwinunipntb b wnwownlniprniabkp
dbunfopnid
Oquiugnpst p uUks | Uuhpwdbon E uwjuqbkgub] Jupnunu
nwnuswth, phpbnubh b | Swipwpkntudnipmiip  ghujkpuhw
wunq nwpwinbuwl | jud nbunquljut juughpubp niubkgnn
(W]umquqnujup 28) wbdwbg hwdwp: Yuppup Jupnnp L
htipnnwugdty tpwbg hwdwp, bpk
Jhpunyh tpwig Swinp nunwnbkuwl,
ophtwl] Arial Yud Calibri: Tuntuwtht p
dhuytt  dkdwwnmwnkp  oquugnpskinig
jud ostnuuun m pungdqus Lplup
wnbpuntip tbpuywugubinig:
Quudnpkp  Ubkpluyugnidp | Uhon wwhwywik'p hwlwwyunwupwb
htwpwynphtiu wupq 4dlny, | swihny wquunn nwpwdnipnibibp m
hiswhu twl ponkp wquun | nuwnwpl wnnkp wupphpnpgbikph
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wmwpwsdpubp Uhol:
“Yhujkpuhw niubtgnn dwpnhl hwdwju
ujupugpnid b, np wmbkpunp Jupstu
pt ol b boh Jpuyny (pwlh np
wnbpunh Uh nnnp dhwhwnignd £ hp
ukpplh  winpht): Lpwlp hwdwju
wnbpunp sunjus jud wnudunus ku
wnbkutniud:
Uwnnigh p Qtp | Unnigk’p, np  Qkp  ubpluyugniip
ubpjuyugnudp Qtp | gynippuptnubh b hwujwbuyh htup
gnpdpultipng htwn juupubh  wikbulbpehg,  &ogpun tp
ubpuyugubint ypu  Swhuuynn  2kp
dudwbwlju nt
hwdwyunuupwikgpk’p  wjt’  pun
whpwdbynnipjui:
Ukpluyugnk p twl | Uwpnhl, ndpkp nitkt wnbunnquljub
géwyunljkpkpp Yud | jpunhpubp b skt jupnnuinud nbkutity
wnnuwljubpp pwgwwnpnn | Ejpuwuhtt gpusp, pugwwnpulub
wnkpun wntipuinh dhgngny Yupnn Eu hwuljwiug
ujupubph jud  gdwwywwnltputph
Juplnpugnyb ndjuyukpp:
Stkunnuljut Guplnp wmbnkjuwnynipniip whwnp k
pnjunulnipiniup thnjumigyh wwwnlkpubph Jpu wnlw
ubpwpnid £ wwwnlkpukp, | mkpunbph dhongny: Gpk Jhpunynud
Smart Art gpwdhljutp, | mbEpunn wupnitwlny yuwnlbp, wyw
gébwyunlkpubp, wnbpunnp whwp L wiyupdwt updh

nbkuwiyniphp, puwugpbp

thwunwpnenid:

Puguunpuljut nbpunnid wuwnlbpp
whwnp E huyhpd Wjupugpdh, whnp k
uoyh, np wytt mbpun E wupnibwynid,

twlh whwp k upgh tyunulp:
Zudwutnwuiw Stuwuwhhlh Jpw hwjintgnn
pnjuiquljnipjut nwpplpp nkpunp fud wunybpibpp,
hwonpnuljuinipinit. dwpnhly unynpwpwup Jupgnid G wyle
Uwninigh p, prk wpynp | hwonppuljwinipjudp, npny  gpuip
wmbuwuwhhljubpp (Wuynbpp) | hwynuynmd El nbkuwuwhhlnud:
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ubpuyug]us ku
hudwywinwupw
htppuljuwunipjudp

Uujuyle Eypwith puptpgdwi
hudwlwpgp Jupgnud £ wyy inwppbpp
wyt hEppulwinipjudp, npnd gpup
huwtdt b nbuwuwhhlhi:
Zuwpuynp L, nn
hwonpnuljwnipjniup wnwuppkpyh
wnju wuwhht nbkuwuwhhnid
gnigunpynn hwenppuljunipinithg b
wnwowguh npnowiljh fpuntiwthnpe:
Zudnqybnt  hwdwp, np  ponpp
Jupnnud ku wnbkuwuwhhlh
pnjwimulnipynibp’ nuwn
huwdwywunwupwt hEppuljwintpiul,
bwpp whwp L uwnnigl]  Eypwih
puptpguwl Spwghpp:

wj

Bpt  uwnbndynud L unp
wmbkuwuwhhl, Yuwpnn Gp

PowerPoint-n wupnitbwlnid E
wnbkuwuwhhlubph wuwwnpwunh

Yhpwunt) nbkuwuwhhlnud | hwonpyuljuinipynil, npp Jupkbh k
wnljw wuwwnpwuwnh | jhpunk]  gwijugus wbkuwuwhhlh
Alwynpduitt niuljghwie Jpu: ‘Lnp nbkuwuwhhlubph nhypnd
wju hwonpnuljwnipiniup
Ukuwthynpkt uinnigdnud £ nbubibyne,
pt  wpynp  Wmpkph  puptpgdwl
hwonpnuwljwtnipniip  Yhpunymd L
pninp mkuwuwhhljubph hwdwn:
Zhwyiphnnudukp b | Bypwt  plplpgnn  (screen  readers)
wnbpunnwght hnipnudubp uwpphkp gnpéwénn dwpnpl, Jupnn G

Epplidt ujut wulk] hnpnudubph guyp:
znnudukpp whwnp k huwnuly
nbnkjunynipmnit nwt phpwjuught
hupgh tpwpbpyuy: Ophtwy, «utnidhp
ujunkn» wbkpunp swhwp £ Yhpwnyh
npubku hnmu, tnjuwpkip. whup &

ubpjuyugdh  huwb wnpjnipp
hwuwtbjh nupduny koh wdpnnowljule
wiuinudp:

znipnid: Znipnidp Eypwtthtt hwynignud
E ujtt dudwbwl, Epp oquuunbpp
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hwdwlupgsh  uwwpp wwhmd L
hhybtphnnud  wwpnibwlnny  wbkpuwnp
Jud yuwwnltph ypu:

Qnyup swkwnp E Yhpwnyh
npyhu Juplnp
unbinkjunynipjut
thnpuwmigdwt Uhwl vheng

Unyp Jud wbunmmpjub juughpubp
niutignn dwpnhly Yud upwip, ndphp
gnyjubpp skt muppbpulnud, Jupnn k
spujuyt - Wmiph  pdwuwnp, np
thnjumigynid  t  npnowljh  gnyukph
Uhongny:

Ophtwl, hynudp Jupkh & pungst) dp
wjiyhuh  gnyunyg, np  goyubpp
siwppbpulnng - dwpnhl jupnnubwb
hwuljwiwy, np nyju) nkpunp hnnud k
wupniwlmy stwyws wyh hwuwnhl,
np upwlp qnyup skt dmbwgnid:

Buy wwnkpp jud dbs wnmwnwswthp
Qupnn £ Yhpunft)  kptwgpbph
ntypnid:

Yhpwek'p wbkpunh U $nih
gnyjukph wuwnpwd
hwjunpnipnititp

Stpunnh b $ntp dhol whwp L {hup

hunwl hwlwunppmpniy, npyhuqh
nbunnquljut  pjuughpubp  niubgnn
wudhlp Jupnquibiwi nuptpgty

wnbipunnp: Skpunp hwdwp whpwdbon
E Yhpwntk] dniq gnyb uywhwunwly jud
pug qnuth $ntih dpuw, Gunl uwhiul
nbkpun’ Uniq $nih Jpu:

Ul b uyhwunwl gnyubph dtwswihbpp

wupgtgunid tl wnbipunp ni
wunlkpubph Upolt
wnwppbpnipnibiipp hwnjuybu wyt
dupnjuyg  hwdwp, npnbp skl
wnwuppbpnud gnykpp:

Uwninighk p, pk his mbup mth | Gptk  wolw  t  gnyubkph  poyg

utpluyugdub pnpuyhl
wnwppbpulp  nruwbnnubph
hudwp

hwlwunpnipnil, ntuwiunnubph hwdwp
ndqup Yhuh upnuy uyh, hby nwyby
ke

Cwwn ntuwinnubp uhpnud B bwpupu
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nuuptipugp wnyhk]  ukpluywugnudp,
htwnlwpwp withpwdbown k
npwnpnipjnil  nupdul], np  ponp
wnbpuntipt ni gpubhljutipp

wupnnonyht pupknubh (huklt nwyws
Jhdwlynid:

dbptwgpkp  jnipwpubisnip
wmbkuwuwhhlp

Unyp Jud wbunpuiub  ughp

niutignn dwpnhly, npnup nddupubnud
El Junnuy wnbkuwuwhhlubpp,

Yhpwpnid  Bu Eypwb pupkpgnn
dpwghpp: Guhpwdbon L Jbplwgply
jnipupuiisnip wnbkuwuwhhlyp,
npuybuqh  Eypub ppbpgnn  spugph
vhongny tpwip Jupnnubwb wbguby
wnbuwuwhhlubpph  dbptwgpbpnd G
nuunpku hpkug wlhpwdbtown
wnbuwuwhhlp: Uw twb oquuwlwp k
wjt  nuwbnnubph  hwdwp, npnup
Yhpwonid  Eu wyu  wwpplpulp
pulinipnibtbinhtt yuwwnpwuwnykhu:

Yhpwek'p wwpq wymuwlh
dbwswhp U Ukpluyugpt p

nbkntjunynipniup
wnniuulh  YEptwgpuyghte
hwwnyuénid

Eypwt puptpgnn spughpp htnbnud k
Eypwih tynipht hwoybim] wyniuwlh
Jubnuljukpp: Gpk wnniuwljp
nbnunpyusé b dkl wy) unniuwlh dky,
Jud wnniuwljh Junulukpp
dhwgyus Lu  jud  pwdwubdws,
spughpp  sh  Jupnpuimd  hwpdly
Juiunuljukph pwtwlit nt sh Jupnn
yuwnywd nhknkjunynipmnit hunnpyly
wnniuulh  Jipupbpu;: Unniuwlh
nuuwpl  Juiunulukpp Jupnn B
unpwyb], np Eyjpubh  pupbpgnn
spwghpp  Yhpwennht - plw,  ph
wnniuuljnud wjjhu ninkjunynipmnii
slu:

Oquugnpédt p nbuwbymphp,
npnlp hwuwbih ku

unynpupwp
lunuph

Glpugptpp
ubpuyugiunud Ll
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unnuljub jud nkunnuljub | unugpnipniip Jud
huunhputp niutignnubph | pupglwinipmiip:
hundwp Quly GLupwgptpp (Closed caption)

unynpupup  bjupugpnd Bu wygl
Aduyjutipp, npntp (uynmd Eu nkuwpuithg
nnipu, ophtwl Lpwdpnmpmi jud
dujtiuygh EpElntikpn:

Stkuwiyniph uupwugpnipniup
nbuwiyniph wnpwbgpuwyhtt wwppkph
pwbwynp  ujupwugpnipniic E opp
utpuyugymd b Junuph nunupibph
nupwgpnid: Syjuy
ujupwugpnipniuikpp nbuwiynipn
hwuwubh Lo nupdund Ynyp Yud
nbunnquljut = pjuughpubp  nitkgnn
wdwbg hudwn:

Jkpgiwé F hetps://support.office.com/hr-hr/article/pristupacne-prezentacije-programa-
powerpoint-617772b2-2{33-4bd2-8ca7-dae3b2b3ef25%Pick Tab=Windows.

¢. Ukpunwlwl nuuwduiundwi ykpnnubkp

Ujunkn hwpluwynp E  (pul] unbndwgnps, pdppunn n
hwuljugnn wpwig Wniph podwinulympniihg sknyknt: Ophtwl,
[uwpuithg nnipu Jupnn bp «punpniy  juunuy, wpdbun Jhpunk
hupwubint tpwig qquyupwutbpp, jwy hhonnnipnitp, Jupnn bp
nuuph pupwugpnid bpwbg wnbnkpt nt npbpp thnjut), Jupnn tp
huwnbp Tuwnuy upwlg niywnpnipniit nL
Jhunpniwguénipjniup jujugubint hwdwp: Ywpnn bp uwunuby
hadptpp, wybjh ndbnubpp oqunid  ku  pnykpht, wnwybp
wljnhyukpp ogunid tu tpwg, nypkp wykih phy wnhynipiniu Eu
gnigupbkpnid: Qwplnp £ gndwpwil), plungnitl] jpipupwbsmniph
Yupshpp, Juplinp k ghinwlghy, np shur dhpn ud upewy, jupling k,
npp pojnpp unynpbb UEYp dpniuhg:
Ophtiuly
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v Pugwhwjunt] ntuwtnnubph $niujghntiw] wpwybjnipniuutpt
nt Jupnnnipjnibttpp (Bpk ntuwinnph dnn tjuunynud Gu
wpybkunh minpnipjudp Jupnnnipjnibtbp, wyw nuwuwpinup
whnp L tpwt tkpwnh wpunwjuwpwbuwhtt | wpdbunh
wlnidpnid, npinbkn niuwbnngp Ynibkbw hp hwwnntl ot jupbnp
ntpp):

v Spudwnplp wbthjujut ot gnipuljut wewlgnipnil
(qwubkph  pbpwgpnid  pwpdybnt  htwpwynpnipjnibubp,
wojuwnwiph niunigdwl wwpwqukp, hunnnily
uwppwynpnidubp, gnpshpubp b wyj):

. Uunnmguwh by / Lkpljugugdut by

v' S8nmipwpwlynip guuwpnu  juwpuwih Ynnlhg vnwimd k
wdbbwdks  npwnpnipmiip  ubpjuyugdwtt wnwehtt 10
pnykubph pupwgpnid: puwihg wudhowwybu htwnn 30 pnykh
pupwugpnid  juwpwuth nvpwnpnipmpiip ujund B wduqhby:
Quiplinp E, np nuwuwjunup thpjujugdwt wdkuwluplunp
tywunwljubph dwuhtt junuh wdkbtwulqpnud, Epp juwputh
npwnpnipniip wdkbwdbkét  E hull wwuwlbpubpp,
nbuwbmipbpp gnigunph b gnpstwljutt  wppuwwnwtpbpp
hpwlwbwguh ukphuyugdwt yepenid:

Uhpljuyuguwh inkdugh wy) juplinp pimpuqphsiiphg £

v Ukpljuyugdw nupwugpnid thnthnunipjutttpdnidnidp,
npylkugh wwhwywth nruwbnnutph npwnpmipmpiitt o
htwnwppppjwénipniup:

V' Gpwyht wpyniiph dwnbwbynidp, tphk guiuwind tp dhish
Jtpe wwhwywik] juwpwth nupwnpnipiniup:

v «kpudhwn pugdhomuubps Junwpbp, ophtiwl] npuuwjunup
ubpuyugund E phdw b juwpwitht npnpwlh dwdwbwly b
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wnwjhu wyy phdwgh onipg putwguunnpb dnwskint hwdwnp,
nnh oqunipjudp juwpwithtt wlnhynpkt tbpgpuynud L ndjuyg
ptuwgh onipe puttwpynidubpnud:

v Uju phwypbpnud, tpp juupwinud Jub npnpwlh juughpubp
niubignn niuwbnnubp, nypbp wybkh Epjup dwdwbwlh Yunphp
niikl dnwskint hwdwp, wyy phtwpynudubpb hppulwbugpt p
wnwtdht ubkdhttwuputph dhongny:

uveonenkrU

Pt liupShp nibkl nuuwbngikpp pd bEpluyugnidtkph
flpuplpyuy:

Upgnp ku puguunpm tf kil wnwhgpughll qupunpwpbkpl m
ndyjup phuwhbkpp duwnskih ni Gkpunwlui dhkpny:

Pl popnp GEphuyugnidiakpl ni phunipubbpp  BEQupnbughl
mwppkpulng huuwbbh” Ea nnuwbnnbkphb:

k. Ukipwpwljub nkjuuninghwubkp

MNiunigdwt mktuninghwubpp Jupnn b weowlgh) ubpunwlu
Uppnipjutt  thnpdwpnipjuup dh  pwpp Adubkpny, ubkpunjuy
niuwbnnubphtt dnnhjugubing b tpwbg tbkpgpuyqudnipiniup
Uppwlut  gnpdpupwugnid  wljnhyugubinyg: Skjuunjnghwukpp
Jupny ki oqub unynpnnibpht’ hwutbjne hwpuynp jwdugnijh
wpynitpubph hpktg dwutwghnwljwb npujuynpnudp uvnwbtwnt
gnpénid:  Uppmipmit  wpwdwnpnnubpp Jupnn Bo hpunkp
nkubnnghwbtp  jupwbwnt  Upgulguhtt  wowybmpnibp,
unghwjuutt  hwdwpdpnudp, (nsknt wthwjwuwpnipju
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hunhpp, wywhnybnt widunuwig dhowduyp nt dwwngkihnipnit
unynpnnubph hwdwp (Becta 2008): Ushuwwnwduypnid, wwlp,
Juwpwind b tnyuhul pwpddwt dke unynpljp nueotmd £ wykh
htiow, putth np wyny pnjnp mbntpnid wnlw £ pupdp npul] niikgnn
pYuyht nkuniputbph hwuwubjhnipjniu:

Sthutinjnghwukph njnpunid Jtpoht qupqugnidukpp
htwpuynpnipnit kb wnwhu guuwdwunnnubphtt  Jepubugby
nuuwywinduwi b ntunigdw Ukpnyupwinipiniut nt thopdp:

7. LELULFUYUL (FEUNRCULEL

Ukpwpwluwinipiniip juyt hwuljugnipnit k, npp hhdbwjuinid
Eipunpnid £ wwppkp  Juphpubkp  niubgnn  dwpplubg
ubpgpuynudp  hwuwpwlnipjutt Uky, npwytugh upwbp hpkig
hwuwpwlnipjut thwupdtp wunud qqut nt wykh hwpdwpuytn
nt kpowhy Yyubp nitkuwb: Uju gnpéplupugp swthwuqug Juplnp
E hwuwpuwlnipjut  qupqugdwt  hwdwp, b  npykugh
htwpunnphiv hwgnnh wyy gnpsptpwgp, hwpluynp £ popnpp
dwutimljgmpnitp, pwth np ubpwpwlwunipniup ponnphu b
Ybpupbpnid:  Yyuuph pnnp gipmd’. w&h,  qupqugdwi b
hwuntbwgdwt,  wthwwnibpp  oqunipjul, pdppidwt m
hwuwpuwlnipjut dkp pugniuybjnt juphp niukl, puth np dwpnhly
unghwjulwt twlutp &b, b nddup pk jupnpubwt dhwjtwl qu
wlk: Ywplnp b obowwnpl), np tkpwowlwb pudpbpp ny dhwyg
hwwnitl] Ywphptutp mubkgnn Jwpphly &b, wy twbh  wy
Jjunbkgnphwttpnid qubynn dwpnhlj, npnup pltwlpsnipyut Ubs
plupwlul kb Yuqund (ophtwl] pnth wwnknibp, niuwbng
niubkgnn  dwypkp, wwnuinuynp nwuwbnnubp,  Sunnuqnipl
niuwbinnbp b wy)): Uju qopédpupwugp owwn juplunp kE, pwtth np
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whwp L hwpygh wntlk), np dwpnhy Juphp niukt jupkliguuph nt
hudbpwopunipjul, b dwppjuig dholb wnlju wmwppbpnipniuutpp
whkwnp E nhunwplb, ny phk npybu unspunnun w)] hwpunnmpmniu:
Pninph hwdwp hwjwuwp htwpwynpnipmnibiittp wywhnybne
hwdwp wbhpwdbisn Gtu ubkpwpwlwb phunipuukp, npnup
Jyuwupqlgubku nt juowlgkt tkpwnuljutinipjut gnpépupwght:

w. Lkpunwlwl gpunupub

Gpugupwuip ghwkihph wuwhng £l npuybu winyhuhtt wjt whnp
t hwpdwuptgh hwuwpwlmpjut pnnp judptipht: Ulgpniupnptd,
wihpwdtyow E, np dntnpp pninphtt hwuwkyh (htth, vw tupunpnud
E hwunnil Uninp hwpdwinuunipnitt niikignn wtdwtg hwdwp,
gutjuih  Yhtkp nmibkbuwg twbh Awjughtt | wqnubywt
wnpunuwhwjnnn vwpp §nyp jud nkunnuljut jpwbqupnid niikgnn
duppuig hwdwp: Spugupwih tkpunid whwup E {hth wnwudht
ublywl qpunpupwth phkumpuubph  oquugnpduwt  hwdwp:
Qpunupwih ubkpup whwnp L hwpnupws (huh wjbwybu, np
ipupwisimipp . hpkt - wyunbkny hwpdwpwdbn qqu. (hup
huwdwywunwupwt  |nruwynpnipni, pjpwnun nt hwbghuwn
dhowuyp, withpwudtown ubnubitibp’ hupdwptgus
wijuuwjujubpny wtdwtg hwdwp: dpunupwith pnnp Wynipkpp
whwnp t 1hukl pyujiug]us: Ophtwl gpunwpuilbpp Jupnn kb
upudwnpt]  puquuph]  hudwliwpghstbp  W/jud - ynipulhp
hwdwlwpghsubtp, npntn wnw E LEjupntwihtt gqpuljuinipnit
Ynypkph jud wmbunnulijwt pughpubp niikgnn whdwig hwdwp:
Ldwt qpuljubnipiniup ywhwp £ npudwunpyh wninhn dbwswthny:
Zudwlupghsubpnid jud pnipwlhp hwdwlwpghstbpnid wnlju
EEjunpnuwhtt gpuijuinipinitp w jupnn £ ogunuljup jhubl] twub
unghwjulw nt tbpunwlwi wy) ppdpkph hwdwp:
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Ukpwnwljut gpunupuip hwjuwuwpuybuo uvyguwuwpynid k
wnwpphp wunhwth wnunhqd nititgnn wbdwbg b pnnp tpwbg,
nypkp mukt puwquuphy unppuyhtt ndupnipmnibibp ntunigdwt
Ukg: Ophiml] gqpplph wpudwunpdwb bEjnpniughlt hudwlupgp
(gpptpp PDF jud wninhn mmwuppkpuwljubpny ninupltp) pbugnid £
dudwbiwlp b thpwnwlwinipjut hwykjju; htwpwynpmipmt k:
Qpunupuith widtwlwuqup yhwnp k1hth pupthudpnyp b hwwnndy
Unnbkgmud  gmgupkph  wowlghkny Jdwpnuig  gpunupubh
dwnwjmpiniitbphg ni nkunipuuitphg oquuybkint gnpépupwgnid:
Ukpwpwluwt qpunupwbp wbkwp E jhth wwwqujh hwdwp
Uppwlut wwpwsp, nput muh wnwpunbuwl gqpuljutnmipnt,
ntyph  nundbwuhpmipinittbph (case  study)  puwnpuwbh,
ninbkgniygubp, wqquyjht nL nwpwswopowbwljht
puquuquunipniut pungdnn ymphp: Lkpunwlwb qpunupubp
Eupunpnud E, np wyu whwp k owpnitwljwpwp wntsyh gnpstwljul,
wpynitwybwn nt qupqugnn pwqUuyupnipniitph htwn:

p. Lipunwljut gpujuinipjut gmiltp

Uwubtwghnwut  gpujubnipmiip  pjuwuwjuinpdut b
niunigdwt  gonpdpupwgh, hiwyybku twlh  Jdwubwghnuljut
qupqugdut wupwdwtbjh dwub t: Qpplpp, npnup ninnuljhnpku
Jud winipnuihnpkt wetsynid B tkpupwljuinipjut htwn, yhnp
E nmunidbwljut  hwunwumpnittbpnid  ubpjuyugdbt npytu
wwpuwnhp gpuljunipnil, uwjuyl, hhwplt,
hudwywunwupwmikgubing — Yppulut wndju;  wunhfwuht
(opptwy wwwnlbpwynp Wymptkp, Yndhpubkp b wyt Yppnipjui
gudp dwlupnulutph hwdwp): Ubkpunwlwinipyui  Jwuhb
unynplp whp b uhulh qun hwuwlhg  bwhwyppupubhg:
Ukpunwljuinmipjut  dwuhtt whwnp E  unynpbt  wmwppulud,
hhdtwjut, wjwug nuypngubpnid nt puwpdpugnyt niunmdbwlwut
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hwunuwnmpnibibpmyd’ wwppkp dukpnd U Yhpunkng wappkp
wnpniptp wyn hwpgp putwplbnt hwdwp:  8nipwpwbynip
gpunupwunid ywhwp k 1huh hwwnntl tbpunwjwt gqpuljuinipjut
guil, nphg nuunidbwjut mwpdu pipwugpnid wdkt niunighy /
nuuwpinu whwp £ puuph wentjuqu dky gqhpp / Wnip
Ukpuwnwljut qpunupwip wbkwp L hwpdwpbgyués 1huh
hwuwtbjh (htuh pnnp unghwjuut jpdpkph hwdwp, htyyhu twb
whnp t mbbkbw  Gmpkp  pujiugus, PDF U wnighn
Alwsunthbpny:

q. Ppngympukp, dbwpnptp nt puuwuwindub ymptp

Ukpunwljuwinipjut Ybpwpbpuy nbnkjugjuénipjut
wunhdwih pwpdpugnudp bnyuwybu Juplnp pwy E npwyhluqh
hwuwpwlnipnitp hwujwbw tkpwpwlwbinipjut gnpéptpwugh
Juplnpnipniip: Ywpbigutp ot hwdbpwohinipmit  uptwnt
tyuwunwlny Yupbnp E pwguwupbk] hwbpnipjutp, pk by E
ubpunwlwunipniup, husnt £ juplnp, np pninp wthwwnubtpp (huku
hwuwpulmpjut hujwuwp winudibp b Jeppwybu’ ph hbsyku
hwutl] ubpupwlwbnipjut:

Pugh  Yppmpymbhg  hpuqiyjwsnipiut  dwlwphuyp

pupdpwugubint dphongubphg L twb hbwwppphp ppngnipttph
wwwnpwuwnnidp, npnbup Yowpdkt dwppljuig htnwppppnipmniip:

Uju ppngjnipubpp sywbwp b mubkbwb owwn nbpuwn, wy dh puth
wuwnltpttp b hhowpdwtt wnnnbkp, npnup dwupplubg dnwskint
wnbtnhp Juwt: Ujunbn wbwup bt ubkpjuyugdus (hukt hwnnly
gnignidtitip, ph his wik) U hiswhu oquby (ophtwly Yuypkoh hynid,
JEpuyunpuundwt quupupwugh hpwytp, qpph jud dkntwplh
Ytptwghp) b wyt:
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Yupkjh b dkntwpllp dp pwih wupq puybp puuuduindui
ynipkpp  wpwyl] tkpwpwlwt pupdubnt hwdwp:  Quuyws
Alwynpuwt htn juuyydws pwquuphy unphppunynipmiuubp
Uhpyuyugjus ki ujuunh nmubkbwny nhukpuhw  niubkgng
niuwbnnubpht, wwluyt wju thnhnpjumpmnibabbptt hpuwinod
pninph hwdwp b wnwyb] puptnubh qupdinmd hwunwpninpep:
Uhw npny dhongubp, npnug oqunipjudp yniptpp Jupnn tu wdkih
ubpunwlw huky:

Swnwinbuwl, twpiplnpbih k sans serif nunwnbuwlp (ophtwy
Arial jwd Comic sans):

Swnwsunth, twhipnpbih £ wetduq 12 wwnwsuthp, bpk
EEyunpntuwghtt mwppbpulp hwuwikh sk

Snntph hujuuwpbtgnid, nnntpp wiyuydwt hwjuuwpbkguby
Awhialnnuyutt  hwnjwénid vhuyl, we hwwndwénid wnkpuwnh
hwjwuwpbgnid hwpluynp sk:

Snntph JUphoh htnwynpmpniuip whwnp £ {hth wetdwqt 1.5,
wihpwdtown E uwnnigh] wnnntph dhol hEknwiynpnipjniip wdpnne
thwunwpnpnud’ pupknib)hnipmntt wywhnbne hudwp:

Quplnp  wbnkjuuympmbip jupth b b pwy (bold)
wnwnbkpny:

Pomnp, tpt htwpwynp b Wnmipkpp nyws pwdwib, wwyw
gt p uwghunw fud gunn pug gnyth prph dpus:

Quuynpmud,  townpkp, tpkp hunwl  Jkptwgpip b
hudwpwluwnidukp;

Ejtyunpnuughtt dbwywit, htwpwynpnipjub nhypmid hwuwubh
nupapk p: ’ ,

ghptwugpkp m  hwdwpwlukp  gdwwwwlbkpubptt nm
wnniuwljubpp:
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1. @npStwljwi nuubkph nkunipuubkp

Twuph plpugpmd wowlkpnubtpp / nuwbnnubpp dknp El
phpnud L wdpwyunnid ghwtihp, Jupnnnipiniutkp,
unynpnipjniuiikp, qupqugunid tl hngbpwtimljute
Jupnnnipynibubp:  Nrunighstipp /  QGwuwjunubbpp whnp k
ntubkbwt wojpwwnwuph hwwnntly dninbgnid, npp hwpdwpkgwsé k
uyt wowlkpinubph / ntuwinnubph Yuphputpht, npng hkwn hpkup
wohiwinnmd Bu: Fwuwduinbp pujulutht unbndwugnpswuljut
wpuwwnwip k, hbnmbwpwp ntunighsubpt nt puuwpinubpp whwp £
hEnltt, np wowlbpwnubph / ntuwbnnubph hbkn wohiwwmnmwuph
plpugpnid  hpkup  dhown  (hukbh  Gnpupup dwdwbwbhh m
wnbkjtininghwtbphtt hwdwhnity, npybuqh unynpnnubph hwdwp
nuuntdtwlut  gnpéplpwgp nupdubtt wybh hbwwppphp n
hwuljwbwih: Ywuwduingdui  gopdptipugnid guuuwh E np
nuuwywinnnubpp Jhpwnku httwpwynphtiu wnwpphp
woluiwwwbpuyhtt dbpnnutp, pwuh np puwgh nwuwywunnudp,
tpwip wbwp L pwowbkpkt  unynpnpubphtt  dwubwlghne
puttwpynidutph  (gwuwupwub  hwpgbph,  JEjuwpwbku
Jupshptipp, pYbwplkl wwppkpulh / wagnudh ogunhb, ophtwly
hwwnnl pupnbp Jupny kb Ghpundl] htwpwynpnipini nwngd
huny dwppug bu dwubwlygl)), ykwnp £ Jhpunkt gnpstwuljut
Jupdmpmnittitp guwuwjwunynn  mphtt  qniquhbtn, npp
httwpwynpnipinit jurnw unynpnnutphtt hkown pulju k] dwnnigynn
wnipp, ywhwnp L Jhpuekt nbuwyniptp b wnighn duwykp, npnip
hwybjjwy odwtinuljmpnit tu Wynipp pugunbint hwdwp, whwp k
ogquuugnpstt fudpuyhtt wohtwwnwuputph dkpnn, nph plpwugpnid
wowljipniph  / nuwbnpubph dnnn jqupqubu  phdwht
wplnwwnwiph hdwnnipniip: Qupbnp £ wnwy unynpnnubphtt jug
woiuphwyugp wpudwnpling tpug htwpuynpnipymb’ hpkug
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thnpdwnnipiniip Yhubny, jubni, Jupshpubpny thnpwbwlybnt
hwdwp: Quplnp b twl, np bpwbp hpkug wy dwupgnt thnpowupk
qquii punmikny hpkug tnp dowlnyph, wqquyhtt nt jpntwljwi
wjwunnypubtph wwppbpnipnitubpp, vw htwpwynp L wby
ophtimly ntuph niuntdbwuhpnipnibtbph Juad
wpiwwnwdnnnyubph dhongny: Nppwt swwn wmwppkp ntuniputbp
Uppun]t  (ophtwl  ubpluyugnidikp,  wduwgpbp,  wy
nhunwtlnithg  unyt  pwbp  ukpyuywugunn  hpwyhpyuyg
nuuwpinuitp, ubthwlwb dwpiph m twhwdbnunipniuutph
wuwnlbpnud juupuwind wjuwunubph dhengny b wyjh), wjipwut
wykjh wpynitwybn Yhth unynpnnubph opowtnid qupguguby
hwdwhidpdwénipjniu nL pwupdpugit) upwig
nbnkjugduénipjut wunmhdwup nwppkp hwupgbph JEpupbpyuy:

Ophtwl] Uwpulingh wwppuljui «Oudwh Lulju» qupngnid
Juwp Uh wnu, np h Suk niubp ubnt pungpp, skp qunid b dhpwn
ndJup kp puunud: buglk, sunphhy hp ntunigsh, tw Ewn skp dunid
nuuuwpwinid wj] wowlkpnubph htwn sthnidhg towtubph 1Eqyny:
Mumghsp Juquuljtpynd E tpwbubph (kqyh nwupbpwugubp,
npuykugh dniu wowlipnubpp unynpki n1 jupnpubwb 2thyb wyy
nnujh htwn: Nunigsh / quwuwjunuh nbpp hujuwjywlwb E: Lpwbp
twju whwp L dwbwgktt wowltpnubphtt / ntuwinnubpht, npnig
htn wownbnt b, ypuuwjuinpduwt hwdwyunuupwt wiut
Uowlt,, pwih np ny ponp guuwpwbbbkpond /0 fudpbpnud
unynpnnubpt niukt dhbnyt pughpubpp, vwluyt pojnpt nibku
Uhllingt hpwyntuph nt tyywnwlp’ Yppentpenti unwbg:

k. Uwubwghunmugdué nbumpuibp umjnpnnutph hwdwp

Uwutwghnnugyus nkunipuubph  ophtwlutphg Jkyp, npp
Yhpundnid t Yppompjut Ubky, wnguig hwdwlupgh £ wnguig

hwppwlp: Twwn hwunwwunipnibbbp wppbkt Yhppuend  Eu
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woluwwnwiph wyu hwdwlwpgp, wnnihwunkpd, swn nhyptpnid
wjt wdpnnompjudp  hwuwubjh sk b hwpdwpbgws sk
unghwjuwlwt nt tkpwpwlwb pudpiph Jwpphpubpht: Opwybuqh
wngutg hwppwlp htwpwynphtiu swwn dwppluig hwdwp
gnpdwntwjut nt dwwngkh npuntw, whwnp k nitbbw pquuudundui
wnwpphkp pnjuwbinulnipnitubp ni alkp’ PowerPoint
ubkpyuyugnidukp, Word thwunwpnphp, wninhn
nuuwpinunipniutbp, wbtwhtt  wpwownpwupubph Jbpwpkpyug
gnignidubp, gqpuljuinipjut guil], hwybpu) pupbpgutnipub
wnipkp (gpptp, mbtuwyniptnh hnnidubp, hnpjwstubp) b hwybjug
gnignidubp, npnup Yppulub qnpépupwugp unynpnnubph hwdwp
nupdunid Bt wybh iyniphte:

Snipwpwiynip puuwpwi, unynpnnubph jpipupwignip funudp
punugud t wnwppkp whwh dwpnljuighg, wn  gundwneny]
wlhpwdtown E, np tpwug hkn wolhiwwnnn niunighsp / puuwpunup
nuunidttwjutt - wwupju ugpmid ppwljubwguh  fudpught
Jipnidnipini, nph wpynibptubph hpdwt Jpuw ) tw whwp k
Uowljh nuuwjuiniwi hwnnly ruquudupnipmt Gkpunbingd
puuwywindub wnwppbp dbpnngutp nt dnnbgnudubp, hwwnnly
(bbpunwlwt) gpulwunipnit, hwwunly gonpstwjut o
dwutimghunwugwé  nhuniputikp, npntup  hwpdwpbgus  Eu
unynpnntitiph Yppulu Yuiphpltphts
Uowlbpinubpp/niuwtinnutpp uhpnid B thnthnjumipniiubp b
unpuwpupnpnibittip nuunidbwlwb gnpdpupwugnid, tpwip uhpnid
Eu  ubpgpuwyqdwé 1huk), wpuwhwynbt; hpktg  Yupshpubpp,
Jhpwpbpuniuptt nt qunuthwpubpp: Ywpbnp b, op puuuduinnn
niutbbw  hp  wpwplujh wbuwluwip b wbt  hwdwdwjukguh
nruwbnnutph hbn quuuuundu pupwugpnid: Uju nuppipulng
Yppului gnpdplpwgn wikih hinwppphp nt hwgnnus Yihth pb’
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wowlpntbph / muwinnubph, pk numghsubph / quuwnuibkph
hwdwnp:

8. LEI'UNUUUL KUUON MNP E3NPLLEN

G4 U3str

Swiwsnnuljut  fwdthnpnmipnititipt m wyghnipnitubpp
Jwpnn kb wpynmibwdbn dhengutp (hul] tbpupwlwt dninbgdwt
npunpdwtt  hwdwp, pwbh np bpwbp hpwljuwbwugynid Eu
tyuwwnwluihtt jhipyny nt httwpwynpnipynitt ki wmwjhu pnnpht
Jupshputpny nt dwptpny thnpuwbtwlytint, phunwpybnt hpkug
thnpdp: Ophtwl, swpdnnuljut juunhputp niubkgnn niuwbnnubpp
ndyupnipnibibp  Ynitbbwt npnpwlh wwpwépukp hwutbnt
hwdwp (ophtwl wygbmpmil (kpbughtt hungwsubp), uwljugh
tpwig tbkpwemdp wjinmmwdbiwuhy, wbwnp E hwogh wnudh,
npybkugh tpwltp bu Jupnpuiwbt ognin unwbw) ntumdbwlut
thnpdwnnipiniiibphg (Middlemas & Peat, 2015): Uwutwynpuybu,
wmbuwghtt b dwjtwyhtt vwppwynpnidubph Yhpwenwdp Jupnn k
oguk]  pnnp dwutwhgubpht’ niukbwny hwonnJwsé
thnpdwnnipnil: Zwupl b ok, np tbpuwnwlwinippniup dhown
wnwowbwhbppnipnit £ hwdwpymd gwn hwuwnmwwnnipnitubph
hudwp, wyy wwwndweny tdwt fwbtwsnquljut wygkpp ywhwnp L
dwipudwutinplt wywtwynpyti:

w. Lipunwlwi thnpdwpm pyjub wjuiun]npnid

Ukpwnwljut wyghnipniip wwhwbend b hwdwwwpthuy
wwbtwynpnid b btwhrwwywnpuunnid, wyy yuwndwneny Jupbnp k
hwwntl] npwnppnipnit nupdiul]  hwdwywunwupwt  Juyph
punpnipymup: dwyp  puunpkp,  wpwbg  twhuwbu  nplk
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niunidtwuhpnipjnit wkny, Jupnn b jowbqupl] wgbnipjut
tywnulh yquwunowd hpujutwgdwp, htnmbwpwp yhnp L hunwly
Jbipnustk]  byuwwnwlubpp, wbdunwbgnipyul, wpnponipjut nu
wwwhnynipjut  putighpubpp, dowlnipught  hwdwwnbpunp,
Swiwywphwdwhiup, Jdwubtwlhgubph  (kqni,  Juphpukpp,
htnwynpnipiniup b wyj: vnphnipy £ wpynud miuktwg Juyptph
guil, npntnhg Yuwpkh b pbopk] hhdidbn]  hwwnnd
suthwhottph ypuw: Ywpkjh £ tnythul twhwybo wyghibp wdyug
Juyp Juquulbpysulul wohunwipbpt wbh wpyniu]bn
hpuljuwiuwgubjnt tywwnwlyny:

Zwgnny puyjiny whwp k punpl] dwutwhgubpht b mbknkjuguty
upwig wghnipjut tywnwlubph dwuhtt: Npwunpnipmniup whnp
E jEunpntwgul] dwutwlhgubph puquuquinipyut ypw, wy) ny ph
Upugn kY  fudph  (opptwly  Jdpuyh  muwbnnibp,  dhugh
nuuwpinubtp, vhuyt nEjudup woimnwuljuqd): Swuljwih E twub
uwhdwtt] hunwl ptnpnipjub swhwuhoukp, npytugh tdwb wygp
npy bu wjunbdhwljwb qpnuwspenipinit snphwnwplyh:

Ujgh pupwugpnid uwnwpbjhp qnpénnnipjnitubph ptnnpnipmniut
nt hpwlwbwgnidp Jupbnp juquuljbpyswjut puy £ hwenndus
nt ubpwpwlwt wyghknipmit mbbkbtwnt hwdwp: Ujghnipjut
npupwugpnid punué yniplpt nt mbnkjuwnynipniip wpynibwybn
ipughbnt tyuwnwlhg bukny]  dwubwljhgibpht junphnipn &
npynid (nruwtijupt), mbuwgpk], gpuenidubp juunwpl] b wyb,
npybkugh wygh wdthnthdwl dudwbiwuly Jupnnutw
hwdbdwwnnipnitubp wuk] nu hpkug Jupshpubpp wpunwhwynk:
Udthnthhy  putwpynudp  pwwn Jupbnp  gnpshp £ pwth  np
dwutwmljhgubpp Jupnn b hwdbdwwnb] nkuwsh Jbpplpuy hpkug
puyunidubpp, npp Yupnn £ wehp puntw] hwdkih nt hknwpnpphp
puttwplynudubph b ntumgdwt httwpwynpmipmittp pudbnk) wyh
ntuwbnnubpht, npntp sk dwubwlgky wyght:
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p- Pninph ttpgpuynid ntumgdwt gnpépupugmd

Ukpunwljut fwbwsnnujut Swdthnpynipnibiubptt nt wygkpp
twpwwnbudws o wwppip judpbiph  dwubwlhgubph  hwdwp
(nruwbinnukp, puuwpinuuljut juqd, nEjudup wohmnuljuqd b
wjj), b wwbwynpyws  gnpénnnipniuukpp whwnp Lk
tywunwlnnnjué  (hukh  ponpht Gtkpwpwlut  Yppnipjub
thnpdwnnipnit mpudwnpbni: Uw, pun Emipjub, tpwbtwlnd
ny dhuylt dwubtwmljgmpinitt dhbiinyu dhongunnidubpht, wy twb
wjuyhuh Jyhowdwyph uwbnénud, npntn pnnp dwubwlhgubpp
httwpwynpnipjnit §niiktbwbt hbnwunwpd juy wywhnybne: ‘vwl,
bpt dwutwlhgubphtt hwtdtwpupynid kb wopuiwwnwbptp, tpubg
whwnp £ htwpwynpmpmit  ww)  ubkplujugubint  hpkg
wohunwbpbpp  wwppkp  dlwswihtpnd  (ophtwly  gpunp,
wnbuwiyniph Jud uupubkph wnkupny): Ujnuhuny
hwudtwpwpnipjniuttph tkpjuyugdw nt hknmwnwpd fuuyh dhel
wnlw k tkpuwpwlwb juw: Uyghph wpmyniupubph Juyniinipniu
nt owpnibwlwlwinipniit wywhnybnt hwdwp Juplnp k
hwonpnnn gnpénnnipjnitubpnh hpwlwbwgnidnp:

q. Uyghtt dwubuljgl) shwpnnugusd ntuwbinguikp

Uju  nuwbnnubpp, npnbp skt Jupnpuind  dwubwlgly
Swhwsnnuju wygkpht, tnyuwbu whwnp b tkpgpuus hubku
tdwtt  wygbpnud  tpwbg  ukpuyugynny  wnwyws  wnipbph,
nbuwiynipbph, tupttph juwd dwjbtwgpnipniuttph Jdhengny:
Zhwpunp £ Yhpwnk] twl Skype-p npubu tkpgpunjuwi hong:
Uppwlui Yhpetwunpnynitipubpp/quuhuinnudp wkwnp k
htwpwynphtiu dhwudwt (hukb, npybugh pnnp nruwbnnubpp
Jupnnqubwt hwjwluk) pupdp towdnnhu:
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Bpt ntuwbnnubpp skt jupnqutniud dwutwuljgl] dwtwsnnuju
wyghpht'  $ptwbuwluwb  wwplwbibphg — Eukny,  wwyw
hwdwjuupwip ywhwp k hwydbjju $htwtvwynpmid hwnljuguh nu
upwig bu dwubmljgkint htwpwynpnipeinit pudknh:

Stuwbymipbkpp tnybwywbu Yupnp G Swpuyl]  npwyhu
Swhwsnnuljut wygkph Yhpwpbpuy nbnkjunynipjut
nwpwsdw juy dvhong wyghnipjup sdwutwljgus ntuwbnnubph
oppwtnid. & np twdwt wygkph hpwjuwtugdwi  hhdbwlut
tywunwlp uwy tnpdh  Abknpphpnudp,  thnpwbwlnudt o
wnwpwénidt k:

Uwutwlhgubpp wbwnp b dpwljtu gnpénnnipnitubph wjwb,
npujbugh wwpwskl ppklg undnpuwdt m dknp phpwd Gnpap
Ukpgpuytiny] htwpuwnphiu swwn swhwljhgubph: Zbwpwynp E
nkjuthjulub wgwlgmpjut juphp bu qqugyh:

9. LENUNUYUL CU'HIPULGLAPE3NPL

Yuplnp b Jhpwbugl; dEp nuunudbwlwt  hwuwnwwnnipiub
pymbkmpjut  Yupgkpp, mumdbwuppl)]  wpynp  ppubp
ubpunwlwinipnil wywhnynid kl pugniubnipiu
gnpdpupwugnid:

Utppnuoju)  hwdwjuwpwutph Yuyptpp wpwewplnid  ku
punupuljutmpniuubp b ninkgnygubp wn wntynipjudp:

Lnunnuh hwdwjuupuufut pnpbg:’
https://www.ucl.ac.uk/cam/sites/cam/files/migrated-files/international-
recruitment-2012-2017.pdf

Uwtskuwnnh hudw)uwpwi’
http://documents.manchester.ac.uk/display.aspx?DocID=11177
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https://www.cacee.com/er_disabilities.html

rnstuwnph unkjuunnghwljwb hunhunnun’
https://www.rit.edu/emcs/oce/employer/recruiting-students-
disabilities#Recruitment%?20Strategies

Cun Uklp Eugpmih hudwjuwpuih (UE) pinniikjnpyub ju
pumupulubinipniip whup £
v wwpnpnoh wyt npnpubkpp, npunkn jupng E unpujuinipnia

npulinpyby, ‘

v unbndh  dbkjuwthquutp wwwhndbnt  plgnibbnipgut
gnpépupwugh sunniiwljuljuinipniut nL
wiulynniuwunipniup,

v wpwdwgph  ubkpphtt nt wpuwphtt  juwpwbbbph htn
hwnnpnulgdwt ninhukp,

v wuppbpupup  hpuljwiughh Jepubumdubp qupqughbyn
pugniubnipjut thnpdp:

(Ukup Eunpmnih hwdwjuwpul, https://www.st-

andrews.ac.uk/hr/edi/inclusiveadmissions/)

10. ZUYGLSUL NrUNRULUUPNRE3UL
LSNkEGEN Nk UNESNRLUES

‘Ukpuwnwljw nuntdbwljui wywuh dbwynpnid
Higher Education Academy (2018). ‘Embedding equality and

diversity in the curriculum: Developing a train the trainers model’
(useful  for  programme leaders /  senior  management),
https://www.heacademy.ac.uk/knowledge-hub/embedding-equality-

and-diversity-curriculum-developing-train-trainers-model-0
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Higher Education Academy (2011). Inclusive curriculum design in
higher education (with a range of examples from different
disciplines):https://www.heacademy.ac.uk/knowledge-hub/inclusive-
curriculum-design-higher-education

Strathclyde University (2005) Creating accessible course or
programme  design and structure for disabled students.
http://www .teachability.strath.ac.uk/chapter_2/reflectingonpractice2.ht
ml

University College Dublin (2017) ‘Universal Design for Curriculum
Design’
http://www.ucd.ie/all/supports/informationforstaff/stafftraininganduniv
ersaldesign/

University of Dundee (2017) ‘Inclusive curriculum checklist’,

https://www.dundee.ac.uk/gf/documents/details/inclusive-

curriculum-checklist-guidance-and-good-practice-example.php

Cunhwnip pnphnipyutp quuwjinuwub juqdh
Equality Challenge Unit (2016). ‘Inclusive learning and teaching:

Providing support, adjustments and inclusive learning materials.”
https://www.ecu.ac.uk/guidance-resources/student-recruitment-
retention-attainment/student-retention/inclusive-learning-teaching/

Queen’s University, Belfast (2010). ‘Teaching For Inclusion In Higher
Education: A Guide to Practice’ at:
https://www.qub.ac.uk/directorates/AcademicStudentAffairs/CentreforE
ducationalDevelopment/Usefullnformation/Inclusion/

Sheffield University (2012) ‘The Inclusive learning and Teaching
handbook’.  https://www.sheffield.ac.uk/polopoly_£s/1.18989!/file/The-

inclusive-learning-and-teaching-handbook.pdf
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University of Bath (2016). ‘Inclusive Education Briefing: Small
Groups and Tutorials’. At:
http://www .bath.ac.uk/learningandteaching/pdf/inclusive_education/Inc
lusive_Education_-_Small_Groups_x_Tutorials_Mar_2016.pdf
University of Plymouth (2017) ‘How can I be more inclusive? A
list of tips and advice videos for academic staff about fostering
inclusive  teaching and learning environments. At

https://www.plymouth.ac.uk/your-university/teaching-and-

learning/inclusivity/how-can-i-be-more-inclusive

‘Ukpuwrwljub guwhunnnmd

Chapman, C. (2015). ‘Top Ten Tips on Inclusive Assessment’ at:
http://www learnhigher.ac.uk/learning-at-university/assessment/top-10-
tips-on-inclusive-assessment/

Equality Challenge Unit (2010). ‘Managing reasonable adjustments in
higher education’. At:

https://www.ecu.ac.uk/wp-content/uploads/external/managing-
reasonable-adjustments-in-higher-education.pdf

JISC (2016). ‘Transforming assessment and feedback with technology’

https://www jisc.ac.uk/guides/transforming-assessment-and-
feedback/inclusive-assessment

Sheffield Hallam University (2016) ‘Accessible Assessment — An
Inclusive Practice Guide’ (useful advice re students with disabilities)
https://blogs.shu.ac.uk/accessibleassessment/

Waterfield, J. & West, B. (2006) Inclusive Assessment in Higher
Education: A Resource for Change (The SPACE Project). The
Student Staff Partnership for Assessment Change and Evaluation
(SPACE project, HEFCE).
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Bath University (2016) ‘Inclusive Education Briefing: Using Moodle’,
at:

http://www.bath.ac.uk/learningandteaching/pdf/inclusive_education/
Inclusive_Education_-_Using Moodle_Mar_2016.pdf

Methodist Church (2017) ‘Moodle for Beginners’ (a useful example of
how you might introduce your virtual learning environment to new
students / staff). At:

http://www.methodist.org.uk/for-ministers-and-office-holders/local-
preachers-and-worship-leaders/worship-leading-preaching/worship-
foundations/moodle-for-beginners/

Oxford Brookes University (2017). ‘Access to teaching materials
before lectures, seminars, practical classes and other teaching
sessions’ at:

https://www.brookes.ac.uk/Documents/Staff/Academic/Inclusion/

Access-to-teaching-materials-before-lectures/

Lhpuwnwljutm pyjut YLpwpkpyun hudwjuupwubph
punupuluwinipjutt ophtwljutkp b npuuujuinpfwi m nmumgdwi
Unintgnudubp

University of Edinburgh (2018).
:https://www.ed.ac.uk/files/atoms/files/accessible_and_inclusive_learnin
g policy.pdf

University of Manchester (2018).

:http://documents.manchester.ac.uk/display.aspx?DocID=24540
University of Reading (2017).

http://www.reading.ac.uk/web/files/qualitysupport/Policy on Inc

lusive Practice in Teaching and Learn.pdf
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11. OO LNRESUL SULY
ALLFIE (2018) What is inclusive education? Available at:

https://www.allfie.org.uk/definitions/what-is-inclusive-education/

Armstrong, F, and Barton, L. (2007) Policy, Experience and Change
and the Challenge of Inclusive education: the case of England. Inclusive

Education: Cross Cultural Perspectives, Vol.4. 5-18.

Bath University (2016) ‘Inclusive Education Briefing: Using Moodle’,
at:

http://www.bath.ac.uk/learningandteaching/pdf/inclusive educati
on/Inclusive Education - Using Moodle Mar 2016.pdf

Becta (2008). Technology Strategy for Further Education, Skills and
Regeneration: Implementation plan for 2008-2011.
publications.becta.org.uk/display. cfm?resID=36018&page=1835

Bui, Quirk, Almazan, and Valenti, (2010)

Chapman, C. (2015). “Top Ten Tips on Inclusive Assessment’ at:
http://www learnhigher.ac.uk/learning-at-university/assessment/top-10-

tips-on-inclusive-assessment/

Equality Challenge Unit (2010). ‘Managing reasonable adjustments in
higher education’. At: https://www.ecu.ac.uk/wp-
content/uploads/external/managing-reasonable-adjustments-in-higher-

education.pdf

Equality Challenge Unit (2016). ‘Inclusive learning and teaching:

Providing support, adjustments and inclusive learning materials.” At:
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https://www.ecu.ac.uk/guidance-resources/student-recruitment-

retention-attainment/student-retention/inclusive-learning-teaching/

Frank D. Golom (2018) Alternate Conversations for Creating Whole-

System Change around Diversity and Inclusion. Available at:

https://www.aacu.org/diversitydemocracy/2018/winter/golom

Gore, C. and Viney, D. (2006) Infinite Diversity in Infinite

Combination. Curriculum Innovation for Diversity.

Higher Education Academy (2011) ‘Inclusive curriculum design in
higher education’. HEA, York, at:
https://www.heacademy.ac.uk/knowledge-hub/inclusive-curriculum-

design-higher-education

Higher Education Academy (2018). ‘Embedding equality and
diversity in the curriculum: Developing a train the trainers model’

(useful for programme leaders / senior management), at:

https://www.heacademy.ac.uk/knowledge-hub/embedding-
equality-and-diversity-curriculum-developing-train-trainers-

model-0

Hurtado, S. and Halualani, R. (2014) Diversity Assessment,
Accountability, and Action: Going Beyond the Numbers. Available at:
https://www.aacu.org/diversitydemocracy/2014/fall/hurtado-

halualani
Johnnella, E. Butler (2014) ‘Replacing the Cracked Mirror: The
Challenge  for  Diversity and  Inclusion’,  Available at:

https://www.aacu.org/diversitydemocracy/2014/fall/butler
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nuuwjunubitph / ntumghsttiph hwdwp

Ubkpunwjwt nungdwt dbwuwpkppe

(hwdwjuwpwh mupptpul)
Nwiunjnpmu Upn | biyn bp
vV | jupénuw,
np uw
luplinp
k

Twuptpwgh pndwinulnipnitip hunnwlnpku
hudwyunwuuutn wd E ntunidbwljuh
tyuwunwlubpht b dSpugph /Adngnih quuwhwwndwp:
Upgnp  nipuwpwiynip  quuwduinynn  nuupbpug
hunwl pugunpluw’s b muwbnnubph  hwdwp:
Ophtuyy Yw't puuplpugh Jepupbpjuy dknbwplibp,
ubpuyugnidukn (ppt) b wy hmpwljhg Wyniphp:

Upnnp wwhiwigk] & nundbwnnppub
tywwnwlukpt wjbybu, np wykh owwn ohomnunpyku
wnweluyhlt phdwitp,, put ny wnwetwyhuubpp:
Upmynp Unnnijh wbnnnipjut pupwgpnid niunigdwb
woweunpuiipbph  puppmipjui Ukp  wolw’
qupqugnid  (uljul] wjt wnwewnpwupttpnhg, npnip
niuwbnnubphg wwhwiomd btu  ujuwpugpl; Jud
wuthnthl], wjinithbnb wjiyhuh wnwewnpupltp,
npnup yuwhwbgnid Lt puiwnuwnt Jud wpdunphy):

Ghuwdjuljught &1 dhohuwmdjuljuyhte
niuntdbwnnipju pupwgpnid  nruwunnubpht
quwhwinkynt htwpuynpm e unkndn 1 bp:

Zuinqu’s tp, nn hhdtwljut yniptpp
(puuwjununtpju uupughp, hhdtwlut
punuyuoup b nuuptpwugh hwdwenn wdthnthnid)
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wnbyuql Epkphg snpu op wnwe EEYwnpnuught
nwppbpulnyg hwuwikh bu (huinud niuwingubkpht:

Upgnp  (hnght wbmyu ) &p Qbp fudph popnp
nuwbinnubph - Yppwljwb  Yuphpubphg, ophtuwl
dhowqquhtt ntuwbnnubkp, hwydwinud ntuwbinnubp,
sutthwhwu niuwbnnubp

Utthpwdbon phumpuibpp plujiugju’s i pun
wthpwdbonnipjui:

Uuhpudbonnipjmt  nhypnid wpnynp wnljw 6}
huluulhh]_’[la Bt wbuwiynipip  Jud  S8nifnipjub
wnbuwhnnyulukp, npnup mukt tupwgptp, mkpuntp
Jud wnighn nmwppkpuwljutp: Upgynp pojnp tupbpp
hunwly whunwldw's b

Uppwlui vhgunjuyp
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Pusn’t L
uw
Yuplinp

Zzwph wob'] bp $hqhiwlwl theurjwypp huningyws
1hubny, np wytt hbtwpunphttu hwdwywnwujupwnid

E byuwunwlht (nruuynpoipjut Jwlwuppuliakp,
nuuwjunuh b ntuwbinnh, htyywhu twb ntuwbnnubph
Uholi  hbEpwnpnmipnit, wlniunhlw, Eypwbukph
nbkuwtb hnipinil, £4nih bunwnbnbp)

Upgnp wijuuuyul  oguuwugnpdnnubph  Jud
nbnuowpddwult guuugwd funhp, niubkgnnubph
hudwp Ununpp hwuwityh”

Niuwmbnnikpht hwpgpk'| bp, ph hs Jupshp mukh
Yppuywt thgwjuyph yEpwiptpyuy: Upynp muk b
npll wnwewnpynipnt puuwukiyulp ud
jwpnpuninphwt Jkpunuuwynpbint yepupbpuy:

Tuwuujuinuwi Ukpnyiitn
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Yuplinp

Luwuwyundmpml nwgh’u bp munigdwh wwppbp
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wphumnwiip):

Upmnp 2tp niuwbnnbpp wbpu’y ki unynpbiny/
Jtphhotnt hpkug hwdwp twjpuptnptjh dukphg:

Anip npudwnpn 1l bp quuptpugh pnjwinulnpjub
huijhpd twpwpwt jud wdthnthwghp:

Anip Yhpuwenwd bp bbpluyugnudibph wkuihywb

(ophtly’ gdbwuyuunltplkp, nhwgpudubp, Gljwpibp,
nbkuwiyniphp)

Twuwjununipinitp, ntumdbwlwi b jwpnpuwnnp
wolnumnwipibpp  pudwinm Uy kp dwubph, npybkugh
nruwtnnubpp dudwitwl) niubiwt ninEjunynipmiup
Uowljkint, dmpubknt hwdwnp:

Nuumbnnibpht poy; wugh’v bp nuuh phpwgpnid
dptdjumig htwn putwpll] guwijugws unp/wibwunp
hwuljugnipniic

Niumbnnibphtt htwpudnpoipymi wuyh™n bp quuh
npupwugpnid hwpgkp nuyg:

Spudwnpnid  bp  hwuwbbh  dbwswthn  np
wnbpdhtutkph/wpiwhwynnpniaubph punwpuilt
nuuhg 3-4 op wnwy:

Zunwl] junun’id bp, junuwtntd bp  dwpgniughi,
hunuwlguljut  wpnwhwjnmpnibibp  wikng
Juunwlukp  oquuwgnpstinig, npnup fJupnng Gl
Jhpwynply jud withwuljubwh (huby:

Zunwly Juyy unbndn Wl bp quubph wwpplp dwubkph
Uhol:

YuuuwinUwi Ukpngikp Ujn | bugnt E
\/ uwu
Yuplinp

Anip pugunpn il U Ykpudbulbpyn’d bp nddup
hwuljugnipniubpp, b npybugh nruwbnnubpp
hwuljutul, lpwpmund  kp  Jkpohlikphu
oquugnpdnidp nuiuh plpwgpnid:

Mnip 2Ep puuwubnpdwt pupwgpnid wwpphpupwp
hpujuimgind  kp  wwppbp  wolununwbplbp
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Jupmgnquljw’t E: Upnynp muwbnnibpp hwulwin i
kU gy, hty hpkiug wunud tp:

Zuninqu’s kp, np kpp jununid kp, 2tp ghupp ghyh
niuwbnnubpt Lt npdws, wpynp 2kp  pldpp
nhuwilh” £ niuwbngubpht junubynt nne pipugpnud:

Anip puguupn il bp, ph hiywhu  wpnwuwily
whdwiinpg wqquimibiikp /puwtwdlibp/ onnwap punkp:

Gpt nnip dknwghp tp gpnud nplk wnkpun, wyi sun
wupq b hhow wnbuwilkh’ b ublyjuyh gublugus
hwwnywbhg:

Mumutubwi ymphp Un | byn’t E
V| um
Yuiphnp

Anp uwhdwbwhwlnd bp  wnkpunh/qpuphlukph
jud wy wbunnquliuwt  pbhunipuibph  pwbwlp
ubipuyugdui yky:

Oquugnpén il kp  gnightt  hwljunpnipyniubbp
nmbkuwuwhhlubpnid (wyuynbpnud) b nbuwbympbpnud,
npykuqh géwyunlkpubpp/inrumtjunpubpp
htounnpku nkuwukih (hukb pninp nhwnnprubkpht:

Uppynp guwiugws ubkpjujugnmd (wpkqhunwghw)
huuwtbh” E twl wnuyjws nwppipuym] b (hoghi
plphnith” & bpp wuypmd b oul b ughuwl
wnwpphpulny:

Upgnp  plugiugus b pnpughlt  wympkpnud
oqunnugnpdws  nwnwnbuwlp  ymippipkoibh’ k
(uyuynkph $nth gnyup b wwnwnbuwlubpp whwnp k
Uphtwlh  uwnmqkl:  Oquuwugnpsk’p  Sans  serif
nwnwnbuwljubp, ophiwl Verdana, Calibri, Arial
Comic Sans ):

Upgnp  wbunnuljutt  ynipkpnud oguuugnpddus
nwnwnbuwlp (Yuud d1hwyswpptpubtp /
gpuunwunuljilp)  pujuiwiwswh  UEsS  E onp
ukyuljh pnjnp hwndwsubphg puptnubh (huh:

Skpuwnnh winnkph dholi pujwpuip dhowljup wnljw’” E:

Uhpjuyugdw (ppt) nbpunh jud wy nbunnuljub
mpbpmd  oqunuugnpén il kp Jupd b wupq

152



75

®

Co-funded by the
Erasmus+ Programme

of the European Union

twiwnwunipiniiibp / mkpuwnbp:

Ubkpuyugnidubph  (ppt) Jud  wy  wbunnuiut
ynipbph Uk oquuugnpén’id kp hw&whn Yhpwmng
punwywow:

Oqunugnpén il bp phugpuidibp b wyniuwljikp’
dbjhwpwbiny puwtuynp puguwnpnipmniibpn:
Ophtwy plngdtp L thnjubp tnp punkph gnyup,
npyhtuqh nwuwbnnubpp hbounnipyudp Jupnpubwh
nwppbpull) putp uuynh Jpu:

Qtwhwinmu b hbnwpupad Juwy Un | byn’t E
vV | uu
Yuiphnp

Unnpnuyh phpwgpnid bt wjwpuhtt dngnyh b gpuw
guwhwwndwb  JEpwpbpuy  hbnwgupd  juwyh
htupunnpmipeinil tugh u bp niuwbngubphi:

Upmynp uwhdwin il kp hunwly mnkgnygubp, hunwl
vwhdwbttp b phpuwjwynpus  wluluhpubkp
(ophtal), juwpwbwghtt pwbwybdbp Jud fadpught
wphumwnwtiptibp):

udpuyht wohiwwnwptitp junwywpbihu wpnynp Qbp
Unnkgnudp hwpquplus nt dnwsjws k, hwnljuybtu
Uuwbtipgbph  hwdwpinwthony b wnunhqung
nruwbinnubph hwdwp:

Niumbnnibpht Wupqupwin il bp, ph hish bp nmp
quwhwinnud: Lpubtp huwuljuin’d ki quwhundwi
surhutihpubpp:

Nibk p quwhundwi dkpnykph pwpp: Upynp npuibip
oglin" 1l ki nuwbnnubpht hwennmpyut hwuib bp
Unnninid:

Mibk p jnipupwigmp quwhwndwi Ukpnnh ophtuwl,
npp noip oguuugnpsnid kp: Muwbnnbpp qghnk o, ph
husytiu hwutkt hwennnipjui:

Upynp Qbp  qghwhwinnudp  wyjipwtn 4n"th E, np
npnowljh  huwpdwinuumpnit  niikgnny  wbdwbg
htwpwynpnipnit  pudtinh  hpktg  wouwnwbpp
wnwnphp Aikpny tkpljuyugiby:

153



75

®

Co-funded by the
Erasmus+ Programme
of the European Union

Upnnp quuhwwnynn wnwownpuiptbpp ntudwb
Jhpotupmymibptikph htin hudwdwikg]w’s ki,

npytiugh YEpohttitpu swthku niuwungutph

niuntdbwnpnipinip:

Anp unnignud bp SoA qblnygp nmuwbnnubph
hwdwp  ppuljubugibin] phimpjui  &ogpuumdibp
quuwhwnnulhg wdkwphsp 2 owpwp wnwe:

Ulppunupdk] bp  Yppulut  wrwbdiwhwnnly
wuydwtutbph  Yuphp niitignn  nruwbnnubph
wphumnwbipubpp quuthwwnbint ninkgnygubpht:

Upmnp  dwdwbwlht huyninmd kp Qbp  Gupshpp
niuwbnnubpht, npuytkugh tpwip jupnnubwb oquiyky
nnulihg hnkug wjupuulub guwhuwwnnudp
pupdpugubint hwudwp:

2tp wdthmhhy Yupshpp dwdwbwyh’t E wyuphliph’
wnwownpwipp ubkpuyugubinig hkwnn 20 opdu
nupwgpnid:

Niuwbnnbkpht unphnipgbp wwgh’u bp, ph hisyhu
wwbwynpkt  hpkug wnwewnpuupubpp b
Junwjupkt hpkug Swipwpkniyubnipniin:

EiEjunpnuught nrunignid, nkhininghw b busnt
unghwjulju jpuwnyudhongubp uw
Yuiptinp

Qtp Moodle kop hwlwyunuupiwinwd £ pupwughly
Jkp hwuwbbhmpub uyqpniipitpht (ophtwl W3C
ninkgnygubpp
https://www.w3.org/WAl/intro/accessibility.php)

Qtp  Moodle top Ukpuenwd  E o wlunbuhulwb
qphjwdbh /ukdptwpubph/qpunupwbibph/ Yppuljui
yniplnh hunnwly hynudubp:

Zknlin"wd p, np niuwinnlkpp Uninp gnpskl Moodle
to: B’y Uhonglitip bp dkntwpymu, kpp muwbnnubpp
skt ogqunugnpédnid Moodle-nid winljw ynipbpp:

Qtp  popnp nwuwbnnibpp Swinp ki hphbg
hwbdtwpwpnipniuaubpp Juwnwpbnt hudwp
wihpwdton  gnpshpwljuquhl, U wpynp upwip
whqu’y ki, phk npnbnhg Jwpny i wewlgnipynii
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unwliuy qupqugikin hpktig SS huwnn pynt ilkpp:
Niunignidp mt[pmu.lhl’}h]_l’l]. hwdwp Fnip ]llulpdhpnphh
ogqunugnpén 1wl p uwppun]npnudibp, hisuybu ophtuly’
docucam/Jhgqniujhquunp:

Nrumbnnbpht wpudwunpn Wl bp wewlgnpnil
hwdwljupgsuyht Spugpbph wpynibwdtn
oquugnpdiwt yhpwpbkpyuy ( ophtiwly® SPSS, NVIVO,
GIS spwqpkp), Epk npputp ntuniguiynn dpwgph
wihpwdbown dwub kb juqunud:

Qtp  nwuwbnnubpp wbpu’y b wobwynpdwi
dpwgplph  dwuhb, npp  hpktg  Yoquh
Fuubkh/winkiwununi pjut ywhwynpdwb
qnpépipugnid  (ophtly  dwph  puwpunbqugplub
dpwghp, htuywhuht £ /2g&pisnidp):

Juyht (nruwmiljupubpt nt gpubhljubpp hunwlnpbu
whnwunpqu'’s ko b bk pnduiguughi
puguwnpnipnil

Anip dugugpn il Ep Jud pny; wwghu bp, np
niuwbnnubpp dwjtugpbt quuwjunumpnibbpp: Uju
ninpunud Jkpuyuinpuundwl juphp mk p:

LTEU whuwnwdngn] - Ubhpunwljuwbh  dnnbgmdubp  mumgdwbi m
nuuwyjwbniwip

dbpgjuws t Unbwoh  hwdwjuwpwi  (2009) Ubpupwlwh — niumgmd,
http://www.monash.edu.a inclusivi
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Zuybpjws 2. Lhkpunuju niumdbwljub wywuh
unbnénd

Ubppnuoju)  pununphsubpp  Jkpwpbpnid o ukpunwlutb
niuntdtwljutt yjwth unbknddwip, hul Wagnidubpp qunuthwp
b wwhu  wybu dwupl, pk hwunwunnippiup g
gnpénnnipjnitttp . whwp £ Aknbwpyh  ubpunwlub
niuntdbwljut yjwb vnbnstnt gnpéptpwugniu:

(May & Thomas, 2010):

Pumunhs 1: Mumdtwljub yjuwih Abwynpmd

-Uppwlwb  Jhpouwpynitputpp  Wlwd ndybkwnkughwjh
suthwihoutpp puguuwlwt wqplgnippit sniukt jud sk
npubnpmid  jpnpuljwinipnit npnpwljh nruwbnnubtph Jud
Judptph hwtinby

- Munultwlut wyuubp ggmb b wwppbpulpjus ' hwoh
wnubkny wnwpphp unghwjuljut kL Uowlnipughle
hwuqudwuputp, huyygbu twb hhdudwé E  nwuwbnpubph
Yppwlut htwnwppppnipmniuutph oppwtiwljh, thnpdwnnipju b
dquunidubph Jpu:

-Opwugpbpp wwywhnynmd & dh owpp niumgdwtt b
npuuujuindui dnnbgmudutp, npnup hwoydh Eu  wntnd
niuwbnnubph  puquuquinmipmpitp b Abwynpnud G
wpyniiwybn wyhiwnwipuwhtt hwpwpbpnipniuubp:
-Munudbwjut wywbp twhpwnbuws - wjbybu, np wywhngh
guwhwwndwt b hbkwnwnupd Juwh dh 2wpp uUnnbgmidubp:
Zuwunwunnipjniup pudupup juquujbpyswljut L4niunipniu £
wuyuwhnynd pnnp Spugplpnid’ £ hwpdwpbgibne nputip
niuwbnnubph puquuquinipjuip b wthwnwlwb ninhtukpht:

- Opwgpkpp  wwppbkpwpwp guwhwuynid &b, npukuqgh
Epwohiwynpyh hwjwuwpwqnp fudpbph (equality groups)
hwunby puguuwljut wqpkgnipjut puguljunipniup:
-Uohuimwnuljuuquhtt mpynid £ wnbpbjuwnygnipinit, junphnipny b
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niqnnpnid’ bhpunwluwt nunudbwjut yput  dbwynplnt
hwdwn:

Pununphs 2: Mundbwlub wjwuh Yhpwnnid

-Nunignudp nuwbnnuljbinnpnt b thnutkpgnpsni £ uh pupp
Ubkpnnutph dhongny ubkpgpuybiny pninp ntuwinnubkpht:

- Spwdwnppwé  wnmiplpp, nhkumpuubpp b ophtwlubpp
ppuljuinpb B wpnnwhwjnnmd ntuwtnnubph qghwbihpubnh,
htwwppppnipynitubnh,  thopdwpmipmitiubphl dquinudubph
puqUuquunipiniup:

-Munidbwjut ympbpp guuowd dwdljbnnd b wwppbp
Alwsuwthbpny hwuwbh Eu:

-Uphimnujuqut wywhnynid £ dyniunipmit ppulut
dpugpnid’ htwpunpnipenitt wugny — pnnp niuwbngibpht
dwubwljgnipinit niiktwg Yppuljut gnpéplpugnid:
-Uphimnujuquph  Jhpubtwgnudp - tkpunwjut  ntunmdbwlu
wjwlh pununphy dwu E:
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Zuybdus 3. Lipunuju niumdbwljub wywuh
twjuwgénidu uinngnn 10 YEwnbkp (hwdwjuwpuh

wnuppkpuly)
Jbpgdws | Ywinh hwdwjuwpwihg (2017 p.)
Uunniqiut Eipulju ymptp V| thunwupymdutp b
qnpénnnipjniutiph
Ywnkp

1.0pugpnid pungplpjud poinp
wppuunwljhguikpp
(ypndbunpunuuwpunuwlju i1
niuntdtwodwinull Juqukp) wljwupunby
ki hwdwjuwpwh Ynnuhg wughugdus
ubpunwljwinipyut, hwjwuwpnipjui b
puqUuquunipjul Jbhpupkpyuyg
wupuunhp  yhipuyuunpuunndp b
wnbnul tu wju njnpunh
punupwlunipjutnp:

2.Mundtmjut - wyuh Adbwynpdwb
gnpdplpugnid hwodh Eu  wnbdby
nruwnnubnh, wpfuwwnwljhgutph,

htyyybu  twb  wy  owhwlhgukph
wnbuwlknubpp:

3.Uppwluwt dhowqupp twywuwnnid k
Juwuputnud hujuwuwp
httwpuwynpnipnitubp b qwhwwnnd
nitubbuwynie

4 Yppwlwt Jhpouwpyniuputpp pnjnp
niuwbnnubph hwdwp hpunbuwlwi b
hwuwtbh Gu:

5.Ntuntdbuljut ujuith
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pnjuwinulnipniip wpuwugnmd  k
Uowilnipuyhlt 61 punupuljut
htnwujuputnph huwdwywnwupiwb
gpguitiwlyp:

6.Lumpwunid b wngug ogunugnpdynid
b dh  owpp hwdwywwnwupiwb
niunigdwt Ukpnnubp:

7.0nbnédws b pninp niuwbnnubpht
nuuwypngbumd  htunkqplny, husyhu

twl niuwbnnulijmtt  hwdwjupnid
Uhdjutig htwnbkgpbkinu
nwquuyupnipjniubp:

8.Qtwhwwndwt dkpnnubpp hwodh Eu
wnunid pnjnp ntuwbnnubtph Juphpukph

b jupnnmipniuinh juyt opowtiwlyp:

9.bpttlg  wplwwnwuph  Jhpwpbkpyug
niuwbnnubphtt  wpynny  hknwnwpa
Juup qgquyntl k wihwunh
wpduwtwyuwwnynipjutt tjundwp b
tywuwnnud E jnipupwtgnip niuwtnnh

htwnwqu wnwepupwght:

10. Vkpunwljutinipjul,
hujuwuwpnipjutt b puquuquiniput
wnbkuwtlniuhg dwupuwdwutinpk
niuntdimuhpybty tl nuun
withpudbownnipjut juwnwpynn wgkpp,
nbknuthnhunipniuubpp,
wpuywnhubpp, wpnbpypoud
unynphknt thnybpp:
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ZuEws 4: Rutupymd puuwjunubph htwn

Lhpunulwi guwhundwt tupawgénid

v

v

v

Lkpjuynidu Qtp spwgpnid gnpdwsynn qguuwhwwndwi
Ukpnnubkpp nppwliny kb tkpunwljwi:

Bty b 2bp nuuwbnnubpp Jupsmd 2bp spugph wpwewpljus
quuwhwwndwt b hblnwnupd juuyh dwuhb:

Upynp dkp nuwbnnbpp qhub’t, phk hlswbu whwnp E
pupbjuyklt  hpblg  wolwwnwbpp  hwenpy  bdwhwinhuy

quuwhwwnnidh nhwypnid:

Npn’up ku Qkp dpwgpnid
quwhwndwt/tpwnpdwi/hblnunupd juwyh  bhhdtwlub
dwpunwhpwybpubpp:

Qtp  hwbdbwpupmpmbibpp  dudwbwlht vnngdnd &,
ognulu’p U hwulwbuyh” ki 8nipupwbsnip spewthniynud
hispus 't nilakp:

Py bp Yupdnwl, qhwhwndwi hhn Juuws pudupup
nbnkjunympmt npudugpnid bp nuwbngibpht: Upngnp
wyn wiklp hwuwibh” b iwl HEjupnbwght wwppbpuyng:
bPusyb u ki Qkp pupwughl] quwhwwndwt dbkpnnubpp oqunid
ntuwbnnubphtt  wdpnnonyhtt  tbkpgpuydl; QWp  ghunwljub
njnpw: Upnnp llulnh niuwbnnubph npny judpkp, np dpnnuy bu
hwonnnipjub tu hwutinud, put dniutbpp:

Upmynp numbnnibpp htwpwynpmipymi nibk o oginugnpsty
wnuwppkp guwhwndwt dkpnnutp spuqph pipwugpnid:

By Juukl nruwbnnubpp Qtp wowlgdwt
dbjuwthquubph/niunignqujut junphppuwnynipyui/qpudnn
ubdhttwpubph/qpupyupuiught wmewlgnipjut b wyjuh dwuhb:
buswb u Jupnn bp wounnby dkp ponp nuwbnnubph htn®
pupdpwugubint  upwbug  unynpbnt  dnwpughwt b
nqlunpnipnip:

Yw' hbynp pul, npp Yjupnn bp wik) wy Yhpy hwenpy
opounthniymd jud hwonpn wwph:
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ZaJtws 5. Uwppunpmdubiph b $puqpuyhte
wywhnyudwb dwwnwljupuputp

vanpnud Gup unnigh] mbuuhjulwt wowljgnipjut wnjuwnipmniut
nt htwpwynpnipjniup dkp mwpwspnid: Uju guulnid tkpunybn
sh Eupwnpnid Epwohuwynpnipinis INCLUSION spwgph Ynnuhg:

1.  Umpgyty Yppnipjnit (Kurzweil Education) — wwwhnymd E
wpynituybn [nusnidubp, gnpsdhpukp 6]
Jbpuyuwunpuwunnditp muppipulws Yppnipjutt Juphp
niukgnn U  dwpuwhpuwybkpubph hwinhwnn, Ynyp Yud
nbunquljwtt  puighpukp  mubkgnn  dwppluig  hwdwp.
https://www .kurzweiledu.com/default.html

2. Live scribe 3 udwpp qphsy 3 - Bluetooth udwpp, npp
httwpwiynpnipjnit £ vnwhu niqupll) wytt wdkup, hus qpoid
tup udwpp htnwununy Jud wnwp kwnny.

https://www .livescribe.com/en-us/smartpen/ls3/

3. Uunbnuwowp uks Jud Jwn wwppbpuljws wnwnkpny -
unbntwowpp unyt swthh L, hy unynpuljub unbnwpwntpp,
wupquubu mwnbpp unbnutph ypuw wybkjh junonp Bu nyygus.
https://nerdtechy.com/best-large-print-keyboard

4. Qquynit Ejpwt - wpwyk] ninhn juwwy b wwwhnynid
gnpénnnipjut b wpmyniuph  dhol.  https://www.arbor-
technology.com/Event/Industrial-Panel-
PC/index.html?gclid=EAIalQobChMI1IrPxObk2wIVjoKyCh2xBgqj
EAAYASAAEgKYbfD_BwE

5. Ppuyih wnyhs (Braille cells printer) — wnuhy uwppp wyjujubpp

gniguypnud b pnpwihliih fpugh pohotbph wkupny wyuughuny
htwpuynpnipnit wmwny  Ynyp oquuwnbkpbphtt  Jupnuy
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ISIs3N .
gutjugus thwutnwpninp.

http://www.afb.org/prodBrowseCatResults.aspx?CatID=45

Uspny YJuwnwdwpynn uvwpp - wspht htwnlnn uwwpp, npp

pupdpugind -t hwdwlupgsh  hwuwbibjhmpymbip  pun

wihwwnh  whunmmpjutt wpwgnipjul, hgnpoiput b

hunwlnipjut:  Uju  uvwppwynpnidp  thnpjuwphtnd k
unnpulmb  UQbhyht’  hbwpuwynpmipmib  wwny  hully
hunlwljwpgsh Eypubp jud ynipuhhp hwdwlupghsp dhwyl

wsptinny. https://www.tobii.com/group/about/this-is-eye-tracking/

Zunnpnhs - unbndduws E nunmighsibph  hwdwp  pk

unnpuljub nupngukpnid, ph’ junnnipyul junhpbtp niikgng
tpkjpwtutph htwnn wojowwnbihu Yhpwnkint hwdwp: Uwppp

nnipugunid  junnnipjut juunhpubp niukgnn dwppljug htn

hunnpnpulgnipniip U hwnjuwbtu Jhpwenynd L wndlnun

hpwyh&wlutpnid’  puuwdwd, phbwpymditp U wyb.

http://earcommunity.org/hearing-loss/fm-transmitters/

Streamer — Jhpwnymd E wbjup Oticon junnulwb uwpp

Yppwennubtph  Ynnuhg  ppklg  junqujwbt wwppph  htn
dvhwuht: Uyt Juwh dhounppuynpdus onuly L junnulub
uvwppuwynpnidubph b wy] vwppwynpmidutph dhol: Tpu
wypuiinpuipuyhtt mwuppkpuljp COMFORT CONTEGO-u L.
www.oticon.global/hearing-aid-users/hearing-
aids/accessories/connectline

FM  hwdwlupgh hwnnpghy - punugus E - hwnnpyhy
pwpdpwunuhg, npp Yhpwnynid £ jununnh Ynnuhg (ophtwd,
nuuwpwinid niunigsh ynnuhg, Juwpuwinid
nuuwjunuh/junuttwjh Ynnuhg) b ptjunishg, npp junph dnun k:
Culjwnisp fununnh duyuip wudhgwwybu hwugunud k junnhb,
hull Epk junnp Ypnud E junnquljub wwpp, wwuw dwjbp
thnjuwtgynd £ wbdhpwwybu  junquljwt  uwpph:
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10.

11.

12.

= Co-funded by the
N - [
https://www.healthyhearing.com/help/assistive-listening-
devices/fm-systems

Lunnujut  uwwpp - wopowunmd L wbwybu, hbyybu
htnniunwgnygh  htpwljwnrwdupdwt Juhwbwlp: Ujh
hubpwluwpdhp nyu E nqupynd  vwppwynpdwip:  Uju
hubpwlwpdhp junpuiumtt uwwppp dmiu  hwdwlwpgbph
hudbdwmwn  muh  JdEy  JES  wpwybnipmi. wyb  sh
ubppwthwugnid wuwwnkph, wnwunwnh Jud wy|
hunspunnuuitinh dhony: Uw tpwbwlnid k, np junuwljgnipniup
dund £ dhuytt ubkyuynud: Chupnid jnipwpwibisinip ubbyul
dvhwiquuuyt wnwbdtwgus bt oLuph Uniu wnwpwspubnhg.
https://www .hearinglink.org/living/loops-equipment/hearing-
loops/what-is-a-hearing-loop/

MAGic - Eyjpwth junonpugnid b Eyjpwth plpbpgdwb
httwpwynpnipnit hwdwlwpgshg oquynn pny; nbkunnnipmnil
niutgnnubph hwdwp: MAGic-p Yupnn L oqubkp wykih
wpynibwdbun 1hul] phqubu hwyunbph, hwunwpnptph, k.
thnunnbph, hwdwguignid npninud juwnwpknt b unghwjuljut
guugkpht dhwbiwunu wpuwnwbipbipnud: MAGicn
wwwhnynid t huwnwl}, dwpnip wwnkp unyuhuy
wdkbwjunyonpugyus dujupnuljutpnid.
https://www.freedomscientific.com/Downloads/Magic/MagicWhats
New

Eypwih pupbpgnn JAW - dowlduws E wyi oguuuunbpbph
hwdwp, npnig nbunnnipniup pnyp sh mwjhu mbutlk] typuth
pnjwilinuiljnipyniup Jud ujuhyh owipdnuup
chttps://www.sonocent.com/en-us/audio-notetakerompute: JAWS
wwwhnynid £ junuph b fpuyh hwdwlupgh (nwunekp, pytp b
wyi)  thnpwbgnudp  hwdwlwpghsubph  wdkuwgnpéwskih
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14.

15.

16.

17.

N B
hwykJusutph hwdwnp.
https://www.freedomscientific.com/Products/Blindness/JAWS

Sonocent wininhn upnidubp Juwnwpnn - pujunud £ quubph b
hwughynidutph  wdpnnowlwt  Awjhwgpmipmitubpp b
woluwwnnid £ wyn wninhn niptph hbkwn: Opugpulwuqup
Junuph Adwjhwgpmpmiutbkpp qupdimd t ppwlui, swhkh’
gnigunnbiny wninhn nipbkpp dwubpny, wpnwhwjnnipmnii

wn wpunwhwjnnipnit: https://www.sonocent.com/en-us/audio-

notetaker

Overlays (bwsltp) — gnitwdnpjus Eu phujkpuhwny/bojkuh
hwdwhinwhony/nupunpnipjut pwbqupdudp (AHDH) Jud
wninhquny dwupnpljuig hwdwp: Uhwy gnittwynp swslkpt b,
npnup  ghnwlut  hknwgnuumipnittbph wpynitpnid
Jhpwrnynd B wppbt wdbh pwt nwubwdjufubp b
oqunugnpdynid ku wybkih pwt 4000 nupngubpnid wdpnne
wphuwphnid. http:/irlen.com/colored-overlays/

Ngtousnid, dwnph pupunbqugpnid — Juunwupnud E uonidubp,
nuuwynpnid E nbnkjuwnynipjniip, Juenignmd £ gpuynp
Junuph  wywbp, hwpdbnympnibubpp, Jupbih £ Yhpwunty
«Mpjugdught  phund»  Yhbnpniwbwm  hpdbwlul b
hwpwlihg dwptph Jpu b hunwlbgubnt dnwskjultpyp
gpuynp nkupny: Inspiration's Presentation Manager-h dUhongny
htwpwynp L upjubdwubpp, pwpwnbqubpp b nipdugstpp
Jbpwsdt] tkipjuyugnidutnh (presentations), npnup huwnwlnpktu
wpunwhwjnmd tu dnpbpt nt gnigupbpnid o ghnbjhp mo
huwgnipnit. http://www.inspiration.com/

Uyptwpwbpughtt  uYehy - bpgntndhy  uluhy
https://www.nhs.uk/accessibilityhelp/Alternative-mice.html

Dragon Naturally Speaking - pugnitmid £ dwjbught
hpwhwiqubpp  wuyuwhndbyny ks Sogpumipmit b
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18.

19.

H|o
of the European Union
wpugnipjnit hwunwpnpipp dowlbihu, twdwlugpnipjut
dudwtul), hmdwguiignid npnunidubp Juunwpbihu, (hth qu
wojiwnwyuypnid, npupngnd, fud gqpuubkyulmd, pk
Swbwwwphht:

https://shop.nuance.com/store? Action=Custom&Locale=en_US&PI
D=8481714&Site] D=nuanceus&pbpage=resp-dragon-
naturallyspeaking-premium-13

C-Pen puptpgnn - ujwb wunn qphs, npp gnigunpnud £ punh
puguunpnipmiip b phpkpgnid £ wbpunp  pupdpudugi’
odwunultnt nhujkpuhwny unynpnnubtphtt jud phpbpgbnt
lutinhpubkp nitkgnnubphtt  https://www.dyslexic.com/product/c-
pen-reader/

Franklin DMQ 2110 Collins Speaking Reference Library -
Junwpbjugnpst’p dkp nipnugpnipmith m pupwywowpp

higmuwlwt mnqugpmudh  dhengn]  Uh  wlupuppnid
«shdwgnipjnithg»  hwutbing «iugnipjuiy: - Ghpwnk p
othnphginn  punwwuowp  wupghm b wwpphpullim
hwdwhiwlh othnpuniup wnwewgunn puntnh
wpunuwuwbnipinitp.  https://www.dyslexic.com/product/franklin-

dmg-2110-collins-speaking-reference-library/
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Zubus 6. pujunipyut Jipubuydui
hhdimlwt tqpuhwignidubp b wpyniuputp

SGpwgh hudwjuwpul, 2017 p.

‘Lkpwédnipniu

Ukl mwupu pupwugpnid «Inclusion» dpwugph opowbwalnid
Jbpwtwt;  Eu wydbh  pwt 200 twunwpninp L
hpuwwpwlinud: Uju hwybdusép  wnwjhu b hwdwwupthul
wuwnlipugnd hhdtwlwt ptdwibph b putwpynidubph
dwuht :

1) Pnpnuhugh  gnpépupugh b tkpwpwlub  Yppnipjut
unghuqujut ywthuyiinipjutit wnbiyynn hhdtwjwh gpujwimpmniu
Unghwjujut hwdwwntpun, fnjnthuyh gnpépupwug
v Unghwjuljul swihwjunipniup ginbu gusp dwbwskihnipnil
nith wujlwiwnpws unghwjulul wppupmpjui npuyku
hunpuhwpnyg b wbwpynibwdbn  ppugph  ghunwupdudp:
Uwluwyu  pwpdpwugnytt  Yppnipjmt dwwngkihmput b
hwjwuwp htwpwynpnipnitbph puungph snudp Jupstu
unghwjuljwt wnweppugh wywhnydw jujugniyt vhongu k
pynud: Ujunitwdbtwgtihy, wydd Adbwynpjwé unghwjulub
swthwjunipniup, , pynud k, junibwugubn E oupnitwjuljut
withw]wuwpnipjniip’ wwhwbekiny Yppulu
punupuluinipjniuibph b nputg htnbwupubph guuwhwwnnid
Bypnyuwlut pupdpugnyb Yppnipjut mupwspnid (ELYS):
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v Unghwjulwl swihwyinipmnitp  htunwgnubh b swihbh
nupdunny dhgngunnidubpp Jupnn o bkpwnbk]  (htyybu
wnwowpldws E FPnnuhwih gqopépipwgh wolhwwnwupwiht
hurh Ynnuhg)

v pugmubjmpubt, dwubwlgmippuit b oppwbwjupuinipjul
hwjwuwp htwpwynpnipjnititbph ppwtdwt vhpngunnidubp,

v pupdpugnyt Yppnipjut dwwnskihnipjut b dwutwulgnipjut
npuyujtdwt vhpngunnidubp,

v Yppuwt  dhowduyp, npp Yuyuwuwnh  nruwbnpuljub
thnpdwnnipjut npuljh pupdpugduin,

v nuuwbnnh  dwubwlgmpmit pupdpugnyt Yppoipjul
Junrwjupdwb b juquljtipydwb gnpépupwugubnh,

v Yppnipntt ujubnt b wwpnbnt hwdwp hudwywnwuwi
dhumiuwmjus thongubp:

Bypnyuljuwb  pupdpugnyt  Yppmpju  wwpwsdpht  (GRYS)
wntyynn hhdbwljut qpuijuinieiniia - Uqquyht
punupuljuinipjut dujupnul

v' BRUS pnnp bpypubpp whwp L qupquguk pupdpugniyi
Uppnipjut dwubwlgnipjuutt ninndus  punupuluinipjut
uh  owpp  dhongunnidubp, npwhuqh — pugwhwynbu
pupdpugnyu Yppnipjut dbke phpubpyuyugws pudpbkpht b
uwhuwikh Ynblpbn, swihbjh gnpénnmipinibitp (Jepp bogws)
wy  hudpkiph hwdwp  pwpbjuydbnt  pugniubnipiul,
dwubwlgmpjut U wjupnbne  qnpsphpwugibpp wqquyhb
Uninkgnidubphtt hwdwwyunwuow:

Ukpwnwljut pwpdpugniyt Yppmipjut JEpupkpu; wqquyjht
pumupuluiinipniip whnp t ikpunh hbnbjup
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v Zudwgnpswlgnipinih pupdpugnyy nrunidtwljut
hwunwwnnmpniuubph i1 wy]  owhwljhgutph htwn’
pugwhuwjnbint phputpjuyugus pudptph pugniubnipiul,
dwutiuljgnipjut b wjwpunknt junsunnunubpp:

v wlwskih hunspunnuukph hunpwhwupdw
nuwquuyupnipjntutiph dowlnud, tyuwwnwlubph vwhdwtnd
ptpubpuyugdus udpiph hwdwp b junspugnuubph
ujuqtgnid:

v' Uqqujht i1 htunnhwnnighntiuyg dwljupnulubpnid
gnpénnnipjniubph btwuwgénid:

v Zudwyuwunwupwt - hwdwnplih - wyujukph - jubntwdnp
hujuwpwgpmu b wnljw nkuntpultkph owynhuw] oquuugnpéniyd’
dhnjws ndjujubph puquyh punuyidwt punupwljwinipjub
Upwljiwip  htwpunpmpmit  phabnkn] — hpulubugily
unghwjwwbu  fungkth  padpiph - Ynquhg  pwpdpugnygl
Yppnipjntt Untnp gnpstint, dwubwlglint b pnihtt wupunbnt
punhwunip tywwnwlubph wpynibwybn dpnwunhwnwpynid:

v BYpwihnipjut winud owin phs  Eplpukp tu
hudwywunwupwtt  dhgnguomidubp  ubpnypl; wqquyht
nuqUujupnpyub dke: Npuybu hbnbwip wipufuwpup fud
spuugwhwjnndus k. dunwd  pwpdpwugnyt  Yppnipjut
hwdwlwpgnid dwqué pungpunnuntitiph  hniuwih wnyywukph
Ypw hhdtujws puguhwjndwt dninkgnidubpn:

Uju dwpunwhpuwybpubpp hwnpwhwpbint hwdwp dowlydly Eu
Eypnyulwut pwquuyupnipnit U wqqujhtt gnpénnnipiniuutph
Spugpph  minbgnuygubp  wowlghnt  winudlkphtt  hphug
gnpéwunpusd owliptipnid, Upwljbint punupulwtnipjuip
Jbpwpkpnny dh pwpp dhgngupnidubp, wqqujhtt wppynibwuygbn
qnpénnmpnibikph  wubtkp  juwd  puqUujupmpniibbp
tywwnwl ntubkuwny punuwyulk] npuljuy pupdpugnyt Yppnipjut
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hwuwtbjhnipniup ny wjwunujut unynpnnubph b unghwjuybu
hungtijh ntuwinnubph hwdwp:

Uunbulgmpmbp pipguyimd. hwimt  huduuwpmpyui b
qupquguut - Gypnuyuljub pupdpugnyt Yppmpjut mwupuspnid
Uhtisk 2020 p.unghwjuuib sunhuwyimpjub qupqugdwui b hwpwwnb
Ynppnipjut nwqUujupnipnil

Mnbgnygh  bywunwlit L odwlunull;  Epypubpht
wnbpbuybint  wqqujhtt dpwgpbpt nmt  pwqUwywpnipniubbpp
Uowljnt Jud qupqugubint dwpunwhwpwybkputpht, nputp twb
Swhwyuphught pupinkq ki BAYS whnud kpypubph hudwp
tpwpiwynpbyn, np wqquyhl dpuiqpbpp qud
nuqUuyjupnipniutpp Upwljynid Eu oquuugnpshny
huwdwlwpgyud Unwinbgnid pupdpugny Yppnipjut
hwdwljupgmu wnljw  junspigniniibph  pugwhwpindwl  hwdwp
hhdtiJwé hwuwuwnh wndjujubph Jpw, npnup  wpwdwunpnid Eu
hhuptkp gnpépupwugh hpujuwbwgdwt hwdwn:

Ninkgnygubpp twpwnbund G

1. Uwntnstk] hwdwhnily b tbpunlub gnpdpupwugubtp (Wkpuntp
pupdpugnyt niumdtwljut hwuwnwwnnipniiubp, ntuwbng
ubkpluyugnighsutpht [F] wy| hudwywnwupiwb
sowhwlhhgikpht, pwgh wyy  hwoyh  wobl]  Gwb
dhtspnithujut Yppnipjut hwdwlwupgp (qpupngutp, dhohtt
dwutimghunuwlu Ynpenipjul hwununnmpynibiikp’
pnikoubp):

2. Uwhdwub) punhwtnip tywwnwljukp: (Uqquyhtt
funphppuwnyduljutt juenygp whwp £ hwdwdwjukgyh
jupfwdudljin  3-4 wwph) b Lpiupwdwdlbn (10-15
wnwph) wqquyht tyuwnwlutph htwn):
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dhpnist] wnlw Jhdwlp: Uju puyp tbkpwunnd L Epynt
wwpplp, puyg Guplnp  wwppbph Jhpmsnipmit’ w)
pupdpugnytt  Yppmipjut hwdwlwupgmd  pugplguws,
dwutimljgnn b wdwpunn niuwbnnubph dnnnyppugpuljui
wnjjujubp, p) unghwjuiuwt swhwjinipyumip twwuwnng
wnlw vhpngunnidubph pupunbquqgpnid:

Pugwhuwjnbt] wfjujutph pugtkpp b ppuig Yhpugdub
ninhubpp: (Mbwnp £ hwpygh wntl] wyjwjukph pugkpp, huly
Jtpohtuutphu Jhpugdwt ninhutpp whwp E hwodh wntdku
wywquynid):

Pugwhwjnb] pwpdpwugnyt Yppnipjut punniubnipyul,
dwutwlgnipyut b oppwbwjupuinipyuit junspunnunubpn:
(Gpp ntuwbnnubph hhdtwlwt Juqup hwdbkdwwnygb; k
punhwinip  puwlsnipjutt htw, pwgwhwyndl; Eu
ptpubpjuyugdws npny fudpkp, npnup ubkpgpuydus sku
k) Yu U wdpnne pupdpugniyh Yppmpjut hadwlupgnd,
ju d hwdwlwupgh npny Gupwninpuntbpnid: Unynpupwp
hunspugnunbpp puquulnnuuih tu (hunwd, ntunp Gppldu
wlnpny, ny hunwl] b npddup Eu pYnd pugwhuyndw
hwdwnp):

Unlu dhongupnidubph b pugwhuynyjws punspunnunubph
hudbdwwnnipnit: (Zupuynp £ putwpyl)  hEnbjug
hupgtiph opguitiyp’ wpnynp puiy Epkipnud pupnbqugpyws
Uhongunnidutpp hwdwwywpthwly duing dwnbwbwn wd Eu
pugwhuwjnyws hunspunnunubpn: Upnnp wjn
Uhongunnidubkpp wpryntiu]kn kil wntjuql
Epjupududljin wwtnud: Gpk Abnuwuplus
Uhongunnidubkpp wpynitwuybn kl, hugnt tl
Junsplgnuntkpp pwpnimlnid - goympmt mbkbwg: By
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hwibpw]  gopénynipmittbp/twhwdbninipnitukp Eu
wlhpwudtown unspunnunutph hwunpwhwpdwt hwdwp):

7. Uowlky lunspunnunubph hwnpwhwupdwi
nuwqUuyupnipjniubp: Pupdpugny Yppnipjut
hwdwljupgnid wpnynibuybn dwutiwljgnipjut
hunspugnunitpp hwnpwhwpbint  pwquuyupnipniuubpp
Jupnn kb bkpunky

v Puunhunnighntiug dwjupnulnid jwupuwngkihs

nuqUujupmpnibbtph  dowldwh wyuwhndnd wyy  pymd
hwpwnb Yppnipjul, Yppwlwut b wohtwwnwoniugh hbwn
Juwywé htwpwynpnipinitutph b wpyniupubph yepupkpyug
nbnjunynipjut npuwdwnpnid b Jutjuwnpgkihs
wpfuwnwipbp, hudwywnwuuwb nuupbpwugubph
punpnipjul, hdnnipniuutph dknppipdwt ninkgnygutp b wy
wowljgnipnitbin:

v Uuwutwghnwlut b wyp Yppoipjut hhdwt Jpu dowlly
pupdpugnyl - Gppoippul - punhwbghl - wnwgptpugh
dbjpwuhquutp  hhduqwé  npwwynpnidubph  wqquyjht
opowbwjubph hpwjutwgdwt Ypw, npnup b hpkug hkppht
hwdwhmts Gtu GYpnywlwb pwpdpugnyt  Yppnipjub
wnwpwsph npujuynpmdutinh opowtiwlhti:

v Odwtiguiljly nuuujuindub b nruniguwl (1)
niuwbnnuljkunpnt dninkgdwt dowldwip b hpujuwbwgdwn:
Uw utbpwpmd £ gynit munigdwb httwpuwynpnipniuubph
wykjugnid niumgdw b ntumidbwut yniph npudunpdub
puquuuquitkgus  dAlwswihtph  Yhpundwb  dhongmy
ubkpwnbinyg hbpwljwm wpwywnpuunuljut  guukbp,
Spwqpkph Unnnijuynpnud, htnwulju Ynpenipjntl,
wpnnitwybn b ntunigniud b pug Yppuljut nbuniputikp:
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v Thownunnly httunnhwnnighntiuyg dwjupnulnid
dhuwmtuwynpdua punhwnip Junnigjwépp,
Jupdwydwpubpp U nuwbnnubphtt wpynn  htwbuwmlub
wowljgmpiniip:  buswbu  $htwbuwlub  wewlgnipmiip
Jwjwgnijiu phpwpowynpt), npytugh httwpwynp (huh hwutly
pupdpugnyu Yppnipjut pugniubnipjut, duubwulgnipjut b
opowbwjwpunnipjut wmqquyhtt tyyuwnwlukpht:
v Ppujubtwgul) yjuwbwynpjws gnpsénnnipnittp b vwhdwil)
huwwnntl phpwattp:
8. dkpuljuly gnpépupwgp:

Gpt npblt winwd Ephhp nppbgpnid £ dhgngunnidukp, npnup
ninnyud tl phpubpjuyugdus hudpbnht huwtiquipnn
hunspugnunitph  Jkpugdwtp, hpwjwbwugind bt pupdpugniyy
niuntdbwljutt hwunuwnnipnit pigniblniput, duubwlgnipjut
b opowttwjupuinipjutl punupwljuwinipyut wpynibwybnnipjut
Unughnupymd  sbonunplim]  wdjujikph  hujupugpdulh
withpudhonnipnilp, nipkdt’ Jwpnn kup hwdwpby, np hwdwpdbp
E wqquyhtt wutht jud pwquujupnipjuiin:

«Unghwjuljwut swthuyunipyjmtt hwdwp hwdwwnbn ntunmgdwi
twpiwdbnumd dpwghpp» (“Peer Learning Initiative for the Social
Dimension (PL4SD) project’) Jdhujwé Lt bEnkp unghwjulwub
swhuyunipjut b tbpwpwlwb  pupdpwugnytu  Yppnipjub
nidbnugdwipn:  Opwqgph  gnpénpnipjnibttpp Jhndws  Ehu
pwowikpbint  pwpdpwugnyt  Yppnipjutt  punupwlwunipinii
Upwlnnikpht b pwhwlhgibpht'  qupqugikm  unghwpuliwb
hadptiph hwdwwntn niunignidp, hsybu twlb unynplgubint tputg
wnwpphp Untinignidubp nhunwpyknt unghwjulut
surthuyunipniip b hwdwwntn ntunigdwt htwpuwynpnipniautpp:
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Opwgph kglwpymupubphg Ukyp PL4SD wfyuukph puquyh
unbnénudt Lk, nptt webyynud L BAUS-md  unghwjuljut
surthwjunipjut jwywgnyyt thnpdht b ophttwfubphi:

Fugh wy, unghwjwjut swhuwyunipyub Jepwpkpjuy ipypubph
Jipnsmipnitubpp (Zuwyuunwt, vnpjuphw, Lhndw) wybwp k
hhdp & ophtwl hwughuwbwt unghwjulwbt swithwjinipjut
Jbpwptpu) wqquyhtt pwqUuydupnipniutiph ypwljdwt hwdwp:
dhpnsmipnitubph  tyuwwnwl k wowlgt] YEpnidnipiniu
hpwljwbwgpws Epypubpht, np dowlkt hwdwywunwupwt b
wpyniufbn wqquupht puqUujupmpm pupdpugnugh
Uppnipjut unghwjuljub swhwjinipniip pupbjuybnt hwdwnp:
Eplph YEpnusmpniiikpp dwubunpuybu phpujuuynpoid ba
v wfjuitph  jwintwynp  hwjwpwqpnudp  pwpdpugniyi

Uppnipjutt hwdwljupgnid punhwipuwbu b unghwjulju
swthuyintpjul wentiny dwubu]npuybu,

v wpdwibwhwdwwn b juphpubph ypu hhdtdws wowlgnipiniip,
v hhdtwwb Yppoipjut dky wthwwuwpnipnibubpp, npnbp
hunspunnunid B pupdpwugnij Yppnipjnit Untnp gnpstntd,

v pupdpugnyt Yppnipmit dnunp gopstnt wypbnpuipught

nupplpuubph wuljuup,
v nmuwbnnubph unghwjuwut Jhdulp,
v’ phpubpiujugyws fudpkph hwdwp wqquyht phpwpibtpp,
v dwubwghnwiuwt b wjungbdhwwb Yppmipjut nighubph

nuwpwigunnidp:

Lubtwununmpinti

Pninuhwjh  gqopéptpugh  unghwjwliwb  suthuwjunipjub
YEpwpbpyuy GRUS wnud Epynputph Junpshputph
wnwppbpnipjnibtbph b whnmpniuubph  Ynndhg uwwhdwbdws
wnweotwhbppnipjniiutph wuwwndwnny whwnwljuh
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gnpéniubnipjut  ubppuotwljigdwtt pninp  thnpdbkpp wyuuws
wpyniupubph skt hwigkgpty:

Zunjuybu  unghwpulwt  swhuwyinipjut  JEpupkpug
hudwnnpbih wjjuutph puguluwynipniup, npt b huyn b Gk
wnuwppbkp puuwndubph wpyniupnud, pwbqupnd £ 6RYS-mud Ukl
dhwubtwljut dninkgnid niubwnit:

‘Ukpunwlwb Yjppmipnitp poihtpmid - Pnihkpmd pupdpugniy
ppnipjuit wnbyynn twhiugstp

v Npubtuqh tkpwpwlwb Yppnipmpibp tpuwpwynpdh npuybu
mipwpwiginip punupwgnt hwpwwnlb ppnipjut hpuyntiip,
pupdpugnytu nunidbwlut hwunwnmpmbubpp whkwnp E
tyunuljunpybt wipwdwupup tkpgpuyydwsnipinit niikgnn
puwlsnipyutp ubpgpuyt] ny vhwyt npubu unynpnnubph, wy
twl npytu nEjwupnnubph b npnonudubp uyugunnutph:

v Ukpwnwlwb Ypemipmpnitp hhdtwpup htwwppppoipmi b
Ukpunwljwinipjut jupunpnidp npnghs £ wytt hwpgnid, np
niunidbwljutt  hwunmuwwnnipmiip wwhh  hp Yppulub
Enipynitp wytyhuh dhowduypnid, npntn wnkjuuninghwutph b
gnpwjugdut dvhongny  uwmbndynid  Eu  Yppwlub
Swnwnipniutbph onijutikp’ hwdwjuupwkpp
Jtpwihnjubiny Ynpynpughwtph, yipohtiutpu £ dhwynpnid
Et ynpuynpuwnhy dpguljguihtt wpdtpubn:

v Pupdpugnyt niuntdbwuwb hwunwnnipuibiipp whup L
nitkbwt «ubpwpwlwb» Eqpnyph hunnwl vwhdwind, npp
dwutuynpuybu whwp k ubkpwnh, h |pnidt
hupdwinuunmpnit  mubkgnn  nuwbnnubph, twbh wy
wiwwyuwhn] nuwbnnbbph, hbswbu  ophiwl]  hkpudnp
Juypkpnid wypnnubkph: Ggpnygpp uwhdwbknig hknn
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v Yuplnp b pupdpugnyt niunidbwlut hwunwnnpniabtph
junwupdwt dwpdhbutbtphtt pungplt] tkpupwluinipjut
nwquuyupnipjnibtiph  hpwwbwgdwt  gnpépupwgubpnid:
NEyujup dwpduh Ynnuhg wupunuwynpnipenit dknp phpkin.
wpynitwybn bnubwl b dpwqph twuwnwlukpp phpwughly
wupuuwynpnipjntbtibpht gwunjuwbp, htyywhuhtt £ ntuwtinnh
thnpdwnnipjub pupkjuynudp:

v' Poithtpnud  phpubpuyugus fudpiph  tkpunwlunipyutp
Jbpwpkpnn Spwgpbipnid Jupbnp E wopwnwljuquhtt Jun
thnijhg Ukpgpufl) dpwugph Uby  UkYhwplhg wowy whbing
thnpatwljwt Jhpwenid, husybu btub wouwnwph pudwtinid
woluwwnnnubnh b nhjudup dwpdhtttph dhol:

v Uppymbwybn  hwnnppulgmpniip Juplnp £ hudngud
bttt hwdwp, np  wb  wppiwwnwlhgubpp, npnup
ninnuljhnpk ubkpgpuyqus skl Upwlnipwghle
thnthnjunipnitubph btwpiwgsh hpujutugdwt Uk, wnkuubku
Spugnh hpwljwbtwgdwt wiuhpwdbsnnipniup b twhiwgstph
tywunwljubptt nu jpughpttpp hwdwnbnbh gupdubt wnlw
wojuwnwiipwjht ngkph htwn:

v [*hunipulikph i1 wpynibwybn dhuwtuwynpdutn
Ukjiwihqlubph wwlhwup Jupnn £ unspingnnky - dpugpng
twhwnbudws twpuwgstnh hpujuwbwgdwn:

2) nudp-hunnmlj gpuuljwtm pyniu

Zwodwunuudn pynit mukgnn muwbnnukp
v dphqhjulub putghpubp nibikgnn wbdwbg hwdwp pothkph
tupwlunnigyusputinh jhupdtp dwwngkjhnipnit wywhnybip
Juplnp k tkpunwljut Yppnipjut hwdwp, vwljwyt puupup
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ok:

YQuplbnp E np  hwdwjuwpwbbbtpp hwpdh  wnubkb
hwpdwinuunipnit  niukgnn  nuwbnnubtph  hunbgpnudp
hunjuwbu wnwohtt wwpnud, unyuhull hwdwjuwpub
hwwjubnt wnweht swpwputph pipugpnmid: Zwdwjuwpwip
whnp L wlwuhynpbt  dwubwlgh wbgniduwghtt  ppowth
yyuiwdnpdwbp  juntuwthbne hwodwbnudnipinih niitkgnn
niuwbnnubph  Jun hbtpwgnidhg U bywuwnbnt  bpwbg
wlupbdhuljut wnwoptpwghtt:  dbkpngpuyihtt Yupkh k
hwutit hwwnnily ynnuunpnodwit ubuhtwpubph,
nuupbpugbtph dhgngny (ophtwly pwpdp Ympuh niuwinnh
Jud nuuwpnuh npybu junphppunnih Gpwbwlnud) Jud
dwlnyunbnubpnid  mtbktw] hwydwbnuunipjuit  wnbsyny
huunhputph hwdwp uunwupmwbwnne wid jud junudp:
Zudwjuwpwith guuwpnuwluwi juqip whwnp L niukbiw
hwwnntl] Yuphpubp niukgnn niuwbnpubphtt quuwyuunbnt
withpwdtown ghwkjhputp b huwnnipiniuubn: Uju
huwdwwnbpunnid  hwdwjuwpwtubpp whwp b wwwhndbu
hudwywunwupwt  Jipuyunpuunnidubp  nuwuwpinutbph
hwdwnp:

Zupdwnuunipmit niukgnn nuwbnnubpp  punhwbpuybu
wyljh gwép Ejuwuninubp nibubl, pwt hwodwunuunipnit
snitikignn  hpkug hwuwlwlhgubpp: Uju  niuwbnnubpp
wywyhtinmd ko puotwghl, whunwlwih b htunhwnnighntuyg
Spwgpbphty, npnup unynpwpwp  hndwbwynpmid Eu gudp
Ejuuniin  nmitbkgnny  nwuwbnnubphtc ZEkwbwpwp, upuig
httwpwynpnipnitiubpp  tjugnud G, Gpp ujugnud  k
$htwbuwlul  ogimpjut  dwwupyulp, dwubu]npuygbu
npudwotnphubpp, npnup wgnynid ki gudp Liwdnin niukgnn

pninp ntuwtnnubph ypu: Fugh wyn, gudp Ejudnin nitkgng
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hwodwtinud ntuwbnnubph hwdwp pupdpwgnyu Yppnipniup
pully £ hwodh wrbkny wnopju b wlijwnbdhwlub Yjuuph
hwwnntl] swjpuubpp: Uju hwybjuwy Jdwpubph hwdwp hwgwpa
dhongutp skt (hunud, pwuh np httwbuwlut wewljgnipju
hhdttwnpwdubpp  vwhdwbwthwl o jud  hwydwinud
niuwbnnubph $htwbtuwljutt Yuphpubkpp gbhpuquignid tu
wnwpphkp Sdpwgnptpny twpwnbujus gnudwpubph
wnwybkjugniju swthp:

Zupdwinud niuwbtnnubpp, punhwinip wedwdp, wykh swwn
dudwtwlh Juphp mubkt htuptwptwdph, wnopu Yywmuph b
wljunbdhuljut wpwownpuupubph hpwlwbwugdwt hwdwnp,
puwlt hwydwlnuunipjnitt sniubgnn hpkug hwuwlwlhgubpp:
Zupdwinuunipnit niikignn niuwbnnubph wyju wpnnipubpp
gnyg L viwhu, np tpwbp Eplint whqud wyl] dudwbwy tu
dSwhiunid hpkug Yppujutt wmunhdwuh dknpphipdwt hwdwnp,
pwl hwrwdwinwunipnit sniukgnn niruwbnnubpp: Oppub
Epyup dwdwbwwhwndws E wwhwbeynid hwpdwbnud
niuwbnnubphg nundbtwut gnpdplupwugp wdwpunbnt
hwdwp, wyupwt vkdwmtnud tu tptug Swhubkpp b tputg wnolh
Swnwgué bhtwbiuwlw jungpunnnubkpn:

Uhts niuwmtinnubipp wjujuynud kb, np hpkug dwjp jubh Yihh
pupdpwugnytu Yppnipjut npulh hbkn juuywsd hwpgbpnud,
owin hwunwwnnipniuubp niuwnnbkpht’ npyku
hwdwqgnpdwlgnnubph, wppktt tkpwenid Bu  pwpdpuqgniyb
Uppnipjutt  gnpépupwugubpnid:  SGhunwlgus b Junib
ubpunwlwunipjutt vhongny pnithtpp Jupnn Eu unbnsdt)
hujuwbu tkpupwlwh Yppenipjut howduyp h pwh pnnp
nruwbnnubph b htug Yppuljut hwunwinnipjui:
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3) Unwidht kplpubph durupl

Ynumn

Unghwjulut swihwjunipjutt hpwwbwugnidt nmith  kuljub
dwpunwhpubplibp’ juyduws punupuljuint pjub, $hiwbuwlul,
htunhwnighntw; U wbdbwlwb fughpubph  htw, npntp
puguuwpwp bt wqpnid pupdpugnyb Yppnipjut Uk hwjwuwp
httwpwynpnipnitubp wywhnytynt Ypu:

Ynunynh  unghwjulwb  swhwjinipjut  hpuljubugdwu
dwupunwhpuytpttph hwnpwhwupdwt hhdbwut wpwewnplubpp
htwnljw)b Gu:

w) Unwowplnipniutp, npnup yEpwpkpnid b opkiunhputpht
b pwpdpugniy Yppnipjut dupdhutbpht

- Putwplly  Pnomuhuyh  gqopdpupwgh unghwjulub
suwthuyunipjwut  wnbsynn  hhdbwlwt  hwpgkp  ubkpyughu
hpuwjwljuwt nguownh YEkpwbuydwb opowbwlnid, huywhu twb
Pnnuhwh  unghwjulwt  swhwjinipjut  opowbwlubpnid
twjuwugst] mqquyhtt nuquuyjwpnipini:

-Uwntinst) juynit hwdwlwnpg, npp juwywhnyh hntuwh, &ogphun
nfuitp b wbpkjuunynipnit phpukpuyugus  fadpkph
Yppenipjub Yepuipbpyug:

-Muwbnnubph, pupdpugnyt Yppnipjut hwuwnmwwnnipnitiubph
b pwpdpwugnyt Yppnipjmt (hwqnp dwpdhuubph  opowtnid
pwpdpugiby pwpdpugniyit Yppnipjut hwdwljupgnid
unghwjuwlwt swhuwjinipjut b npu gnpstwlut htwnbwupubph
dwuhtt  hpugbijuwénipjut  dwluppulp, obownwnpl;  bwwb
Upwmpuyht lungplipnunitpp u Jupspuwnhuwbpp,
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dwutwynpuybu® qusnt hwduyupnid b Ynunynh gniquliub
opowtiitpnid, twl nidknugh] dwubtwghnwlut nnnpplwb
dwnwmipniuubpp twpiwhwdwjnwputwlwh Yppnipjut
dwjupnulynid:

-Ppujutwgul] pupdpugnytu Yppnipjutt npulh wwywhnydwh
Uhongupmdtp  pnpnph hwdwp  Ukpunkin]  phpuuudnpdus
Uvhongunpnidubp, npnup pwpdpugunid Eu  phpukpuyugdus
hudptph httwpwynpnipynitubpn:

-Onppudwutinipnit juqunn hwdwjupubph wigwdutph b
ynpnipjutp qniquhbn hwdwlwpgtpnid ubkpgpuyqus
nruwtnnukph hwdwp twpuwugsty 61 hpwlwwguby
punupulwbnpmikp b Uphongunnudukp  phplwugibn
Jupsuljut [F] hpuwjuljut hunspunnunubpp (ophtiwly
thwunwpnpbph utwsnid):

p) Unwowpynipjniutitp, npntp nminnué bLu  pwpdpugnyb
niunidtwjut hwuwnwwnnipnitubphtt b puuwpinuuut juquht:

-Ukpnuk]  hpuqbkldwi pupdpugdui Uhongunnidikp’
unghwjulwt suhuwjunipjut hpwjwbtwugdwt hwuljugnipnitubpt
n1 ywhwbetpp pupbjwybint hwdwnp:

-Uowljti) b hpwjwbwgl) htunmhwnnighntiwy gnpdnnnipnitubph
wjut unghwjulut swhuwjumpjuit wnbsyny vhgngunnidubph
wybkih juy hpwlwtwgdwt hwdwnp:

-Uowljti) thnppudwutinipnit juqunn hwdwjuptutph dwypkuh
lkqmutpm] b wbqpbing wdbjh own  Yppwlwh  Spugpbp
puquuquubgubint  Ununynnid  wpwdwnpynn  pupdpugnyb
Yppmpnibp ybpehtu  ghwwpiln]  npyku  Unungnhg
thnppuwdwutinipjnih Juqunn hwdwjuputph wlinudutph
htEnwtwnt juthiwpgbjdw dhong (pwth np hpkug dwypkuh (kqyny
wnluw skt Yppwlwb sdpwqpkp):

-Puipdpwgni Yppnipjut hwunmwinmpnittbph nwuwpnuubph
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hwdwp  dpwll]  dnnpjugiut  hwdwlwpg — wyuhndbng
wihwnwljui b pdpughtt wowlgnipnit phpukpuyugdws fadpbph
hwdwp (ophhulll‘ Ubkupnpnipjut Uhongny):

-Pbpujutwugut]  dhgngupnmidubp, npntp nignués Bl
phpubpyuyugyws b jungkih fwipkph Ywphplbpht (ophtwy
Yppwpnpuwlutp, Ywuphbpwh  npoppdwt - enphppundujub
dwnuynipjnil, thnpuwunpudhongh npudwnpnid b wyj):

¢) Unwowplnipjniuibp, npnup nipndus tu punupughwljui
hwuwpwlnipjut juquultpuynipmniuutpht

Lunupughulut hwuwpwulmput  juqulbkpynipniubtpp
Lquljh nkp Jupnn kb puguy hknbyu gnpspipugibpnid’

~owhwljhgukph, wjy pynd  holuwbnipnitkph, hwdwjipugh
punupuljui juquulbkpwnipnitutnh, hwuwpuwluluh
juquultpynipniutkph, gnuqujut puwlsnipjut, hwdwjuph b
pupdpugnytt  nuunidbwlwt  hwunwwnnipnitubph  opewtinid
hpugbtljuénipjut wywhnynmd b ninkjunynipjut nupwsnid.

-unghwjujutt  dkjniuugdwt b phpbbpluyugusnipiut
hhupnid pujwés dowlnipuyhtt juunhpubph b wwwdwnubph
dwwntwtynid.

-judnipg hminhuwbw] hpfuwtnmipnitbph b phpubpuyugdus
hudptph dpol.

-nuntw] pwpdpugniyt  Yppnipjut  dbky  phpubpluyugdus
Tudptph puguljuynn dwjuh pupdpwipinup.

-Upnunpunwplity, pk wpynp wwwnywd Yepuyny hppufjubugynid
E jupwjwpnipjut §nnuhg vwhdwtywé punwpwljwunipiniup
ubpunju)  pugnmbbnipjut pYynwnwbt,  Yppwpnowlutpp b
npudwtnphubpp:

1) Unwownlnipjniubp, npnup YbEpwpbpnud tl
ntuwbnnubpht/niuuiinqujut - dhnipjniiubpht:. Uwubtwlhgubpp
pugwhuwjinnid tl niuwbnnukph i1 nruwtnnulijub
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Juquulbkpynipnitubph wnhy tkpgpuyqusnipjut Uks tkpnid,
npp Ukdwwbu Jupnn b odwunuljt] pupdpwgnyyt Yppnipjut ke
unghwjulwt swhuwjunipyut hpwlwbwgdwip: Lpwup Jupnn Eu
npnowlh phpwjuwnwpnid ntbibtw) hbnbyjuy Epuwbwyutpny:

-Uwyuwhnyt] hwjwuwp wowljgnipnit qusnt hwdwjuph wunud
niuwinnbph b wyy fungbijh edpbiph hwdwp pupdpughbine bpubg
wljunbvhuljut wunpuunyjwsdnipjul, Jdwubtwlgmpui b
pupdpwugnyt  Yppnipmnithg  wlufwiynn  wpwybnipmnitubph
Uwfupnuyp:

-Udkjugul)] phpubpjuyugus pudpiph dwutwlgnipmiti no
dwjth hpwynitpp nuwbnnquljut juquujbpuynipmniaubpnd:

- Ltpgpuyty  unghuwjufub  swhwyimpyut Jbpupbpyug
nbnkjuwnynipjut mupwsdw gnpénd:

unpjuphw

-Tunpuphwynid wy Bpypubph whu wefuw £ wdnip juy
nupngutph  unghwj-ntnbuwuwt  Jhdwlhh b niuwbnnubph
wnwoplpugh vholi: Qnpéwqplnipiniu b Yppujut
dwjupnulwutp. 2008-2009 ppe. nuntuwlwut dguududh uljhqphg
h Jtp tquuynid £ gopdwqnipy tphunwuwppubph nbuwupup
Y2heh pupdpugnud:

-Usph  wbglugubim]  wwppkp  unghwjmbwub - judpkph
thplujugnigswljwb twljwpnulp phunwplng unodpp Gunnd
np Yppwlut wykh gwsdp dwlwpnul niubkgnn puwnwthpubphg
Elynn ntuwbnnubpp, h hwdbdwwn hpkug hwuwulhgubnh, , wdtih
ny kb wibgnid Juuwpmd npbhwh pwpdpwugnyt Yppnipjub
hudwlupg, b wykih hwjuwbwljui k np gnmuun dwutwghnulub
Yppnipjut nhuk:
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-fTunpyupuwnid wybih owwn Jubwyp b wvnnwbnid pupdpugnyi
Uppnipni, pwt  wnudwpphl:  Uhbbingt  dwudwbwl, |
wnwppbpnipjnit nnqudwppubg, jubt pudujutht swwn Jubuyp,
nypkp vhuyt muppuljub Yppnipnit i uinwgh):

-Ppujuljut gpowtiwaly. 2007 p. Nruwbunnqulwb junphpnh b wy
niuwbnnqulut juquulbkpynipniuutph dwuht wjnp qnpinugpty
E niuwbinnubph ntipp pupdpugnyt Yppnipjut junwjupdwt dky:
Pugh  w,  pwpdpugnyt  Yppmpjub  npuwyp  Jpght
nuwubwdjulubpnid ghunwpydl] £ Ghunipjut b pupdpugnyi
Uppnipjut gnpdwljunipjut unknédwt  dhongny (AZVO), npp
wuwunwupmbwwnnt £ htyybu  pupdpwugny Yppnipjutt npuljh
wywhnydwl, wjtyl) b «Fhunipjut b pupdpugny Yppnipiut
npulh wywhndw dwuh» opkuph (2009 p.) punniudwt hwdwn:

-JunpJuphuyh Npulwynpnudubph opowtwljh wljnp (2013 p.)
uwhdwind b tjwpugpmd £ vnpduphwih npujuynpnidubph
hundwljupgp, Yppulub Ybpguuprymiipubipp u
Inuybnbighwbbpp  wjuyhuny  dbudnpbn]  dwubughnwlui
wynndhjutp: Uyt byuunwlninnyus k husybu hwpunb Yppnipjul,
wjiybu k) Gpypnpny wiqud pupdpwugnyi ppnipmnit utinwbwine
hwpwynpmipibitbph  pupbjudwbp:  Udktht wyn hp
uljgpnitpubpny b twuwwwlubpny JEpwptpnud L unghwjulub
hwjwuwpnipjuip b wppupmipjuip: Yppnipjul, ghnnipjut b
wnbpuninghwtph pwqUwyupnmipjutt wdktwdbpohtt twpawghédn,
npp wupnnompiudp JEpwpkpnid L unghwjujut swthwjunipjuinp,
wydd puttwplynid £ junphpnpuputnid:

-funpyuphuyh pupdpugniy Yppnipjut dwuht
opkunpmipniip phpwhiughtt fadpbpp hunwly sh vwhdwtnud:
Fupdpugnyyl Uppnippniup Qupquunpnn wnwppkp

thwunwpnpbpnid niuwinnibph wjnuhuh judpbpp, wyh £ glsnt
thnppwdwutinipiniy, hwwnnly Juphpubp niubkgnn niuwbnnubp,
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gniqulijut opowtitbph nruwtnnubtp, dhwiynndwuh Sunnuqgnipl
nruwbnnukbp, Ukdwhwuwly nruwbnnukp, Uuljwhunipjut
wuwwnbkpuquhg nnidwé nruwbnnubp, gudp unghwj-nbnbkuwlub
Jjupquiyhdwl niubgnn ntuwbnnubp, phy npnypny wpjuwinng
niuwbnnitp U  wpwbg Sunnulwt |jubwdph nruwbnnubkp
Uhpyujugymd ki Uky pighwbnp  phpubpluyugduws  funudp
wbudp:

-Zkwnwgnunipniup gnyg b wdl), np phpubpjuyugus fudptph
ntuwbinnibpp wykh hnntwnbu B pwpdpugnyt Yppenipjub
punpnipyut hupgmd: Uy yquwwndwnny pwpdpwugniyi Yppnipjub

hwjuuwp htwpwynpnipnititbph b ukpwnwlwinipjut
pupbjudwt hhdttwljut tyuwnwljutphg dblju wyt £, np hwnndy
owipkiph gnpdwunpyku wywgu nruwbnnubkpht

twhwyunpuunbnt  gopspipugnid’ tpubg  wpudungplyng
nbnkjuwnynipnit wpjw nmwppbpulutph dwuht b pupdpugtbing
upwg dguunidubpn:

Pnuthwm

Puipdpugnyt  Yppnipniup Pnutthw b ZEpghgnghtuwgnod
Jupquynpynd Lt Pnutthw b Zkpghgnyhtwjh «Pwupdpugnii
Yppnipjut dwuht» opkupny ("Official Gazette", No. 59/07, 59/09).

-«Pupdpugnyu Yppnipjut lwuht» opkuph pugnitdwdp, npp
twpwnbudws t Ubkppuwt Zwbwpwwybnnipjut, Fnuthw b
zhpgbgnyhtiugh  Ywounipjut, Pnuthw b Zkpghigndhuwgh 10
jutwnnutbph b Ftplyn opowtth pupdpwugnyu Yppnipjutt dwuht
opkuptiph ubkppuotwlbguwt hwdwp, Fnuthuwyh pwpdpugnyu
Uppnipniup  wdpnnonipjudp wignd Juuwpkg Fnjntuhuwjh
Yppulut hwdwljupg:

183



N g r L2 g Co-funded by the
w ] BN Erasmus+ Programme
PR of the European Union

-«Pupdpugnyu Yppnipjutt dwuh» opkupp phpubpluyugdus
hadptiph nruwtnnubph hpwyniupbpp nt yuwpunwlwinipniutbpp
Jupquynpnn dwtpwdwut npnyputp sh tkpwpnid: Opkupp dhwyh
wpgbinud £ gumujugus hhupny jpnpujuinipjniup jungbjh fadpbph
tjuwndwdp:

-Puipdpugnyt Yppnipnit Uninnp gnpskip nipnuhnpku jud
wininnuijhnpbtt  sh  wwhwdwbwhwlynd®  Juwjujws ubnhg,
npwuwjhg, ubkpwlwb Ynnuunpnponidhg, dbhqhjulwt Juwd wy
hitiqupupnidhg, wdntubwlut jupquyhdwlyhg, dwoljh gnijhg,
1kqyhg, Ypnthg, pwnwpwlwl Yud wy  nhppnpnynuhg,
wqgnipjnithg, tpuhy jud unghwjujut swgnidhg, hwdwjupuwjht
wuwwnlwutbkhmpniuhg, ntukgwéphg, stuntunhg, mwuphphg fud wy
Yupquyhduyhg;

-Puipdpugnyn Yppmipjut hwunwwnnipnibbpp, hwdwdw)h
Pupdpugnyt Yppmipjut dwuhtt hwdwwywwnwupiwt wlntph b
punpdpugniji Yppnipjut hwununnipniiitnh
juintwnpnipiniuubph, Yuwpny G wwhdwil]  pupdpugnyu
Uppnipjut pugniubmpjut wy] wwhwbeubp, npntp unyuybu
Eupwnpnud Bt Jupquynphs dhowdwnnipnibubp Fnutthw b
zkpghgnyhtugh  pnihbph  pugmibbnipjut, Jwubwlgnipyui b
opowbwyjwpunnipjut gnpspipugh pupbjuydwt mbkuwblniuhg:

Uppnipjub punhwinip tyuwwnwlutpp, npnup jupquynpynid Eu
«<pduwutt b dhotwlwpg Yppmipjut  dwuhl»  opkupny,
Alunynpynid  El hwuwpwlnipjutt  Ynnuhg pugnibdus
hwdpunhwunip wpdbpubphg, npnup bywunwlwninnjus bLu
mipuwpwisjnip wbdh hwdwp qupqugdut wdkwjuy mwuppkpuljh
wywhnfuwip  Ukpunkny hwnmly Juphpubp nbkgnnubpht
wllwpn hpkug wwphphg, YJwpnnnipniuttphg, dwnwynp b
$hqhjujut wpwbdtwhwwnlnipjnitutphg:

-Uju  opkupp whkwp L hwjwuwp htwpwynponipmniuubp
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wywhnlh Yppnipjui pnpnp dwljuppuljikph ptnpnipjut hudwp
wlljupu ubnhg, pwuwjhg, wqgnipjnithg, unghwjulwut L
Wowlnipwjhtt  dwgnmdhg b Jupquyhdwlhg, punwbbljub
Yupquyhdwlhg, Ypnthg, hnghpubwlub-phghjuljul Jhdwhhg b
wy] wbdtwghtt hwwnluwuhoubphg: FPnuthw b Zkpghgnyhtwynid
wnwppulub [F] dhotiwjuipg Ynpnipjniup hwupuyht
hwunwunmpmiubpnid - wdwp  E Uddwp wmwppulub
npnipintt npudwnpynid k pnjnp unynpnnubph:

bus Jhpwpbpnud £ Pnutthw b Zkpghgniyhtwnd tkpunwljut
dpwgpbph Phttwbtwuwynpdwip, hwpl k tok), np wyt jupquynpnn
opowbwlh npny ppoypubp  tywwnwl mbkt  pudupupbn
ptptpjuyugfws padptph Juphpubpp:

-Pnutthm b Zbhpghignyhtuyh  Fwotnipjutt niuwbnnuljub
Jupytnh hhdtwnpud:

Muwiunquliwt Jupybpp ounphynid Bt punn hpuywpwldws
Jupiuihowynpdwh  gwblh  hhdp  pugniubng hhnbyug
wlunbvhwjut b unghwjulwbt swthwihoubpp. 2Quhwthoubphg
dkyp  JEpwpbpnid £ nwuwtnnh hwunll unghwjulub
Junpquyhdwlht. Uldp, nn niuh wnjuql 60%
hwpdwtinuunmpmni, wwwnbkpuquhg wunidwé pwunupughubp
(pugunnipjudp wnbjuqt 60% hwodwinuunipmnit  nitkgnn
wudwlg), wquunudwpupljukph Eptluw niuwbnnubp
(@nhJud/uyuws qhynpubph pkjow ntuwtingukp, Epljnnuwih
Sunnuqnipl nruwbnpubp, wnwbg Sunnulijwt jputwdph fud
dhwlnndwuh Sdunnuqniply niuwtnnukp (puugunnipjudp
qnhyub/uyudusd qhtynpukpp Epkhow nruwtinnkph)),
niuwbnniubp, nyptkp dh hwplh wwl wypnd Lu gqnpéwqniply
dunnutph hbw, pnowlwnnt Sunnubkph Epkjow nuwbnnubp Jud
niuniguwl wnljw hwdwlwupgnid unynpnn 3 b wykjh ntuwbnnukp,
npnup wypnud b tnyt hwplhh wnwl (hhdtwlwiunid hhdtqus
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Epynt swhwuhoutph Ypw, npntp wykjh pupktiyuwun Eu ntuwtinnh
hudwp): Zwduwuwp Jupuithowynpdwi wpyniupnid hwwnndy
unghwjulwt jupquyhdwl] niitgnn ntuwbnnubpp wnwybnipmniu
niukb nuwinnuljut Jupybp vnnwbwnt gnpdpuipwugnid:

-Fhpqupqugusd  oppwtitkph nuwtnnubp.  Mnuwyhtwghg,
Pnuthw-NMnpphwbwut  Juwtwnnthg, hyywbu twb Ubkpphuyh
Zumupuybnnipniithg tYnn nuwbnnubpp jupnn o unwbug
Egnipjwt b utniunh hwdwp unipupnhwynpnid:

-Zuwwnnil] npudwlub dhgngubp Jupnn i hwnjugyl] Fnutihwu
b Zkpghgnyhtiwgh qusnt punupwghbiph Yppnipjut ppwpuntudwi
hwdwp, ndptkp undnpnud G Pnutthw b Zkpghgnyghtuwgh
Twotnipjwt pupdpugniyt ntuntdbtwluwb hwunwnnipnibttpnud:

-Upuilgli] hwpdwbnwunipinit niikgnn niuwbnnubpht, npnup
Pnuuhw U Zipghgnyhtugh pwnupwghubp G U unynpmd Bu
Pnuthw U ZEpghgnyhtugh  twplmpjut pwpdpugnyu
nrunidtwjut hwuwnwwnnipnitbkpnud:

Pnuthw b Zhpghignyhtuwyh  Pwpdpwgnyi Yppnipjubt
qupqugduwt hwdwp dwbwsdws npny wnwetwhbppnipniuttp
(2016-2026 pp. dudwiwlwhwinywsh hwidwp, (bujwghd)) |

-juy nEjwdupnid b jupwywpnud,

-nkuniputtp,

-Juy wpjpwwnwonijugh b pupdpwgniy Yppnipjut dhol,

- npujuynpdwt swhwuhoukp,

-ntuwtinnubnh thnpd,

-Uhowuqqujtwgntd,

- Jhdwljugpnipnil

Uhunid ju  hwdwnpbint  pninp whunwlwbt  Juenygukph
qnpénikmpymibp uljubing nknulub hwdwjipubphg hwubkng
Uhsl wqquyhtt dwliwpnpuljibph’ Gwyunwl mbbbugny  hwabity
ubpypnudubph wnwybjugnyt wpynmitwybnnipjut, nkunipuubph
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Ykinpntwgdwl  Uph pwbh  wnpmpubphg  Gkpgpmudubph
hwudptuljuntdubphg untuwthtnt hwdwnp:

Uuhpwdbounnipmnil ju qpunyuénipjui whunwlub
Swnwmpjubp ukpgpuyl) tbpunwlwinipyut gnpdpupwugh dbe,
npp Jupnn £ hwwnniyy jupphpubp niikgnn wbhdwig oqul] nuntwnt
wpjuwwnwiph  guwuwih nphunpputp  dpgnypubph  dwdwbwl,
wjunithtnl tkpgpuyly dkntwpluwnbpbiph b tpwbg tkplhujugit;
opowbwjupunttph Yndybnbktnnipmiup b wyu fpdphtt yuwwnlwing
woiwnwlhg nitbwnt wowybjnipniutbpp:

Uthpwdbpunnipmit  Juw  npnpwlh  nppunbbkpnid  hwwnnly
Juwphpubp niubkgnn dwppiutg wpwybnipniuubph Epwpbpug
hwdbdwnwljut ntuntdbwuhpnipnit hpuljwbwgul), htyybu twb
hpwlwbwgubk] pnithbphtt b hwuwpwlnipjuip wnbknkjugunny b
qgnuwgunn pwpnqswljut gnpéniubnipnit’ tywwnwl] nibktwnyg
hwutlt] dhts opu wjunbdhwjuwt gnpépupwgutphtt sdwubwlgusd
plwysnipjut  wyy  fafpbph’  pwpdpugnyt Yppoipub
gnpépupwugubnh ke thwpdtp ubpundwn:

Stdwniu dpwgph opowbwljubpnid dpwljyty ku yhg dntwplukp
(«Pupdpugnytt  Yppnipjmtt Ukp hwwnnil] Ywphpukp niukgnn
niuwbnnubph hwdwp hwjwuwp htwpwynpnipnitiutp») (EQOPP)
(2011-2014 pp.)) (bpugph hwdwpb £ 516939- TEMPUS-1-2011-1-BA-
TEMPUS-SMHES): Uju épwugph hhdtwljut byuwwnwlu t wowlghy
Pnuthw b Zbkpghkgnyhtugyh hwdwjuwpwbbphtt®  pupbjuydbny
pupapugnyl Yppnipjub npulp b wpphulubugnip unbnskim]
httunnhwnnighntiug Jupnnnipnitubp i} gnpsuwljut
punupwljutmpni, npp htwpwynpmipmit juuw  pnnp
nituwbnnubpht unynph] Pnulihwu i} zbpgkgnyhugh
hwdwjuwpwbbpnid:  Pnonp dkntwplubpp 3 (kgqnitkpnyg
(pnutkpkl, junpyuptpkl, ukppbipk) hwuwubh Bb www.equopp.ba
Juypnid:
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Zuyyuunwl

Zujuunnwind - pupdpugnytt Yppmipjut ke  unghwjuljub
swthwjunipiniup hwdwpynid k punupuljutinipjut
wnwelwhbppnipntl, vwljuwyt hwuwpwlnipjut by ukpunwlwt
Uppnipjut dwuht punphwinip ptjunuip dunwd £ Epluljh:

Lumwpuljui b opkiunpuljui dwjupnuly

v Ukpwpwluwb Yppnipjniup ny hunwl Yepynyd b vwhdwidwus
punupulwb U ppuduluwi  hwdwnbpunmd wyl
hhdtwjuwinid JEjtwpwtting hwoydwunuunipjnit b hwwnntly
Junhp hdwuwnubpny:

v Pupdpwgnyt Yppnipmitp hhdtwwimd dbwlbkpydnud L
«Uppnipjutt dwuht» 22 opkupnid (1999 p.) b «Pupdpugnyu b
htwpnithwjut  dwubwghnwlwt  Yppoput  Jwuhby 22
opkupnid (2004 .): Pus yipwpkpnud L pupdpwugniyu Yppnipjui
unghwjulw swthwjunipjuip, «Uppnipjut dwuht» 22 opkupp
(1999 p.) umuwd L np npnowlh pyYny nruwbnnubph
npudugpynud - £ whunwljuwt wywwudbpng  unynpljm
httwpwynpnipnii:

V' Pupdpwugnyi nruntdtwljut hwuwnuwnnipniuutpp
wupunuynpynmud i wywhngb] ny whnwyuwnytpng wntntph
wntjuql 10%-h swthny [pugnighs wuydwp nbknkn:

v «Pupdpugnyu b hbnpnthujwt dwutughnwuljut Yppnipjut
dwuht» 22 opkupp (2004 p.) vwhdwiunud E, np whunnipmniip
niuwbnnubpht. wbkwnp L wpuwdwnph  bhtwbuwlub

wowlgnipnil, opihwl niudwlb Jupdh jphy jud dwubwlh
thnjuhwwnnigdwt, Yppwpnowljutph Juwd nruwbnniwlub
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Jupybph wkupny: Opkiph hwdwduyl nudwb  Jupdh
thnjuhwnnigmd - mpuwdunpymud £ pupdp  wwunbdhwlwut
wnwownhunipnit gnigupkpwé ntuwtnnubph, unghwjuwybu
wbwwywhny, huwywku twlk htpwynp b uvwhwdwbwdbpd
opowbitipnid wypnn ntuwbnnubkpht:

v «Pupdpugnyu b htnpnithujuwt dwutwghnwljut Yppnipjut
dwuhl» 22 opkupnid 2014 p. juwnwpyws jpugnidutpp gnyg L
wnwjhu, np  unghwjuiwb swhuyimpuip  Yhpwpkpng
juwintwlwupgbpp phnbu  pupbjuddwt hmymd Bl
Unnithwtnkpg, hpwjuljut i1 httunnhwnnighntug
duupnulutpmd  pupbthnjunudubp . hpwlwbwgdl; Gu
pungplbiny  tkpuwnwlwb  Yppomipjmtt Swnwynipjnitubp
dwwnnignn hwipuljppuljut nuypngubp (h jpnud unphppughe
hudwlwupghg dunwiqus Eplynt mkuwlh nupngutph’ hwwnnyy
b huwtipulppulut):

v Zujuuwnwind  Pnpnbhugh gopspupwgh  opowlwlnid
pupdpugnyt  Yppnipjutt unghwpuubt  swthwjinipjubt
Jbhpwpkpyu wqquyht qiinygh hhdtwlwt wpyniuputpp 2015
(PL4SD)

-Syjuyubip: Lkpluynidu wnyjuubkph dwwnskihnipjniup
vwhdwbwthwl Lt pwpdpugnyi  Yppnipjmtt hwdwp:  Udkh
dwipwdwut b hwdwwywpthwl wjugibpp (ophtwl ntuwbnnibph
unghwjulwt Jhdwlh dJwuht) YJwpny Gu thwunbp  unp
punupuwljuinipjut b pwqUujupnipjut ywljdwb dwuhb:

-Cupwghl wwppbp dhongupmidubp b pwqUwjupmipnittbp:
Lkpjunidu  weluw  Eo  wwppkp  pghpuuunwputph  Ynnuhg
hpwlwbwgynn mwppbp dvhgngunnidubp b nwquuupnipnibubp,
npnig dwuht mbnEjunynipmniup tppidt hwuwtbh sk:

-buunhwnnighntiw)  pwgquuwjupnipnitbpnid — unghwjwulwb
ubkpwnwlwinipiul uwhdwbnudubp: 2014 pYuljuihg
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«Pupdpugnytt b htupnthwlwt  dwubwghnlwt  Yppenipjub
dwuhl» 22 opkipp hunnwlnpkt nuuwljupgmid k phpubpjuyugdus
Judpkpp npybu  hwodwbnudnipit niukgny wbdhlp, npphp,
wuwunbkpuquh Jhnbput jud hwrdwbnud sunnubtp niubkgnn
ntuwbnnubp, unghwjuwbu jungkih pbwnwbhpubph niuwbnnubn:
Ftlh wdwt jut puuwlupgnidp nnontubih b Juplnp £ wqquyht
punupuwljuinipjutt dwjuppulinud, Juplbnp E twb wybt, np
pupdpugnyt ntuntdtwljuwt hwunwnmpnitubpp nitkbwb hpkug
ubthwlul pwqUuupmpmip juyuws nuwinquljob dwpdih
puquuquubkgdwt htiwn:

by whwp E wpih

Yup{wdudlln yywinud
v hwjuwpwgpl] njjujukp ntuwinnubph unghwjuwlui Jphduljh
dwuhl
v dowll]  pwpdpugnuyt  Yppnipjut dby  phpubpluyugdus
fudptph tbpgpu]usmpyub yuthwuhoubp
Uhotmdudjn wwinud
v YQuplnp E dowll] nuwbnnh wowlgdwb  hutwpwynphuu
hudwwwpthwl hwdwlupg hhut]ws Yuphplbph, wy) ns ph
ntbwlnipjut ypu
v dUpwlk] hudplngpiml  pwqUuupmpmi  Wjuqkgibim
Uhotiwljuipg nupngh dwjupnulnid dwubiwynp
wuwpuwyuniiptubph wwhwep
v gubwsk]  puwpdpugnyt Yppoipjut phtwbuwynpdut
hwdwlwpgh Juyntunipjniut nt wpnynibwyEnnipniup
v bputuyl] punupuwluinipjut wlidwi b hpujubugdub
gnpdpupwugubpp b dpwlk) wqquyhtt pwqUuwydupnipnit
v Lwjwpwpnipmnibp pigml] B ghunppujut phup
wnwowpnlnipniubpp U wppkt  hpwwbwugul]; ppwbghg
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npnoubpp.  Pwpdpwugnyt  Yppmipjut wnbknEjundulijut
hwdwlwpgp  dkjtwplly £ b hwuwbbh E nno
hwuwpwlnipjmp, 2014 p. wiglugyk] Lt niuwbnnubph
unghwjwlwi juphpubph guwhwunnid, Zuywunwip dnwunhp ©
owipnibwl by dwubiuljgnipiniup EUROSTUDNET
htwnwqgnunipjuip, 6] 2015-2019 PP- nulud
dudwiwjuwhwnusnid jhpujuwuwglh dhotwljupg nupngh
niuntdtwmljuitn wwuubkph JEputwydwi gnpéplipug
(Phtwtvwynpnidp  Zwdwopiwphwght - pwblh  Ynnuhg):
dppnipjul qupqugdwt wqquyhtt pwqUuwyupmipmit 2016-
2025 pp. Spwgnh opowbwlwubkpnid juhun npwnpnipnit
Ynwnpdygh unghwjuljub swhwjinipubnp:

Pupdpwugnyu Yppnipjut hwdwljwunpg

v Uppwlul hwdwljupgnid welu t hwdwywpthwl dninkgdut
wuwlwu, npp wuwydwbwynpjuwsd bt nbnkjuwnynipjut hnuph
wuwonnbwlut b gnpstwljut dkjowuhquubph, huywhu twb
dwutwgbnubph dholt thnpdh thnjpwbwljdwt yuljuuny:

v Ubkpgpuydwt pupdpugnidp wnwotwjiwgws k Yppnipjut
npuljh pupbjuddut  tquundudp: Uwlub  tkpgpuydwt
pupdpugdwi htwn dkjunbkny tnyupwb juplnp £ twb dwnnigh)
npuljju]  Swnwynipnibtp nuwbnnubphy  Ypenipjui
wnwbdtwhwwnnil] ywuydwbubph uphp nitkgnn niuwtinnubph:

v Unju k ubkpunwljut Ynpnipjutn Jtpwpbkpnn
Jupnnnipnibtbph qupqugdwut juhunn  wthpwdbynnipinit
Yppului hwdwlwupgh pninp nnpunbbkpnid i}
dujupnulutpnid:

v Quplnp E Wkpwowlwb  Yppoipjut hwdwp  wwyuwhnyby
$htwbuwynpiwl twugskp htwpunpmipmit pidknkny
wnpnnibwybnnpki nhunwpl bty hwoydwtunudubph i}
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whwwywhnyubph Yuphputpp: Ophtiwly, wybkih juy Yihtkp, Ept
mipwpwiginip  Yppnipjut wpwbdbtwhwwnnly wuwydwbubph
Juphp niukgnn niuwtnnh Swhiubkpp wnwtduwgqus (hukp b

hwoJuplydtp wmthwwnwlju yuphputph hhdw ypu:

Zwipgkp putiupldut hwdwp

1. Puswbu Yupnn bp oquugnpsk] wpu  gpulwmbmpjub
wltwplhh ptdwtbpp Ep vbhwlub  dwubwughnwlut
thnpdwnnipjniup tkpluyugttint hwdwnp:

2. Upmynp 4kp htunmphwuinighntwy; b wwpwswopowughtt /
wqquyht punqupwlubmpmubpp husdh webn"d G wyh
jwjwgny  thnpdp, np Wwyws E wyju qpuljwbnipjub
wljtwplh dkg:

3. bywku Gupny b qpuijuimput wiupyp hnwbgyt;
Qtp wohiwnwljuquht wnwehlju nwupyu
Yhpuyuunpuundwi pipugpmd: basyk™u Jupnny bp wyh

nwnpuwsh] kp whdwlwuquh / puuwjinutbph opewtinid:
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